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Message  to  the  Teacher 


You  are  about  to  explore,  with  your  students,  the  beauty  and  diversity  of  the  Cree 
language  and  culture. 

The  Cree  people  are  the  largest  First  Nations  group  in  Canada,  with  over  80  000 
Cree  speakers.  A significant  number  of  Metis  also  speak  Cree.  Cree-speaking 
people  are  spread  over  a vast  geographic  area  so  there  is  a remarkable  diversity  in 
the  language. 

Any  language  spoken  over  a large  area  develops  regional  differences  in 
pronunciation,  vocabulary  and  grammar.  Adaptations  of  the  language  materials  in 
this  Guide  may  need  to  be  made  for  your  community. 

Your  students  need  to  be  aware  that  Cree  speakers  have  political  and  economic 
advantages,  both  at  regional  and  national  levels,  in  being  able  to  communicate  in 
more  than  one  language.  Cree  is  one  of  the  core  languages  for  Canada  listed  in 
translation  services.  Cree  is  also  now  accepted  at  several  Canadian  universities  and 
colleges  for  second  language  entrance  requirements  in  certain  faculties. 
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Encouraging  authentic  voices  in  the  classroom  is  crucial  to  the  suecess  of  this 
language  program.  Whenever  possible,  use  Elders  and  other  eommunity  Cree 
speakers  to  enrich  the  language  learning.  Having  students  internet  with  other  Cree 
speakers  helps  students  bring  their  language  knowledge  out  of  the  classroom  and 
into  the  realm  of  communication. 

Language  learning  and  retention  takes  place  through  using  the  language.  Students 
need  to  hear,  speak  and  communicate  in  the  language  to  maintain  the  language. 
Therefore,  it  is  important  to  involve  parents  and  community  resources  to  build  a 
supportive  relationship  for  Cree  language  learning.  Most  of  all,  as  a teacher,  model 
using  Cree  as  much  as  possible. 

Please  familiarize  yourself  with  the  important  information  in  this  introduction.  It 
will  help  you  implement  a successful  Cree  language  program  in  your  classroom. 


Cree  Worldview 


Ka-ki-kiskeyihtetan  6ma,  namoya  kinwes  maka  aciyowes  pohko  6ma  ota 
ka-hayayak  wasetam  askihk,  ekwa  ka-kakwey  misketan  kiskeyihtamowin, 
iyimsiwin,  kisteyitowin,  mina  ndnisitotatowin  kakiya  ayisiniwak,  ekosi 
6ma  kakiya  ka-wahkotowak. 

Realize  that  we,  as  human  beings,  have  been  put  on  this  earth  for  only  a 
short  time  and  that  we  must  use  this  time  to  gain  wisdom,  knowledge, 
respect  and  understanding  for  all  human  beings,  since  we  are  all  relatives. 

- Cree  proverb 

The  Cree,  Nehiyaw,  worldview  is  not  a polarized  view  but  a holistic  view.  It  is  not 
this  or  that  but  this  and  that.  It  holds  that  all  life  forms  are  intereonneeted  and  that 
life  is  sacred.  Human  beings  are  not  at  the  top  of  a ladder  but  are  one  part  of  a 
saered  circle.  Emotional,  physical,  mental  and  spiritual  realms  are  not  separate  but 
are  reeognized  as  part  of  the  whole. 

Traditionally,  responsibility  within  the  Nehiyaw  eulture  primarily  involved 
contributing  to  the  well-being  and  success  of  the  group — the  family,  extended 
family  and  community.  Leadership  was  developed  through  serviee  to  the 
eommunity — cooperation  and  helping  others  was  erucial  to  survival.  Traditional 
Nehiyaw  culture  still  revolves  around  the  connection  to  Mother  Earth  and  the 
relationship  with  family  and  community. 

The  eoneept  of  Mother  Earth  in  Cree  worldview  not  only  eneompasses  the  land  but 
also  all  of  the  animals,  minerals,  rocks,  plant  life  and  all  of  its  intereonnectedness 
with  humans.  Cree  people  do  not  use  the  products  and  materials  of  Mother  Earth  as 
commodities  but  regard  them  as  relatives  and  treat  them  with  utmost  respeet. 
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Four  aspects  common  to  Mother  Earth  in  the  Crec  worldview  that  can  be  honoured 
in  the  classroom  are: 

• interconnectedness  of  all  things 

• connection  to  the  land  and  community 

• the  dynamic  and  changing  nature  of  the  world 

• strength  that  develops  in  power  with,  not  power  over. 

Language  proceeds  from  the  worldview  of  a culture.  The  Nehiyaw  worldview  and 
philosophy  is  imbedded  in  the  language  and  culture.  This  is  also  evident  in  the 
pedagogy  or  ways  of  learning. 


Circle  of  Life 
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Many  aspects  of  the  Circle  of  Life  contain  sacred  knowledge.  To  explore  the  circle 
in  Cree,  it  is  necessary  to  consult  with  an  Elder  in  your  community. 
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Cree  Values 


( 


The  underlying  foundations  for  all  elements  of  this  Cree  Language  and  Culture 
1 2-year  Program  Guide  to  Implementation  (Grade  4 to  Grade  6)  are  Cree  values — 
those  viewpoints  and  ways  of  being  that  eharaeterize  the  Cree  way  of  life.  They  are 
as  important  today  in  edueating  students  in  the  Cree  language  and  culture  as  they 
have  ever  been. 

The  most  important  value  incorporates  the  worldview  that  God/Creator/ 
Kisemanito/Omdmdwohtawemdw — the  higher  power  called  many  names  in  Cree 
prayers — permeates  all  activities  in  life.  In  the  Community  Membership  section  of 
each  grade  level,  this  is  expressed  as  an  overarching  value  in  the  outcome — 
Students  will  live  peacefully  with  Mother  Earth,  others  and  themselves,  guided  by 
the  Creator.  Cree  values  are  spiritual  in  nature  and  not  necessarily  religious, 
although  one  can  practise  spirituality  through  religion.  The  underlying  Cree 
spiritual  value  in  education  is  an  issue  to  be  dealt  with  by  each  education  authority 
or  jurisdiction  of  the  community. 

These  values  mark  the  Cree  worldview  and  concern  for  Mother  Earth.  They 
underpin  the  way  the  Cree  expect  people  to  act  in  the  world.  These  values  are 
fundamental  to  the  way  Cree  parents.  Elders  and  the  Cree  community  intend  their 
children  to  be  brought  up  and  educated. 

The  primary  Cree  values  are: 

• Wdhkdhtowin  - kinship 

• Miyo  wicehtowin  - getting  along  together 

• Mdmahwohkamdtowin  - working  cooperatively 

• Mandtisiwin  and  mandhcihitowin  - respect  and  respect  for  each  other 

• Pikiskwestamowewin  - speaking  on  behalf  of  others 

• Kiskinwahasimdwewin  - accepting  guidance 

• Kiskanowapdhkewin  - a keen  sense  of  observation 

• Nanahihtamowin  - obedience,  to  listen  with  an  open  heart 

• Kisewdtisiwin  - compassion,  loving  kindness 

• Tdpwewin  and  kanacisowin  - honesty  and  clean  living 

• Wicihitowin  - sharing 

• Okihtowihiwewin  - generosity 

• Tapateyimisowin  and  ekakisteyimisowin  — humility. 

First  and  foremost  is  the  concept  of  Wdhkdhtowin.  Who  is  your  family? 
Wdhkdhtowin  involves  respect  for  one  another  and  a way  of  interacting.  This  is 
often  dictated  by  how  one  is  related  to  others,  especially  in  small  Cree 
communities. 

From  Wdhkdhtowin  flow  other  key  values.  Miyo  wicehtdwin  is  what  makes  a 
community  work — and  the  way  we  get  along  together  is  by  Mdmahwohkamdtowin. 
By  cooperatively,  we  mean  that  people  help  each  other.  This  occurs  in  the 
community  and  with  students  in  the  classroom.  In  cooperative  learning,  students 
work  together  in  pairs,  small  groups  or  as  a class — where  they  learn  more  from  that 
process  and  from  trusting  one  another  than  from  doing  something  alone.  This  is 


( 
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learning  where  positive  feedbaek,  not  negative,  is  given;  where  eompetition,  if  it 
exists,  is  friendly  and  not  a win  for  one  person  or  group  and  a loss  for  another;  and 
where  students  are  eneouraged  to  take  risks  when  they  are  ready,  and  not  before. 

Respect,  with  its  many  shades  of  meaning — Mandhcihilowin,  Mandlisiwin  and 
Kihceyihtowin — is  one  of  the  most  highly  regarded  values  in  the  Nehiyaw  culture 
and  drives  every  aspect  of  relationships,  whether  it  is  traditional  kinship  to  each 
other  and  Mother  Earth  or  more  modern  personal  friendships  and  professional 
associations.  Showing  respect  for  self,  all  people  and  every  living  thing  is  an 
important  value  to  share  with  the  world.  Respect  should  be  seen  in  the  classroom 
and  must  reflect  the  way  respect  is  seen  in  the  community.  Specific  examples 
include  listening  attentively,  keeping  quiet,  sitting  silently  without  fidgeting, 
greeting  Elders  appropriately  and  answering  when  requested. 

A Nehiyaw  value  that  is  rapidly  being  lost  is  the  value  of  humility  or  humbleness — 
Tapateyimisowin  or  namoya  kisteyimisowin.  In  traditional  Crec  culture,  one  docs 
not  speak  about  one’s  accomplishments.  One  does  not  need  to  boast  or  brag  about 
what  one  did;  one  lets  one’s  life  speak  for  itself  One  waits  to  speak  until  someone 
asks  one  to  speak.  Within  the  value  of  humility  is  the  focus  and  ability  to  praise 
others’  work  and  accomplishments.  It  is  also  connected  with  Nanahihtamow'in — 
obedience  and  listening  with  an  open  heart. 

Pikiskwestamowewin  is  speaking  on  behalf  of  other  people.  Leaders  and  Elders  use 
it  in  advocacy — speaking  on  behalf  of  others  or  speaking  to  the  Creator  in  prayer.  It 
is  used  in  kinship  relations  and  negotiations.  In  the  classroom,  this  may  show  up  as 
apparent  shyness.  A student  may  have  the  expectation  that  another  older  student  or 
those  with  more  authority  should  speak  on  his  or  her  behalf  for  permission  or  for  a 
favour.  This  value  is  not  appreciated  by  modem  culture  where  people  are  expected 
to  speak  for  themselves. 

The  value  of  sharing  is  expressed  in  various  Cree  communities  as  Wicihitowin, 
Pahkwenamdtowm-wichihtowin  or  Nisohkamdtowin.  Sharing  food  is  a common 
outward  expression  and  also  ties  in  with  generosity — Okihtowihiwewin. 


Kisewdtisiwin  is  compassion  and  loving  kindness,  a value  that  Elders  make  part  of 
their  highest  goals. 


Sdkihitok  mina 
wicihitok. 

Love  one  another 
and  help  one 
another. 

- Cree  proverb 


Cree  values  focus  on  Kiskanowapdhkewin  about  the  world  around  us.  This 
observation  may  last  longer  than  is  acceptable  in  school  situations  and  must  be 
accommodated  and  facilitated  in  the  Cree  language  classroom  as  a valid  way  of 
learning.  As  students,  as  community  members  or  as  Elders,  the  Cree  gather 
information  about  what  is  seen,  then  draw  conclusions  about  it  without  mshing  to 
assumptions  and  judgements.  That  characteristic  is  fully  supported  by  another 
value — Kiskinwahasimdwewin — the  ability  to  ask  for,  receive  and  accept  guidance 
from  parents.  Elders,  teachers  and  other  members  of  the  community. 
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Nehiyaw  Pedagogy 


Traditional  Cree  pedagogy — methods  of  teaehing  and  ways  of  knowing  and 
learning — is  based  on  the  principle  of  oneness  with  nature.  It  is  a holistic  approach 
that  encourages  the  idea  that  everything  interconnects.  It  involves  mutual  respect, 
attention  and  the  desire  to  learn. 

It  is  important  to  see  the  classroom  as  an  extension  of  this  philosophy  and  as  a 
vibrant  part  of  the  community. 

The  language  used  in  the  classroom  needs  to  be  inclusive,  gentle  and  encouraging. 
Traditional  Nehiyaw  education  took  place  in  small  groups  with  extended  family 
and  community  involvement.  Teaching  and  learning  involved  observation, 
listening,  modelling,  demonstration — with  multi-sensory  and  hands-on 
experiences.  It  was  daily  task-based  learning  that  engaged  children’s  curiosity.  It 
was  kiskonohamdsowin,  encouraging  critical  thinking  where  children  listened, 
observed  and  analyzed  a task  until  they  felt  ready  to  do  it  themselves.  Oral  tradition 
was  highly  developed  in  Cree  culture  in  comparison  with  European  culture,  where 
teaching  and  learning  was  based  strongly  on  written  material. 

From  an  early  age,  children  were  taught  the  art  of  listening  and  remembering.  Oral 
tradition  and  memory  retention  helped  people  to  be  self-reliant  in  a land  where  one 
mistake  could  cost  them  their  lives.  Children  learned  how  to  survive  in  their 
environment  by  listening  to  the  stories  of  the  Kihteyayak  (Elders). 

Traditional  pedagogy  relied  on  the  idea  if  children  ask,  they  are  ready  to  know. 

Children  went  to  Kihteyayak  and  community  adults  to  gain  knowledge  and  skills  in 
areas  where  they  were  interested  and  willing  to  learn.  Children  were  also  invited  by 
Kihteyayak  to  come  and  listen  and  observe — Kihteyayak  and  parents  sensing  that  a 
child  was  ready  and  needed  certain  knowledge.  In  line  with  Kiskonohamdsowin, 
the  Kihteyayak  and  community  adults  balanced  education  between  instructing  the 
children  and  providing  enough  information  for  children  to  learn  for  themselves. 

In  the  classroom,  having  students  help  decide  what  they  wish  to  learn  would  fit 
closely  with  Cree  pedagogy.  The  teacher  sets  the  learning  environment  by  planning 
ahead  and  being  fully  prepared.  Instruction  builds  on  what  students  already  know 
and  what  they  are  curious  about.  Units  and  lessons  are  planned  but  open  to  student 
input.  This  task-based  learning  underscores  the  current  educational  philosophy  that 
ties  in  with  the  traditional  Cree  pedagogy  of  focusing  on  student  needs,  abilities 
and  interests. 

Cree  communities  view  curriculum  development  and  pedagogy  as  a means  to  have 
relevant  and  successful  experiences  for  Cree  students  in  any  school  system.  The 
policy  paper,  Indian  Control  of  Indian  Education,  1972,  written  by  the  National 
Indian  Brotherhood,  states: 
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“Unless  a child  learns  about  the  forces  which  shape  him:  the  history  of  his 
people,  their  values  and  customs,  their  language,  he  will  never  really  know 
himself  or  his  potential  as  a human  being.  Indian  culture  and  values  have  a 
unique  place  in  the  history  of  mankind.  The  Indian  child  who  learns  about  his 
heritage  will  be  proud  of  it.  The  lessons  he  learns  in  school,  his  whole  school 
experience,  should  reinforce  and  contribute  to  the  image  he  has  of  himself  as 
an  Indian”  (p.  9). 


Oral  Tradition 


In  Nehiyaw  culture,  oral  tradition  has  been  the  most  important  method  for  passing 
information  and  knowledge  from  one  generation  to  another.  Students  need  to  be 
taught  to  value  and  respect  oral  tradition. 

The  initial  lesson  in  oral  pedagogy  was  to  respect  the  teacher  and  storyteller  by 
learning  how  to  listen  (mental  awareness).  The  lessons  would  be  in  an  environment 
conducive  to  learning  (physical).  The  place  of  learning  would  be  safe  and  caring 
(emotional)  with  proper  protocols  relating  to  Mother  Earth — humans,  animals, 
plants,  rocks — and  the  Creator  (spiritual). 

Storytellers  have  always  been  respected  within  traditional  Nehiyaw  culture. 
Storytellers  carry  within  their  stories  the  legends,  spiritual  truths  and  history  of  the 
Cree  people.  Stories  pass  on  the  values  and  beliefs  that  are  important  to  Cree 
people  and  preserve  the  language.  Storytellers  speak  from  the  heart  and  the  listener 
listens  from  the  heart. 

In  traditional  oral  cultures,  children  who  show  an  aptitude  begin  at  an  early  age  to 
be  trained  in  the  art  of  storytelling. 

There  are  many  types  of  stories.  Sacred  stories  are  only  told  in  the  winter  unless 
special  permission  is  given  through  ritual  and  ceremony.  Some  stories  are  short 
with  a particular  ending  or  moral  and  all  are  full  of  humour.  Many  stories  are  open 
ended,  long  extended  stories  with  many  levels  of  meaning.  Stories  are  repeated 
over  and  over  and  change  over  time  to  reflect  life  in  the  community.  As  listeners 
mature  and  gain  life  experience,  the  meaning  and  lessons  in  the  stories  reveal 
themselves  in  different  ways.  What  one  discovered  in  a story  as  a child  can  be  very 
different  when  one  is  an  adult.  A story  written  on  paper  becomes  frozen  in  time 
while  the  beauty  of  an  oral  story  is  that  it  remains  a living,  flexible  and  dynamic 
part  of  culture  and  language. 

Stories  can  expand  a student’s  world.  Storytelling  is  not  just  ancient  legends  and 
stories  but  present-day  stories  about  daily  events  and  activities.  Stories  can  include 
show  and  tell,  retelling  stories  heard  before  with  connections  to  other  curriculum 
areas  such  as  geography,  social  studies  and  science.  Where  did  this  story  come 
from?  What  animal  characteristic  does  this  explain? 
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Stories  told  in  a community  belong  to  that  community  and  usually  to  a specific 
storyteller.  A story  can  be  given  to  someone  as  a gift  but  most  often  the  story  is 
passed  from  one  generation  to  another  within  an  extended  family.  It  is  important  to 
be  sensitive  to  story  ownership  and  seek  permission  to  use  a story  in  the  classroom 
or,  even  better,  have  a storyteller  come  and  tell  a story. 


Protocol  with  Kihfeyayak  (Elders) 


Cree  Kihteyayak  are  men  and  women  who  are  the  keepers  and  teachers  of  oral 
tradition,  traditional  knowledge  and  spirituality.  Kihteyayak  are  vital  to  the  survival 
of  the  culture  and  always  need  to  be  treated  with  respect  and  honour. 

Inviting  Kihteyayak  from  your  community  to  speak  of  traditional  ways,  tell 
appropriate  stories,  describe  or  perform  traditional  ceremonies  and  interact  with 
students  will  add  meaning  and  richness  to  learning  Cree.  Different  Kihteyayak  have 
different  gifts  and  have  key  roles  in  transmitting  knowledge  in  all  areas  of  language 
and  culture. 

Issuing  invitations  to  Kihteyayak,  especially  in  traditional  communities,  requires 
correct  protocol.  Find  out  about  the  specific  procedures  in  your  community,  since 
they  can  vary  from  area  to  area.  It  is  important  that  students  be  prepared  in  advance 
for  expected  behaviours. 

It  is  also  important  to  check  with  your  school  administration  for  any  rules  your 
school  may  have  for  inviting  speakers  or  guests  into  the  school. 

By  interacting  with  other  Cree  language  speakers,  such  as  Kihteyayak  and  other 
community  knowledge  keepers,  language  learning  can  be  maintained  and  brought 
to  life. 


Language  Variation 


Cree  is  spoken  in  many  areas  across  Canada.  The  Cree  language,  with  five  major 
dialects  or  variants,  is  the  most  widely  spoken  language  of  the  Algonquian 
language  family.  Other  Algonquian  languages  include  Blackfoot,  Ojibwa  and 
Michif  Most  Cree  speakers  can  understand  each  other  but  differences  in 
vocabulary,  pronunciation,  spelling  and  language  use  can  affect  comprehension. 
Linguists  refer  to  the  variations  in  a language  as  dialects.  All  languages  have 
multiple  dialects  and  Cree  has  five  such  distinct  variations; 

Atihkamek  - R 
Moose  Cree  - L 
Plains  Cree  - Y 
Swampy  Cree  - N 
Woodland  Cree  - Th. 
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The  various  Cree  dialects  would  say  the  word  “you”  like  this: 

Atihkamck  - Kira 
Moose  Cree  - KUa 

Plains  Cree  (Northern  Plains  Cree  and  Southern  Plains  Cree)  - Kiya 
Swampy  Cree  - Kina 
Woodland  Cree  - Kit  ha. 

The  Cree  contained  in  this  guide  is  the  Plains  Cree  Y dialect  that  has 
two  distinct  variations:  Northern  Plains  Cree  (NPC)  also  known  as  Bush  {Sakchv 
Nehiyawewin)  Cree  spoken  north  of  Edmonton,  and  Southern  Plains  Cree  (SPC) 
known  as  Prairie/Plains  {Paskw'dw  Nehiyewewin)  Cree.  You  may  experience  one  of 
the  two  variants  or  both  in  your  community.  Feel  free  to  adapt  the  language  to  your 
regional  variation. 

The  Y dialect  uses  10  consonants  (p,  t,  c,  k,  s,  m,  n,  w,  y,  h),  three  short  vowels  (a, 
i,  o)  and  four  long  vowels  (a,  i,  6,  e).  Both  pronunciation  and  spelling  vary  within 
regional  Y dialect  use. 

Although  a syllables  system  was  the  traditional  form  of  Cree  writing,  this  guide 
will  use  the  Standard  Roman  Orthography  (SRO).  It  is  advisable  to  use  a 
standardized  way  of  writing  to  assist  students  in  literacy,  whether  using  SRO  or 
syllables. 

Traditional  Cree  is  a nature-  and  relationship-based  language.  With  over  30%  of 
Cree  people  now  living  in  urban  centres,  teaching  students  the  rich  variety  of  Cree 
language  vocabulary  relating  to  nature  can  be  a challenge.  A walk  in  the  schoolyard 
or  a trip  to  a nearby  park  may  be  the  closest  experience  some  students  will  have 
with  nature.  However,  like  all  living  languages,  Cree  is  growing  and  changing, 
with  new  words  being  created  and  becoming  part  of  everyday  use. 


Using  This  Guide 


This  guide  will  provide  you  with  the  tools  needed  to  plan  a successful  Cree 
language  experience  in  your  classroom. 

As  a teacher,  you  will  choose  appropriate  activities  with  your  students  from  the 
Sample  Teaching  and  Learning  Activities.  The  activities  and  assessment  strategies 
are  samples  you  can  add  to  and  adapt  to  fit  your  classroom  situation.  Choose 
activities  that  students  are  most  interested  in  and  ones  that  will  work  with  the 
resources  available  to  you. 

The  activities  are  divided  into  four  sections:  Applications,  Language  Competence, 
Community  Membership  and  Strategies.  Each  section  has  its  own  emphasis.  It  is 
advisable  to  integrate  activities  from  all  four  sections  when  preparing  year,  unit  and 
lesson  plans. 

There  are  more  activities  listed  than  you  could  use  in  a single  lesson  so  it  is 
important  to  plan  ahead  and  use  those  that  will  work  best. 
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Various  teaching  and  learning  strategies  are  included  in  the  sample  activities  and 
assessments  and  noted  in  the  Strategies  section.  Detailed  explanations  of  what  they 
are  and  how  to  use  them  can  be  found  in  the  Appendices  at  the  end  of  this  guide. 

The  Appendices  also  contain  additional  information,  vocabulary,  background, 
planning  tools  and  resources. 
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Chapter  2 

Teaching  and  Learning  Cree 
Language  and  Cuiture 


Chapter  Summary 

Communicative  Language  Competence 

Developing  Cree  Language  Competence 

Teaching  tor  Cree  language  Competence 

An  Effective  Cree  Language  Learning  Environment 

Suggested  Teaching  and  Learning  Strategies 

Combined  Grades  in  the  Cree  Language  and  Culture  Classroom 


Communicative  Language  Competence 


The  Cree  Language  and  Culture  12-year  Program,  Kindergarten  to  Grade  12,  is  a 
eommunieative  eompetenee  program.  This  means  teaehing  and  learning  to  inerease 
each  student’s  ability  and  comfort  in  using  Cree.  Communicative  competence 
means  using  the  language  in  many  situations  with  ease  and  with  minimal  errors. 

Is  there  fluency,  comfort  and  ease  in  using  Cree  in  a variety  of  settings  and 
situations?  Is  there  accuracy?  Is  the  student  using  the  language  correctly;  i.e., 
vocabulary,  pronunciation,  grammar,  social  appropriateness? 

With  beginning  learners,  it  is  more  important  to  have  them  be  comfortable  with  the 
language  than  to  be  concerned  with  accuracy. 
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Developing  Cree  Language  Competence 


( 


Developing  Cree  language  eompetenee  is  best  done  through  aetivities  and  tasks 
that  integrate  the  Cree  language  with  Cree  eulture. 

The  foeus  of  the  Cree  classroom  is  to  promote  as  much  language  learning  in  Cree 
as  possible  so  minimal  use  of  English  is  required.  Anyone  entering  the  Cree 
language  classroom  should  hear  Cree  being  spoken. 

In  the  Cree  language  classroom,  students  will  engage  in  three  kinds  of  language 
learning: 

Students  learn  Cree:  Cree  is  learned  by  students  through  meaningful  activities  and 
tasks  using  the  language.  They  learn  Cree  by  sharing  ideas,  conversations, 
dialogues,  discussions,  rituals,  ceremonies,  songs  and  stories.  By  using  Cree  in 
different  contexts,  with  topics  interesting  to  students,  language  learning  and 
retention  is  nourished  and  maintained. 


Students  learn  through  the  Cree  language:  As  students  listen  to  Cree  being 
spoken  live  and  on  tape,  read  books  in  Cree,  explore  Cree  Web  sites  on  the  Internet 
and  view  Cree  materials  such  as  posters,  photographs,  videos  and  similar  items, 
they  use  the  Cree  language  to  increase  their  knowledge  of  Cree  culture  and  the 
world.  This  also  helps  them  develop  greater  literacy  and  thinking  skills  in  the 
language. 

Students  learn  about  the  Cree  language:  Students  learn  how  the  Cree  language 
works  in  order  to  become  effective  communicators.  When  they  learn  vocabulary, 
phrases,  dialogue,  rules  and  grammar  in  context,  the  Cree  language  becomes  real, 
meaningful  and  useful  in  their  lives.  Grammar  is  modelled,  not  taught  in  isolation. 
Students  begin  to  use  language  patterns,  grammatical  rules  and  discourse 
information  to  engage  more  actively  in  their  own  Cree  language  learning. 


( 


Teaching  for  Cree  Language  Competence 


Communicative  language  teaching  uses  speech  as  its  organizing  principle;  e.g., 
asking  questions,  commenting,  apologizing,  complimenting,  reporting,  storytelling, 
giving  directions,  making  requests.  Communication  includes  speech  as  a whole, 
whether  nonverbal  or  what  is  actually  being  said.  The  goal  in  the  Cree  classroom  is 
to  encourage  students  to  speak,  interact,  socialize,  be  understood  in  and  understand 
Cree.  The  context  determines  what  is  said,  how  it  is  said,  to  whom,  where  and  why. 

Wherever  possible,  include  students,  individually,  in  pairs  or  in  small  working 
groups,  in  defining  and  choosing  activities  that  will  develop  their  language 
competence  and  promote  a sense  of  pride  and  ownership  in  what  they’re  doing. 


( 


12  / Chapter  2 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


As  a teacher,  you  review,  reinforce  and  develop  Crec  language  learning  by 
exposing  students  to  the  language  and  structure  many  times  and  in  many  different 
ways.  You  give  students  the  opportunity  to  apply  the  language  continuously  over 
an  extended  period  of  time. 

Developing  Students  ’ Listening  Comprehension 

To  acquire  the  language,  it  is  important  for  students  to  hear  the  Crec  language 
spoken  fluently  and  in  the  proper  context.  The  more  students  can  hear  Crec  spoken 
in  a variety  of  situations,  the  better  they  will  understand  what  is  being  said.  They 
will  also  pick  up  on  body  language  and  other  nonverbal  strategics  a Crec  speaker 
may  be  using  to  communicate.  Limited  exposure  to  Cree  and  continual  translation 
into  English  will  slow  down  language  development.  The  more  a teacher  uses  Crec, 
the  more  readily  students  are  encouraged  to  follow  suit. 

Sometimes  students  may  go  through  a silent  period  before  being  willing  to  try  Crec 
themselves.  They  are  listening  and  learning.  If  the  teacher  continues  to  speak  and 
model  Cree,  the  student  develops  a stronger  comfort  level.  As  confidence  increases, 
the  student  becomes  willing  to  speak  and  participate  more  fully. 

To  maximize  learning  of  Cree,  especially  in  the  very  early  stages,  the  following 
points  are  worth  considering. 

• Use  authentic  texts  produced  for  and  by  speakers  of  Cree. 

• Use  short,  simple  and  meaningful  sentences. 

• Use  vocabulary  in  common  use  in  the  local  Cree  community. 

• Use  gestures,  facial  expressions,  visuals  or  appropriate  objects  to  help  students 
understand. 

• Use  humour. 

• Use  topics  and  content  that  are  familiar  and  of  interest  to  students. 

Developing  Students  ’ Speaking  Skills 

How  do  you  develop  Cree  language  speaking  skills  so  effectively  that  a student  has 
the  opportunity  to  engage  in  useful  dialogue  with  another  person  or  group?  To  help 
direct  this  area  of  communicative  competence,  the  following  suggestions  may  be  of 
value. 

• Work  in  cooperation  with  students  to  choose  dialogues  and  sentences  that  mean 
something  to  them  and  to  which  they  can  relate. 

• Have  the  language  be  so  useful  to  students  that  they  are  encouraged  to  apply  it 
inside  and  outside  the  classroom  setting. 
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• For  any  planned  language  aetivity,  make  sure  there  is  a model,  proposed 
dialogues,  sentenee  patterns  or  examples  so  that  students  clearly  understand  the 
expectations  for  that  activity. 

As  students  become  more  proficient  in  Cree,  you  can  add  more  challenging 
dialogues,  encouraging  them  to  try  different  sentences  on  their  own.  This  follows 
the  findings  of  Lev  Vygotsky,  the  Russian  languages  expert,  that  “to  continue  to 
learn,  the  language  students  are  exposed  to  should  always  be  just  a little  beyond 
their  current  capabilities.  A student  should  be  able  to  do  a task  with  help  today  and 
be  able  to  do  it  on  his  or  her  own  tomorrow.” 

Developing  Students  ^ Literacy  Skills 

Development  in  Cree  language  learning  includes  the  key  literacy  skills  of  reading, 
writing  and  representing,  including  drawings,  dioramas,  posters  and  cartoons. 

Students  have  different  strengths,  learning  styles  and  habits.  The  following 
practices  may  be  helpful. 

• Allow  students  to  work  from  their  own  strengths. 

• Choose  the  most  effective  form  of  literacy  to  promote  student  growth  and 
understanding  of  Cree  language  forms  and  patterns.  Standard  Roman 
Orthography  (SRO),  syllables  and  phonetic  spelling. 

• Use  representation  such  as  drawing,  working  with  the  computer  and  displaying 
different  types  of  art  forms  and  crafts.  These  could  include  beadwork,  cartoons, 
ceramics,  carvings  and  other  forms  of  literacy  more  significant  to  Cree  and 
Metis  communities. 

• Besides  reading  and  writing,  use  storytelling,  drama,  role-play,  syllables  and 
humour  to  enhance  language  development. 

How  Grammar  Fits 

Grammatical  patterns  provide  students  with  a scaffold  to  build  upon  as  they  learn 
to  manipulate  language  and  create  their  own.  Grammar,  however,  must  be  placed  in 
the  appropriate  context  and  integrated  into  language  dialogues  and  patterns  to 
facilitate  learning.  Smart  practices  about  grammar  include: 

• Never  teach  grammar  in  isolation — it’s  a high  level  of  learning  if  not 
contextualized  properly.  Students  will  come  to  understand  grammar  elements 
through  the  use  of  the  language  in  meaningful  and  relevant  contexts. 

• Understand  that  a particular  structure,  pattern,  rule  or  code  will  not  be  mastered 
after  a single  lesson.  Review  and  reinforce  a grammar  element  by  engaging 
students  with  the  structure  in  many  different  ways  over  an  extended  period  of 
time. 
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• Have  activities  or  tasks  focusing  on  grammar  integrated  into  daily  learning 
activities  and  classroom  routines.  The  routines  arc  integrated  properly  into  the 
theme  or  topic  so  the  student  docs  not  repeat  meaningless  isolated  patterns, 
such  as  colour  or  animal  names  and  numbers. 

• Integrate  grammar  into  all  activities. 


An  Effective  Cree  Language  Learning  Environment 


In  entering  the  Cree  language  classroom,  students  bring  with  them  their  own 
particular  background  knowledge  of  the  Cree  language  and  culture.  Before  students 
can  build  on  that  knowledge,  the  teacher  has  to  determine  what  that  level  is  and  use 
it  as  a starting  point  for  instruction. 

Some  students  may  come  to  the  classroom  with  no  Cree  language  background. 

Some  may  be  reluctant  to  speak  because  they  are  afraid  they  won’t  be  able  to  do  it 
well  enough.  There  may  be  shame  around  speaking  the  language  and  fear  of  being 
laughed  at.  Building  student  self-esteem  regarding  Cree  language  learning  is  part  of 
creating  an  effective  Cree  language  program. 

The  classroom  is  intended  to  be  a safe  environment  where  students  are  free  to 
learn,  experiment  and  take  risks  with  the  language  as  a natural  part  of  the  learning 
process.  It  is  primarily  the  Cree  teacher’s  responsibility  to  make  sure  that  the 
classroom  is  an  encouraging,  supportive  environment  for  using  the  Cree  language. 

It  is  equally  important  that  the  Cree  classroom  have  the  resource  support  of  the 
school  and  the  community. 

For  the  best  possible  learning  to  take  place,  Cree  language  teachers  should  have 
their  own  space — a classroom  designated  for  Cree  language  teaching  to  provide  a 
consistent  and  welcoming  place  for  learning  a valued  language. 

A minimum  of  150  minutes  per  week  needs  to  be  devoted  to  Cree  language 
learning.  Dividing  the  time  into  daily  lessons  is  the  most  effective  way  of  teaching 
and  having  students  retain  what  they  have  learned.  If  the  Cree  language  is  to  be 
retained  and  be  a vital  part  of  the  lives  of  students,  it  must  be  used  on  a regular 
basis. 

Integrating  Cree  language  into  other  areas  of  the  curriculum  is  an  effective  way  of 
increasing  language  learning. 

Within  the  Cree  classroom  environment; 

• Cree  is  the  language  of  status  in  the  classroom 

• students  have  the  opportunity  to  learn  Cree  and  gain  cultural  knowledge 
through  meaningful  interactions  with  peers,  community  members  and  Elders 

• classroom  experiences  are  linked  to  practical  life  experiences  and  use  the 
natural  environment 

• teaching  and  modelling  language  strategies  that  students  can  use  to  learn  on 
their  own  is  a part  of  daily  instruction 
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• language  learning  activities  are  relevant  to  students  and  focus  on  topics  of 
interest  to  them 

• teachers  encourage  and  bring  forth  personal  responses  to  oral,  print  and 
multimedia  texts 

• students  are  actively  involved  in  constructing  meaning  and  engage  in  concrete 
hands-on  activities 

• students  are  involved  in  setting  criteria  for  assignments  and  assessments  and 
are  encouraged  to  take  ownership  and  evaluate  their  own  learning 

• the  sharing  circle  is  used  as  a primary  teaching  strategy  to  promote  discussion 
and  common  understanding 

• students  are  encouraged  and  given  the  opportunity  to  express  their  ideas  and 
opinions 

• the  classroom  is  a safe,  nurturing  and  inviting  community,  where  errors  are 
seen  as  a natural  part  of  language  learning. 


Suggested  Teaching  and  Learning  Strategies 


To  reflect  traditional  Cree  pedagogy,  teaching  and  learning  strategies  have  also 
been  identified  in  the  Cree  traditional  pedagogy  categories  of; 

• cooperative  learning 

• modelling  and  imitation 

• memorization  and  recall 

• observation  and  reflection. 

The  categories  are  not  rigid  and  some  strategies  can  go  in  more  than  one  category. 

Using  a variety  of  strategies  and  discovering  the  most  effective  strategies  to  use 
with  your  particular  group  of  students  will  make  teaching  Cree  language  and 
culture  an  interesting  and  dynamic  process. 

Detailed  information  on  these  strategies  can  be  found  in  the  Appendices  in  the  back 
of  this  guide. 
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Cooperative  Learning 

Author’s  Circle 

Brainstonning 

Concensus  Discusssion 

Inside-Outside  Circle 

Mind  Map  Research 

Projects  Sharing  Circle  - Talking  Circle 

Modelling  and  Imitation 

Echo  Acting 
Readers’  Theatre 
Role-play 

Total  Physieal  Response  (TPR) 

Memorization  and  Recall 

Choral  Reading  and  Speaking 

Cloze  Proeedure 

Language  Ladders 

Mnemonies 

Semantie  Mapping 

Storytelling 

Word  Map 

Observation  and  Reflection 

Journals  and  Learning  Logs 
KWL  and  KWLH  Charts 
Language  Experienee  Charts 
Nature  Walk 
Sketeh  to  Streteh 
T-eharts 
Venn  Diagram 
Visual  Imaging 


Combined  Grades  in  the  Cree  Language  and  Culture 
Classroom 


The  Cree  way  of  teaehing  is  to  teach  to  the  interest  level  of  the  students  and  not 
intentionally  separate  them  beeause  of  age  or  size.  Ensure  the  group  is  small 
enough  so  no  one  will  be  left  out  of  the  modelling  and  instruction  given  to  the 
group.  If  the  size  of  your  group  is  too  large,  some  students  may  not  reeeive  quality 
instruetion. 

A eombined  grade  is  defined  as  grouping  more  than  one  grade  level  at  the  same 
time  with  one  teaeher.  This  situation  in  the  Cree  classroom  is  common,  especially 
if  the  program  is  new.  Studies  eonsistently  show  that  there  is  no  signifieant 
differenee  in  achievement  between  students  in  a one-grade  elassroom  and  those  in  a 
eombined  grade. 
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The  goal  of  combined  classes  is  to  improve  the  learning  of  Cree  in  the  classroom. 
Students  who  work  well  together  will  assist  each  other  with  language  learning; 
therefore,  student  groups  should  be  organized  for  success  with  the  language.  If 
peers  feel  comfortable  and  are  able  to  take  risks  with  each  other,  this  will  be 
beneficial  for  the  group.  If  students  are  afraid  to  take  risks  with  each  other,  a 
different  arrangement  may  be  required. 

Some  benefits  of  a combined-grade  classroom  are: 

• Social  interaction  takes  place  between  students  of  different  ages.  Older  students 
often  develop  a sense  of  responsibility,  while  younger  students  can  be 
challenged  and  given  an  opportunity  to  move  ahead. 

• Students  are  enabled  to  work  at  different  levels  in  a way  that  is  not  obvious  to 
other  students.  For  example,  an  older  student  with  less  developed  skills  can 
participate  effectively  and  contribute  to  the  group. 

• Older  students  are  able  to  review  and  internalize  their  learning  through 
participation  in  cooperative  learning  groups. 

• When  a new  concept  is  introduced  to  one  grade  level,  it  is  practised  or 
reinforced  by  the  other  grade  level. 

The  key  to  a successful  combined-grade  experience  is  the  use  of  effective  strategies 
for  instruction  and  planning.  These  strategies  include: 

Cycling  Areas  of  Experience 

Different  areas  of  experience  are  covered  each  year  for  the  class  as  a whole.  For 
example,  the  Grade  4 Cree  class  will  cover  certain  themes  one  year  and  different 
themes  the  following  year.  This  will  work  well  if  you  know  that  a combined-grade 
class  will  continue  together  for  a few  years. 

Combining  Concepts 

Areas  of  the  curriculum  that  have  similarities  and  overlap  from  one  grade  to  the 
other  can  be  combined,  allowing  students  to  work  together. 

When  grammatical  elements  or  certain  concepts  do  not  match  and  a particular 
group  needs  the  teacher’s  attention,  adjustments  are  required.  For  example,  you 
may  give  one  grade  a task  while  instructing  the  other  grade.  Alternatively,  each 
grade  may  have  a long-term  project  that  can  be  worked  on  independently  while  you 
instruct  the  grade  needing  help. 

Use  Cooperative  Learning  Groups 

When  organizing  cooperative  learning  groups,  you  can  often  put  different  grades 
together;  e.g.,  Grade  4 and  Grade  5 Cree  students  can  sit  together  in  a group.  In  this 
way,  students  can  work  together  in  a manner  that  benefits  all  of  them. 
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Build  an  Inviting  and  Positive  Atmosphere 

The  best  classrooms  have  a learning  environment  that  is  accepting  of  difYcrcnccs. 
In  these  classrooms,  students  of  all  levels  feel  that  their  opinions  arc  valued  and 
that  they  have  an  important  place  in  the  class.  One  way  to  build  this  sense  of 
community  is  through  activities  that  encourage  students  to  participate  and  work  as 
a team. 

Assessment  and  Evaluation  in  the  Combined-grade  Classroom 

Whether  single  grade  or  combined  grade,  assessment  practices  do  not  differ, 
although  certain  methods  may  have  to  be  adapted.  Teachers  will  still  need  to  teach 
concepts  separately  and  monitor  student  progress  accordingly. 
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Chapter  3 

Planning  for  Instruction 


Chapter  Summary 

Why  Plan? 

Sample  Planning  Procedure 
Areas  of  Experience — Themes 
Key  Elements  of  the  Year  Plan 
Developing  Unit  Plans 
Developing  Lesson  Plans 
Global  Task  List 
Planning  for  Balance 
Reviewing 


Why  Plan? 


A year  working  with  students  in  the  elassroom  is  a major  eommitment.  To  ensure 
that  the  year  is  as  well-organized  and  stress-free  as  possible,  a good  advanee  plan 
that  is  realistie  and  flexible  helps  make  the  proeess  easier  for  everyone.  A plan 
provides  flexible  guidelines  for  aetion.  Goals  and  aetivities  are  ehosen  with  the 
knowledge  that  these  may  change  depending  on  students’  needs  and  feedback. 

The  benefits  of  advance  planning  are  that  it  helps  the  teacher: 

• understand  curriculum  outcomes  and  student  needs 

• integrate  learning  with  the  community  calendar 

• meet  the  expectations  of  the  curriculum,  school,  students  and  parents 

• ensure  that  topics  are  sequenced  in  a logical  way  for  improved  student  learning 

• anticipate  individual  student  needs  and  unexpected  situations  that  arise  in  the 
classroom 

• reduce  management  problems  in  the  classroom 

• determine  needed  resources  and  how  to  access  them 

• reduce  preparation  time  and  increase  effectiveness 

• collaborate  with  colleagues  about  curriculum,  best  practices,  individual  student 
needs  and  effective  use  of  resources. 
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Sample  Planning  Procedure 
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1 . Planning  usually  begins  with  a year  plan.  Choose  a year  plan  format. 

2.  Cheek  the  Areas  of  Experience  list  for  topics  or  themes  to  suit  your  grade  level 
and  students. 

3.  Look  at  the  various  general  and  specific  outcomes  for  your  grade  level.  Choose 
where  they  would  fit  best  into  your  year  plan. 

4.  Consult  calendars  for  seasonal,  holiday,  school  and  community  events  where 
students  would  have  exposure  to  and  be  able  to  use  Cree.  Note  these  on  your 
year  plan. 

5.  Choose  themes,  activities,  goals  and  assessment  strategies  best  suited  to  your 
students  and  place  them  in  time  frames  within  the  year. 

6.  From  within  the  year  plan,  pull  out  suitable  units.  Choose  a unit  plan  format. 

7.  Plan  units  with  possible  time  lines,  activities  and  assessments.  Each  unit  should 
include  teaching  and  learning  activities  from  all  four  sections  in  this  manual: 
Applications,  Language  Competence,  Community  Membership  and  Strategies. 
Check  on  available  resources. 

8.  Be  sure  to  check  with  your  community  as  to  the  protocol  and  contact  time 
required  for  involving  Elders. 

9.  Choose  a lesson  plan  format.  There  are  many  ways  to  plan  a lesson.  Choose 
one  that  suits  your  needs  and  style. 

10.  From  your  unit  plans,  develop  specific  lesson  plans  for  each  day  of  the  unit.  As 
daily  lesson  plans  progress,  you  will  note  the  various  learning  styles  of  your 
students  and  adapt  the  plans. 

11.  Remember  that  your  plans  are  working  documents.  They  need  to  be  solid 
enough  to  provide  a framework  to  guide  instruction  but  flexible  enough  to 
adjust  and  adapt  to  student  interests  and  needs. 
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Areas  of  Experience — Themes 


The  tabic  below  contains  a list  of  topics  or  areas  of  experience  that  can  be 
developed  at  different  levels. 


Grade  4 

Grade  5 

Grade  6 

• my  family 

• my  daily  routines 

• seasons/weather 

• my  body 

• any  other  lexical 
fields  that  meet  their 
needs  and  interests 

• foods 

• school 

• measurements 

- time 

- money 

• pets 

• my  community  and 
neighbourhood 

• music 

• domestic  animals 

• extended  family 

• games 

Key  Elements  of  the  Year  Plan 


In  creating  a long-range  plan  or  year  plan,  look  at  students’  background 
knowledge,  elements  of  curriculum,  the  school’s  goals,  timetable,  the  seasonal 
round,  community  calendar  and  the  year  ahead.  On  this  basis,  make  a tentative 
sequencing  of  classroom  instruction  units  that  would  be  meaningful  and  effective 
for  students. 

Long-range  planning  is  making  decisions  about  the  direction  of  your  programming 
based  on  your  best  professional  judgement.  To  have  a useful  plan,  risk-taking, 
continual  monitoring  and  subsequent  modifications  are  crucial  parts  of  the  planning 
process.  A real  year  plan  will  reflect  changes  and  be  a working  document,  not  a 
finished  product. 

Community  and  relationships  are  very  strong  and  very  important  to  Cree  people. 

To  ensure  that  Cree  communities  remain  strong,  educating  young  people  in  the 
Cree  language  and  culture  is  fundamental.  Any  classroom  plan  must  therefore 
reflect  a past,  present  and  future  Cree  heritage.  Input  from  and  recognition  of  the 
role  of  the  community,  particularly  its  Kihteyayak,  needs  to  be  an  inclusive  part  of 
any  plan. 

It  is  often  wise  for  a teacher  to  have  a Kihteyaya  (Elder)  from  the  community  as  a 
mentor. 

The  community  calendar  is  a valuable  tool  in  making  a year  plan.  Community 
events  can  be  excellent  opportunities  for  students  to  use  and  practise  Cree. 
Classroom  discussions  and  creative  language  activities  based  on  real  community 
events  and  experiences  give  meaning  to  language  learning. 
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Four  key  elements  important  to  a year  plan  are: 

1 . Currieulum  Outcomes 

2.  Student  Knowledge,  Experience  and  Involvement 

3.  Assessment  and  Evaluation 

4.  Resources. 

1.  Curriculum  Outcomes 

What  are  the  expected  outcomes  for  the  year  and  how  can  they  be  achieved? 

In  this  guide,  both  general  and  specific  outcomes  have  been  clearly  identified  for 
each  grade  level. 

Learning  outcomes  identify  the  knowledge,  skills,  strategies  and  linguistic 
competence  that  students  are  expected  to  achieve  by  the  end  of  a grade.  The 
outcomes  integrate  the  six  language  arts:  listening,  speaking,  reading,  writing, 
viewing  and  representing.  Students  will  develop  knowledge,  skills  and  strategies 
specific  to  oral,  print  and  multimedia  texts  for  a variety  of  purposes  and 
applications. 

The  outcomes  are  the  starting  points  for  the  year  plan  at  each  grade  level.  They 
assist  the  teacher  in: 

• establishing  goals  for  learning,  instruction  and  assessment  in  Cree 

• knowing  and  using  the  curriculum — the  general  and  specific  outcomes 

• selecting  the  appropriate  learning  outcomes  from  the  curriculum  based  on  your 
knowledge  of  your  students 

• focusing  each  unit  and  sequencing  units  into  a year  plan 

• selecting  teaching  and  learning  activities  that  are  meaningful  for  students  and 
fit  the  communicative  language  approach 

• selecting  culturally  appropriate  learning  resources  and  checking  their 
availability 

• incorporating  appropriate  assessment  and  evaluation 

• monitoring  student  progress  in  achieving  learning  outcomes  in  Cree. 

The  general  outcomes  in  the  Cree  Language  and  Culture  Program  of  Studies  are 
divided  into  four  components: 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies. 

Choosing  outcomes  and  activities  from  each  component  for  year  plans,  units  and 
lessons  will  enrich  student  learning.  Many  outcomes  will  connect,  overlap  and 
support  each  other. 
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Applications 


Strategies 

Students  will  know  and  use  various 
strategies  to  maxmnze  the  effectiveness 
of  learning  and  communication. 

S-1  language  leammg 
S-2  language  use 
S-  3 cultural  learning 
general  learning 


Students  will  use  Crcc  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

A 1 to  share  information 

A 2 to  express  emotions  and  personal  perspectives 
A-3  to  get  things  done 

A 4 to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 

world  I.anguagc 

for  imaginative  purposes  and  Competence 

personal  enjoyment 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  fonn  of  the  language 
LC-2  interpret  and  produce  oral  texts 
LC-3  interpret  and  produce  written  and 
visual  texts 

LC-4  apply  knowledge  of  the 
socioculmral  context 
apply  knowledge  of  how  the 
language  is  organized,  structured 
and  .sequenced 


Community  Membership 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw 
(the  Creator*). 

CM-1  Mother  Earth* 

CM  2 others 
CM-3  themselves 


The  Applications  component  deals  with  what  students  will  be  able  to  do  using  the 
Cree  language.  It  is  primarily  an  oral  component.  Students  imitate  the  language, 
speak  it,  converse  and  discuss. 

Language  Competence  deals  with  the  technical  end  of  the  language.  Students  deal 
with  the  structure  and  organization  of  the  language.  They  use  this  knowledge  to 
produce  various  texts. 

Community  Membership  deals  always  with  culture  and  how  the  language  is  not 
separate  from  the  culture. 

The  Strategies  section  includes  elements  that  help  with  improving  both  learning 
and  communication. 

Atiht  Shi  isiheikewina poko  okiskinohamdkewak  ta  dpacihtdcik 
(tdpiskoc  miydhkasikewin)  ekwa  Kihteyayak  ta  mamisitotdhcik. 

(Some  of  these  activities,  such  as  smudging,  require  extreme  care,  caution  and 
sensitivity  on  the  part  of  the  teacher.  Teachers  should  consult  Elders  in  their  local 
community  regarding  traditional  practices.) 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Chapter  3/25 
2009 


26  / Chapter  3 
2009 


2.  Student  Knowledge,  Experience  and  Involvement 

Students  in  the  Cree  classroom  come  to  school  with  a wide  range  of  individual 
needs,  background  knowledge  and  experiences  that  impact  their  learning.  It  is 
important  to  assess  what  you  know  about  your  students  and  incorporate  this  into 
your  plans: 

• What  are  their  strengths? 

• What  is  their  background  knowledge? 

• What  learning  abilities  and  disabilities  might  they  have? 

• What  prior  home  and  life  experiences  have  they  had? 

For  students  to  achieve  the  desired  outcomes  by  the  end  of  each  grade  level,  they 
need  to  take  ownership  of  their  own  learning  and  be  involved  in  the 
decision-making  process.  Brainstorming  at  the  beginning  of  the  year  to  find  out 
what  students  know  and  want  to  know  can  help  the  process. 

Choosing  teaching  and  learning  activities  with  students’  interests,  strengths  and 
abilities  in  mind  will  assist  them  in  achieving  the  outcomes  of  the  Cree  Language 
and  Culture  Program  of  Studies.  Each  specific  outcome  should  be  meaningful  to 
your  students  and  could  potentially  be  met  through  a wide  range  of  teaching  and 
learning  activities.  This  Cree  Language  and  Culture  12-year  Program  Guide  to 
Implementation  (Grade  4 to  Grade  6)  contains  numerous  sample  teaching  and 
learning  activities  that  can  be  helpful  when  planning  for  instruction.  These  are 
sample  activities  only  and  you  should  feel  free  to  create  your  own  activities  to  best 
meet  the  needs  and  interests  of  your  students. 

3.  Assessment  and  Evaluation 

As  planning  occurs  for  meaningful  learning,  students  also  need  to  provide  input 
regarding  assessment  and  evaluation.  Students  experience  a high  level  of  success 
with  language  learning  if  they  are  a part  of  the  planning  and  assessment  process. 
This  again  promotes  ownership  and  success  with  the  language  tasks.  With  input, 
they  are  better  prepared  to  work  toward  achieving  outcomes  they  have  agreed 
upon.  Including  students  in  planning  for  assessment  will  also  ensure  they  receive 
quality  and  timely  feedback  regarding  their  achievements. 

4.  Resources 

Students  need  to  work  with  a variety  of  resources  when  studying  Cree  language 
and  culture.  Authentic  resources,  selected  and  designed  for  and  by  Cree  speakers, 
are  particularly  useful  and  important.  By  using  authentic  resources,  students  gain 
experience  in  finding,  exploring  and  interpreting  different  kinds  of  texts,  and  have 
models  for  producing  texts  of  their  own.  Because  of  the  importance  of  oral  texts 
and  the  oral  tradition  in  the  Cree  culture,  keep  in  mind  that  community  members, 
especially  Elders,  are  an  important  resource  for  the  classroom.  Use  the  community 
calendar  to  note  pipe  ceremonies,  feasts,  powwows,  cultural  camps,  drumming  and 
other  cultural  events  that  could  involve  your  students. 
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By  using  a variety  of  resources,  teachers  can  better  accommodate  the  diverse 
learning  needs  of  students.  Even  though  all  students  in  the  class  may  be  working  on 
the  same  task,  they  can  be  using  different  resources  depending  on  their  preferred 
learning  styles,  levels  of  proficiency  or  cognitive  development.  Availability  of 
resources  also  varies.  For  example,  online  Internet  materials  may  be  easily 
available  in  urban  centres  but  not  in  remote  communities.  In  planning,  you  need  to 
be  aware  of  what  resources  arc  available  in  your  classroom,  school  and  community. 

In  summary,  planning  is  important  and  there  are  many  types  of  long-range 
plans.  Choose  a style  that  meets  your  needs  and  those  of  your  students. 
Remember,  there  is  no  one  right  way  to  plan. 


Developing  Unit  Plans 


Unit  plans  flow  from  the  year  plan. 

To  develop  a unit  plan,  first  brainstorm  and  discuss  interests  and  needs  with 
students.  Based  on  the  discussion,  organize  strategies  and  select  specific  learning 
activities  that  match  curricular  objectives  and  learning  outcomes.  A particular  task 
or  project  that  can  be  worked  on  over  several  days  or  weeks  often  is  a good  basis 
for  a unit. 

A task-based  or  project-based  approach  to  learning  Cree  is  designed  to  have 
students  develop  language  competence  and  communicative  skills  by  doing  things 
rather  than  by  simply  studying  the  language.  The  students  do  not  begin  by  learning 
the  form  or  grammar.  Instead,  they  find  themselves  in  a situation  where  they  must 
use  the  language  for  a definite  purpose;  e.g.,  to  complete  a clearly  defined  task  or 
project. 

All  content,  activities  and  evaluation  in  the  unit  grow  out  of  the  task.  Specific 
language  content  is  determined  once  the  task  has  been  identified.  Grammar  is 
taught  by  using  the  language — not  as  a separate  lesson — and  it  is  included  when 
students  need  to  know  elements  of  the  Cree  language  to  accomplish  the  task  more 
effectively.  The  task  provides  the  framework  in  which  all  skills,  knowledge  and 
attitudes  are  developed. 

When  planning  units  using  a task-based  or  project-based  approach,  begin  with  a 
theme  or  topic  and  a task. 

How  to  plan  for  a task-based  unit 

Students,  in  cooperation  with  a teacher,  choose  a theme  or  topic  of  interest  to 
develop  their  communication  skills  in  Cree.  The  following  steps  provide  a list  of 
considerations  for  unit  planning. 

1.  Students  and  the  teacher  decide  on  a unit  task  of  interest  to  students  and 
within  their  capabilities.  This  task  becomes  the  main  element  around  which 
the  unit  is  organized  and  can  often  take  the  form  of  a project  to  be  worked  on 
over  several  weeks. 
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2.  Look  for  community  resources  that  might  be  useful  in  preparing  students 
to  carry  out  the  task.  These  may  inelude  Elders  and  other  respeeted 
community  members,  content  experts  in  the  community  and  student 
involvement  in  community  events.  Gathered  resources  should  be  attractive  and 
rich  in  visual  supports,  such  as  charts,  pictures,  diagrams,  videos. 

3.  Work  with  students  to  determine  what  is  needed  to  carry  out  the  task  and 

the  process  to  follow  in  producing  the  product;  e.g.,  working  in  groups,  doing 
research,  interviewing  people.  The  teacher  facilitates  language  functions, 
vocabulary,  grammar,  historical  and  contemporary  elements  of  the  culture, 
strategies,  and  general  knowledge  through  a variety  of  tools,  including  drama, 
puppets,  role-play,  storytelling  and  sharing  circle.  Where  possible,  use 
community  resources. 

4.  Outline  a series  of  steps  or  mini-tasks  directly  related  to  the  unit  task  to 
facilitate  students’  learning  and  use  of  language  to  carry  out  that  task. 

Some  of  these  mini-tasks  might  focus  on  building  vocabulary,  learning  and 
practising  specific  grammatical  structures,  developing  a cultural  element  or 
working  on  a learning  strategy. 

5.  Determine  the  specific  outcomes  for  the  unit,  keeping  in  mind  the  need  to 
include  all  four  components:  Applications,  Language  Competence,  Community 
Membership  and  Strategies. 

6.  How  could  parts  of  the  unit  be  adapted  to  accommodate  the  needs, 
interests  and  abilities  of  different  students?  Use  a variety  of  resources  and 
activities  to  engage  the  various  learning  styles  of  students.  Be  prepared  to  be  as 
flexible  as  possible  without  compromising  the  objectives  and  outcomes  of  the 
unit. 

7.  Involve  your  students  in  assessment  and  evaluation  and  integrate  it 
throughout  the  unit. 

Although  we  have  presented  unit  planning  as  a series  of  steps,  it  will  most  likely 

involve  going  back  and  forth  between  steps,  not  straight  through  from  step  one  to 

step  seven.  Some  planning  takes  place  beforehand  and  some  as  the  unit  progresses. 

Hints: 

• Begin  a unit  with  an  exciting  activity  to  capture  the  interest  of  your  students. 
Encourage  them  to  talk  about  what  they  know  about  the  topic  and  what  they 
expect  to  learn. 

• Involve  students  in  planning  the  unit  so  they  feel  part  of  the  project  and  more 
willing  to  learn. 

• End  the  unit  with  an  activity  that  encourages  students  to  reflect  on  what  they 
have  just  been  through,  discussing  what  they  learned,  the  strategies  they  used 
and  how  their  attitudes  may  have  changed.  For  example,  you  might  plan  future 
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units  based  on  any  gaps  that  show  up  in  their  knowledge  and  skills.  This  step 
drives  independent  learning  and  develops  metaeognitive  strategies. 

A well-written  unit  plan  ean  provide  speeific  lessons  within  the  plan  to  assist  with 
writing  daily  lesson  plans. 

Unit  Plan  Components 


Checklist 

• Have  you  seleeted  the  outeomes  you  wish  to  foeus  on  in  this  unit? 

• Have  you  eonsidered  student  needs,  interests  and  abilities  and  ineorporated 
student  input? 

• Have  you  eonsidered  the  relevanee  of  this  unit  to: 

- students’  lives  outside  of  the  sehool  eontext? 

- students’  language  and  learning  experienees  in  other  subjeets? 

- students’  eontinued  Cree  language  development? 

• Can  you  identify  the  outeomes  related  to  Language  Competenee  and 
Applieations  students  will  attain? 

• Have  you  ineorporated  appropriate  Community  Membership  outeomes  into  this 
unit? 

• Can  you  identify  the  historieal  and  eontemporary  elements  of  the 
Cree-speaking  eultures  present  in  the  Language  Competenee  eontent  of  the 
unit? 

• Can  you  provide  a rationale  for  the  unit? 

• Have  you  seleeted  interesting,  useful  and  varied  resourees  and  eommunity 
resouree  people  for  the  unit? 

• Have  you  ineluded  a variety  of  instruetional  strategies,  language  experienees 
and  aetivities? 

• Have  you  provided  opportunities  for  students  to  apply  listening,  speaking, 
reading,  representing  and  writing  skills  in  different  eontexts? 

• Does  the  unit  plan  allow  for  flexibility  and  adaptation? 

• Have  you  provided  opportunities  for  student  input  and  shared  deeision  making? 

• Have  you  ineluded  student  input  to  determine  appropriate  assessment  and 
evaluation  techniques? 

• Have  you  considered  possible  unit  extensions  and  applications? 
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Developing  Lesson  Plans 


Lesson  plans  map  out,  in  detail,  instruetional  and  learning  aetivities  in  support  of 
one  or  more  curricular  outcomes.  Usually,  lesson  plans  refer  to  daily  plans.  These 
daily  plans  should  always  review,  reinforce  and  develop  previous  learning.  New 
information  should  be  presented  in  conjunction  with  familiar  learning. 

Activities  that  are  incorporated  into  a daily  lesson  plan  need  to  reflect  real 
experiences  as  much  as  possible.  Separating  an  activity  from  its  community,  social 
or  spiritual  context  reduces  the  meaning  and  usefulness  of  the  activity.  Connect 
activities  with  the  underlying  values  and  worldview  of  your  Cree  community. 


Global  Task  List 


Make  a/an 

Learn  a/an 

Do  a/an 

list 

booklet 
big  book 

pamphlet  or  brochure 
dictionary 
recipe  book 
guide 

picture  album 

poster 

mural 

collage 

model 

catalogue  diorama 
class  display 
crest 
map 

calendar 
greeting  card 
menu 
family  tree 

cover  (book,  CD,  video) 

game  board 

advertisement 

comic  strip 

puppet 

classified  ad 

game 

sport 

song 

dance 

poem 

story 

craft 

(then  make  up  a new  one) 

survey 

research  project 

simulation 

role-play 

interview 

demonstration 

debate 

biography 

critique 

Keep  a log  of 

Students  plan  a/an 

books  read 

television  programs  watched 
weather  changes 
hunting  expeditions 
cultural  events  attended 

field  trip 
exchange 

immersion  weekend 

excursion 

mean 

feast,  cultural  event 
guest  speaker 
visit  to  an  Elder 

Present  a/an 

fashion  show  display 
Aboriginal  regalia 
puppet  show 

play  based  on  life  experiences 
dance — Aboriginal  dance 
concert 

Solve  a problem 

Write  and  send  a/an 

jigsaw  task 

personal  letter 

information  gap 

greeting  card 

cloze  activity 

invitation  to  an  Elder,  guest  speaker  and  community 

grammar  dictation 

resource  person  with  a home  visit  and  then  a 

science  experiment 

delivered  invitation,  following  appropriate 

mathematics  problem 

protocol 

participate  in  decision  making 

invitation  to  the  community,  guest  speakers  or  Elder 
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Planning  for  Balance 


Creating  a balance  between  classroom-centred  experiences  and  real-life 
applications  of  the  Crcc  language  is  essential  in  preparing  students  for  the  world 
beyond  the  classroom.  This  can  be  achieved  through  a wide  range  of  activities, 
such  as  interactions  with  Crcc  Elders,  guest  speakers  and  other  visitors  from 
outside  the  school,  field  trips,  participating  in  community  rituals,  activities  and 
celebrations.  Students  must  be  provided  with  a wide  range  of  opportunities  for 
using  the  Cree  language  in  meaningful  ways. 

Planning  for  a balanced  Cree  language  and  culture  program  needs  to  take  into 
account  that: 

• although  students  may  reach  the  level  of  competence  described  by  the  learning 
outcomes  at  any  time  during  the  year,  the  learning  outcomes  describe 
end-of-year  performance 

• students  need  practice  in  many  varied,  meaningful  contexts  to  learn  new 
knowledge,  skills  and  strategies 

• students  need  to  review,  maintain  and  refine  skills  learned  previously 

• planning  is  ongoing  and  should  change  to  meet  student  needs 

• a variety  of  instructional  approaches,  classroom  management  techniques, 
assessment  practices,  tools  and  strategies,  and  learning  experiences  are 
essential 

• students  may  be  taught  in  a variety  of  organizational  structures,  including 
combined-grade  classrooms. 

Developing  a balanced,  integrated  Cree  program  is  a creative  process.  Instruction  is 
shaped  by  (1)  the  teaching  style,  resources  and  strengths  of  each  teacher,  (2)  the 
interests,  abilities  and  talents  that  each  new  group  of  students  brings  to  the 
classroom,  and  (3)  the  needs  of  the  community. 

Some  areas  of  balance  to  consider  in  planning  are: 

• four  general  outcomes:  Applications,  Language  Competence,  Community 
Membership  and  Strategies 

• six  language  arts:  listening,  speaking,  reading,  writing,  viewing  and 
representing 

• text  types:  oral,  written  and  multimedia  texts,  including  a variety  of 
informational,  narrative,  poetic  and  dramatic  texts;  a variety  of  forms  and 
genres,  such  as  videos,  magazines,  letters,  charts,  Web  sites,  computer 
programs  and  board  games 
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• student  groups:  individual,  pairs,  small  groups,  large  groups,  whole  elass, 
heterogeneous,  homogeneous,  student-direeted  and  teacher-directed 

• Cree  language  background  and  experiences  of  students 

• various  functions  of  language  ranging  from  exchanging  information, 
expressing  feelings  and  using  Cree  for  fun. 

Cree  language  and  culture  learning  works  best  by  taking  a holistic  approach.  You 
may  want  to  consider  setting  up  your  classroom  as  a circle  to  encourage 
cooperation  and  a sense  of  community. 

When  planning  teaching  and  learning  activities  in  the  Cree  language  and  culture 
classroom,  the  teacher  can  plan  for  balance  by  considering  the  teachings  of  the 
Learning  Circle:  the  Medicine  Wheel. 


Medicine  Wheel 

Spiritual 

Elders  as  teachers 

Mental 

Observation 
Relating  experiences 
Storytelling 
Dialogue 
Vocabulary 
Critical  thinking 
Protocol 

• traditional 

f Will  \ 

ceremonies 

I Child  j 

• prayer 

• smudging 

\ Volition  j 

Life  everywhere 
Animate/inanimate 
Feasts 

Rites  of  passage 
Respect  for 
all  things 


Physical 

Using  nature  as  your 
teacher 

• nature  walks 

• experiencing  events 

• hands-on  activities 

• four  gifts  of  life: 
speech,  mobility, 
vision  and  hearing 


Emotional 

Talking  to  Elders 
Socialization 
Sociolinguistics 
Kinship 
Self-esteem 
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Reviewing 


In  planning  for  instruction,  it  is  also  important  to  plan  for  language  review. 
Repetition  and  review  arc  vital  parts  of  language  learning.  Students  need  many 
opportunities  to  review  vocabulary,  phrases  and  interactions  in  order  to  maintain 
and  build  their  language  skills.  Use  a variety  of  strategies  and  activities  to  make 
reviewing  interesting  and  useful. 
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Chapter  4 

Classroom  Assessment  and 
Evaluation 


Chapter  Summary 

What  Is  Assessment  and  Evaluation? 
Cree  Approach 
Types  of  Assessment 
Assessment  and  Evaluation  Strategies 


What  Is  Assessment  and  Evaluation? 


Assessment  in  the  classroom  is  determining  what  has  been  learned.  Evaluation  is 
estimating  the  quality  of  what  has  been  learned.  Assessment  and  evaluation  from  a 
Cree  perspective  are  a process  rather  than  a measurement  of  performance  or 
evaluation  of  a final  product.  This  process  is  one  of  continuous  growth,  facilitated 
in  a safe  and  nurturing  environment. 

The  goal  of  any  language  program  is  to  provide  a positive  and  authentic  learning 
environment  that  will  instill  and  inspire  the  student  to  take  ownership  of  the 
language  learning  situation. 

Language  learning  in  a Cree  community  where  children  are  learning  their  first 
language,  the  mother  tongue,  is  within  a meaningful  context.  Since  the  aim  of  this 
program  is  language  and  culture  fluency  and  competence,  assessment  and 
evaluation  will  focus  on  those  aspects. 

Context  is  crucial  to  the  development  of  effective  language  use  and  evaluation. 
Dialogues,  phrases  and  cultural  information  from  the  home,  school  and  community, 
as  well  as  the  individual  student  and  his  or  her  preferences,  are  to  be  addressed  as  a 
part  of  planning,  lesson  delivery  and  evaluation.  Language  use  will  vary  and 
change  in  each  community  and  setting. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Chapter  4/35 
2009 


Assessment  and  evaluation  must  foeus  on  the  development  and  growth  of  the 
whole  student — mentally,  emotionally,  spiritually  and  physieally — and  be  within 
the  appropriate  context  of  peer  socialization,  home,  school  and  community.  It  is 
important  to  match  the  context  with  the  evaluation  process  and  ensure  that  the 
dialogues,  phrases  and  terms  are  used  appropriately:  that  students  are  learning  the 
culturally  appropriate  and  acceptable  ways  of  addressing  different  members  of  the 
family  and  community. 


Cree  Approach 


Our  way  is  a valid  way  of  seeing  the  world. 

— Elders  in  consultation  to  the  Western  Canadian  Protocol  Aboriginal 

Languages  Project  2000,  pp.  14,  16 

The  traditional  Cree  teaching  and  learning  model  emphasizes  mastery  before 
evaluation,  and  within  that  process  the  student  is  set  up  for  success.  A student  is 
given  the  opportunity  to  apprentice  with  someone  to  perfect  a skill  that  he  or  she  is 
interested  in,  shows  some  talent  for  and  is  needed  in  the  community.  The  emphasis 
is  on  what  a student  can  do  rather  than  on  what  a student  cannot  do.  Students  are 
provided  with  repeated  opportunities  to  observe,  practise  and  master  a skill.  This 
model  also  facilitates  language  learning  and  should  be  used  in  the  Cree  language 
and  culture  classroom.  Language  needs  to  be  meaningful  and  purposeful  for  the 
learner,  otherwise  the  desire  and  motivation  to  leam  will  not  be  there. 


Modelling 


The  modelling  approach  to  learning  and  evaluation  is  an  interactive  process 
whereby  Cree  students  are  active  participants  in  their  own  education.  Enabling 
students  to  take  ownership  of  their  learning  increases  the  probability  of  establishing 
connections  between  life  at  home  and  at  school. 

With  modelling,  students  leam  by  imitating  the  duties,  behaviours,  skills  and 
practices  of  role  models.  Students  leam  from  Kihteyayak  and  respected  community 
members  by  interacting  with  people  who  are  living  the  Cree  way  of  life.  These 
people  live  by  Cree  cultural  behaviours,  using  the  natural  laws  and  the  four  areas  of 
the  medicine  wheel  to  promote  balance.  This  modelling  works  in  contemporary 
society  just  as  it  did  traditionally  and  will  provide  students  with  the  ability  to  make 
meaning  within  the  present  educational  system. 

The  modelling  approach  that  is  central  to  the  teaching  and  learning  method  in  Cree 
communities  is  interactive  and  participatory.  Traditionally,  modelling  was 
nonverbal.  One  was  not  told  how  to  do  it;  one  observed  and  learned.  Through 
observation,  participation,  experience  and  practice,  students  leam  about  the  Cree 
cultural  behaviours  that  are  implicit  in  the  Cree  way  of  life.  Assessment  and 
evaluation  are  not  removed  from  this  learning  process  but  are  instead  an 
integral  part  of  it.  It  is  advisable  to  involve  Kihteyayak  or  respected  community 
members  whenever  possible  in  the  language  evaluation  process. 
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Cree  Assessment  and  Evaluation  Suggestions 


In  assessing  and  evaluating  Cree  language  skills,  teaehers  may  wish  to  try  the 

following; 

• Keep  the  evaluation  of  work  gentle  and  eneouraging.  This  needs  a little  more 
work,  or  It 's  not  quite  there  yet.  or  Have  you  tried  this?  instead  of  This  is 
wrong,  or  You  failed. 

• Have  the  information  gathered  for  evaluation  or  marks  eome  from  student 
self-evaluation  and  peer  evaluation  as  well  as  teaeher  evaluation.  Elders  may 
also  have  input.  The  teaeher  is  not  alone  in  the  evaluation  proeess. 

• Create  opportunities  for  the  students  to  share  skills  and  talents  in  areas  where 
they  are  gifted.  Eneourage  students  to  do  what  they  ean  do. 

• Make  rubries  and  eheeklists  together  with  the  students,  so  they  know  what  is 
expeeted  and  are  responsible  for  their  own  learning. 

• Choose  activities  to  achieve  a specific  outcome  based  on  cooperation  rather 
than  competition. 

• Use  the  learning  and  sharing  circle  for  providing  feedback,  both  for  the  teacher 
and  students. 

• Cree  culture  values  oral  and  observational  learning.  Students  may  be  more 
comfortable  demonstrating  their  learning  in  oral  or  presentation  activities, 
rather  than  in  written  form. 

• Give  students  the  opportunity  to  demonstrate  their  learning  in  a variety  of 
ways;  e.g.,  oral,  presentations,  artwork,  visual,  music,  written. 

Role  of  Assessment  and  Evaluation 


Assessment  and  evaluation  are  done  for  the  following  reasons. 

Diagnosis:  Before  you  begin  teaching,  it  is  important  to  determine  what  your 
students  bring  to  your  class  and  build  on  those  strengths.  Diagnosis  will  help  you 
identify  language  fluency  levels,  cultural  knowledge,  areas  of  interest,  strengths 
and  skills  of  your  students.  The  primary  value  in  using  assessment  and  evaluation 
is  to  discover  what  students  already  know  and  where  gaps  in  learning  exist. 

Fluency:  It  is  vital  for  you  as  the  teacher  to  evaluate  the  level  of  language  fluency 
students  bring  to  your  class.  Each  child  is  unique  and  to  meet  the  needs  of  each  of 
your  students,  your  teaching  delivery  and  presentation  should  facilitate  and  address 
the  different  levels  of  fluency.  It  is  necessary  to  address  fluency  levels  to  prevent 
boredom,  frustration  and  restlessness  in  the  classroom,  which  can  lead  to  classroom 
management  issues. 
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Competency:  As  students  learn  language,  the  foeus  should  be  on  providing  the 
situations  and  context  so  that  overall  learning  makes  learning  in  Cree  easier. 
Competence  is  achieved  when  a student  can  hold  a conversation  and  communicate 
fluently  in  an  authentic  situation.  As  a teacher  and  instructor,  it  is  important  to 
establish  rubrics  and  rating  scales  with  students.  This  will  assist  them  in  developing 
competence  in  the  Cree  language.  In  lower  grades,  competence  may  just  mean 
being  able  to  greet  people  properly  and  having  a short  dialogue. 

Teacher  Self-reflection 


The  teaching  and  learning  process  goes  both  ways.  How  well  students  learn 
depends  mainly  on  how  well  the  teacher  facilitates  and  organizes  the  teaching  and 
learning  environment.  There  need  to  be  opportunities  for  teacher  self-analysis  and 
self-reflection  so  you  can  adjust  and  adapt  your  delivery  strategies  and  teaching 
methods. 


Types  of  Assessment 


Assessment  can  be  subjective  or  objective,  structured  or  unstructured.  Whatever  the 
process  used,  it  needs  to  reflect  respect  for  Cree  culture. 

Assessment  and  evaluation  in  a Cree  language  classroom  requires  an  interactive 
and  collaborative  approach.  This  involves: 

• self-assessment 

• peer  assessment 

• group  assessment 

• teacher  assessment. 

Self-assessment 

Students  reflect  on  what  they  have  learned  and  how  they  have  learned.  They  get  a 
better  sense  of  themselves  as  speakers,  readers,  writers  and  performers. 
Self-assessment  supports  students  in  setting  goals  and  seeing  where  they  need  help. 

• What  did  I learn  today? 

• What  is  the  best  work  I did? 

• What  don’t  I understand? 

• What  do  I need  help  with? 

• What  would  I like  to  know  more  about? 

• What  do  I want  to  work  on  next? 

Peer  assessment 

Students  share  and  discuss  their  work  with  partners  or  in  small  groups.  This  helps 
students  understand  what  other  students  are  experiencing  and  builds  confidence  in 
their  own  work.  Students  ask  each  other  questions  and  give  positive  and 
constructive  feedback.  A checklist  can  be  helpful  to  focus  these  interactions. 
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Group  Assessment 

This  is  useful  when  the  elass  partieipates  in  an  aetivity  sueh  as: 

• group  presentations 

• field  trips  and  nature  walks 

• group  artwork,  murals,  photographs  and  videos 

• elass  projeets. 

Group  assessment  ean  take  plaee  using  talking  eirele,  brainstonning  and  Venn 
diagram  strategies. 

Teacher  assessment 

Interviews,  eonferenees,  eheeklists  and  aneedotal  notes  are  some  of  the  tools 
teaehers  use  to  assess  and  evaluate  where  students  are  in  the  learning  proeess.  One 
of  the  main  purposes  of  assessment  is  to  see  where  instruction  can  be  improved. 
Are  students  learning  and  applying  what  you  are  teaching  them?  If  students  arc  not 
progressing,  you  need  to  find  out  why  and  modify  instruction;  e.g.,  try  alternative 
teaching  strategies,  give  more  opportunities  for  practice,  reteach  various  concepts. 

So  that  assessment  and  evaluation  succeed; 

• integrate  assessment  and  evaluation  into  the  planning  process 

• make  sure  expectations,  directions,  time  lines  and  goals  are  clear 

• work  with  a variety  of  evaluation  strategies  and  assessment  methods 

• include  time  for  reflection  as  part  of  evaluation 

• include  students  in  assessment  and  evaluation  planning;  e.g.,  creating  rubrics 
and  checklists 

• demonstrate  or  show  examples  of  work  so  students  have  an  idea  of 
expectations 

• give  students  opportunities  to  practise  so  they  can  experience  success  before 
evaluation. 

When  undertaking  assessment  and  evaluation,  the  following  factors  should  be 
considered; 

• Personality  and  nature  of  each  student 

A student  may  be  quiet  and  reflective  because  this  is  his  or  her  nature  and 
personality;  it  does  not  necessarily  mean  that  the  student  is  not  learning. 

• Fear  of  risk-taking 

A student  needs  to  recognize  the  classroom  environment  as  safe  before  he  or 
she  will  participate.  Sitting  quietly  does  not  mean  the  student  is  not  learning; 
perhaps  the  child  has  not  established  enough  confidence  to  take  a risk  in  front 
of  his  or  her  peers. 

• Pause  time 

Pause  time  differs  among  cultures.  For  Cree  students,  pause  time  is  longer  than 
in  an  English  classroom.  The  Cree  teacher  should  keep  this  in  mind. 
Assimilation  has  influenced  our  teaching  methods  and  we  may  not  give  an 
adequate  amount  of  time  for  our  own  students  to  give  us  feedback. 
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• Attitude  from  the  community,  school,  home 

Attitudes  from  outside  the  elassroom  will  influenee  a student’s  desire  to  learn 
Cree.  If  a student  is  making  negative  statements,  then  it  is  important  for  the 
teaeher  to  look  for  the  souree  of  these  statements  and  do  some  aetive  promotion 
to  eneourage  support  and  validation  for  the  program. 

• Validation 

Validation  of  the  student  is  erucial  to  his  or  her  sueeess.  As  teaehers,  it  is  our 
responsibility  to  ensure  students  are  learning.  If  we  do  not  see  progress,  we 
need  to  look  for  the  root  of  the  problem  and  seek  ways  of  resolving  it. 


Assessment  and  Evaluation  Strategies 


Portfolios 


The  portfolio  is  a primary  evaluation  tool  for  the  assessment  and  evaluation  of  Cree 
language  programming.  Student  ownership  of  learning  encourages  students  to 
become  part  of  the  evaluation  process.  Portfolios  allow  the  student  to  have  input 
and  exercise  some  decision  making  as  to  which  activities  and  student  work  are  to 
be  evaluated  for  reporting  purposes. 

The  portfolio  can  contain  a chart  that  notes  each  piece  of  work.  The  contents 
should  not  be  limited  to  written  work  but  should  allow  for  various  forms  of  literacy 
and  media,  as  well  as  audio  and  video  recordings  of  actual  language  use. 

Together,  the  student  and  teacher  can  set  the  contents  and  time  frame.  Assembling 
the  portfolio  can  coincide  with  the  formal  reporting  periods,  unit  assignments, 
projects  and  presentations  as  well  as  accommodate  cumulative  reporting.  The 
folder  could  be  an  expanding  one  for  the  whole  year  or  a specific  portfolio  could  be 
sent  home  after  each  reporting  period.  Portfolios  are  ideal  for  sharing  with  parents 
at  parent-teacher  interviews. 

The  physical  structure  of  a portfolio  refers  to  the  actual  arrangement  of  work 
samples  and  can  this  be  organized  according  to  chronology,  subject,  style,  work  or 
goal  area.  You  may  have  students  self-assess  a work  sample,  self-reflect  and  then 
set  a goal  for  future  learning.  The  work  sample,  self-assessment  and  the  goal  sheet 
may  be  added  to  the  portfolio. 

Students  generally  choose  the  work  samples  to  place  in  their  portfolios.  You  may 
also  choose  to  have  specific  work  samples  placed  in  the  portfolio;  however,  you 
should  inform  the  student  why  you  are  choosing  a specific  work  sample.  Have  the 
students  explain  why  they  are  choosing  particular  work  samples  to  be  included  as 
part  of  their  portfolios. 

Use  of  the  portfolio  system  in  maintaining  a collection  of  student  work  is  a highly 
personalized  way  of  involving  the  student  in  the  learning-teaching  process. 


40  / Chapter  4 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


A Sample  Cree  Language  and  Culture  Portfolio 
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Anecdotal  Notes 


Anecdotal  notes  are  systematically  kept  notes  of  specific  observations  of  student 
behaviours,  skills  and  attitudes  in  the  classroom.  These  notes  provide  cumulative 
information  regarding  progress,  skills  acquired  and  directions  for  further 
instruction.  Anecdotal  notes  are  often  written  as  the  result  of  ongoing  observations 
during  the  lessons  but  may  also  be  written  in  response  to  a product  or  performance 
the  student  has  completed.  The  systematic  collection  of  anecdotal  notes  on  a 
student  provides  excellent  information  for  evaluation  of  learning  patterns  and 
consistency  of  progress. 

Checklists 


Checklists  can  be  used  to  record  whether  or  not  students  have  mastered  particular 
skills  or  gained  specific  knowledge.  They  are  usually  geared  to  a specific  focus  for 
assessment.  Sample  checklists  can  be  found  in  the  Appendices. 

Conferences  and  Interviews 


Conferences  are  usually  short  informal  meetings  held  with  individual  students  or  a 
small  group  of  students,  and  involve  diagnostic  listening,  questioning  and 
responding.  Conferences  provide  opportunities  for  discussion  with  students  on 
learning  strengths  and  areas  for  improvement,  and  to  set  learning  goals.  During 
conferences,  it  is  possible  to  learn  a great  deal  about  the  students’  understanding  of 
information,  attitudes  toward  learning  and  the  skills  and  strategies  they  employ 
during  the  learning  process.  Conferences  provide  opportunities  for  individualized 
teaching,  for  guiding  students  to  more  challenging  materials  and  for  determining 
future  instructional  needs. 

Interviews  are  conferences  that  are  conducted  to  gather  specific  information.  They 
may  involve  a set  of  questions  you  ask  for  a specific  purpose.  For  example,  you 
may  need  information  about  a student’s  reading  patterns  and  difficulties.  An 
interview  allows  you  to  ask  questions  directly  related  to  a particular  aspect  of  the 
student’s  performance. 

Journals  and  Learning  Logs 


Journals  and  learning  logs  are  primary  assessment  and  evaluation  tools  for 
self-assessment  and  reflection. 

Learning  logs  allow  students  to  reflect  on  what  they  have  learned  and  how.  It  is  a 
student  commentary  on  his  or  her  learning  process: 

• What  did  I do  in  class  today? 

• What  did  I find  interesting? 

• What  did  I learn? 

• What  did  I not  understand? 

• What  questions  do  I have? 
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Journals  are  more  personal  in  that  students  use  them  to  reeord  events  in  their  lives, 
explore  ideas,  questions,  eoneems  and  fears  often  not  related  to  sehool.  Journals  are 
not  private  but  are  usually  only  shared  with  the  teacher  and  close  friends. 

Learning  logs  and  journals  can  include  drawings  and  diagrams.  They  arc  very 
useful  for  teachers  in  assessing  student  progress.  The  last  live  minutes  of  class  arc 
often  the  best  time  for  making  entries.  The  entries  should  be  made  frequently  and 
are  dated. 


Rubrics 


Rubrics  are  an  effective  forni  of  assessment  because  they  clearly  and  concisely 
convey  expectations.  They  show  the  student  both  the  goal  and  the  steps  to  take  in 
order  to  reach  it.  A well-constructed  rubric  is  a scoring  guide  that  describes  what  a 
successful  piece  of  work  looks  like.  Rubrics  can  be  very  specific  to  a particular 
assignment  or  project  or  they  can  be  general  and  apply  to  a number  of  tasks.  For  a 
rubric  to  be  a valuable  assessment  and  evaluation  tool,  it  is  advisable  to: 

• present  a rubric  or,  even  better,  construct  it  in  partnership  with  the  students 
prior  to  beginning  related  instructions  and  tasks  to  ensure  that  the  rubric 
becomes  an  active  guide  to  the  learning  process,  rather  than  the  destination 
itself 

• show  the  students  samples  of  work  that  meet  the  rubric’s  various  levels  of 
criteria  and  discuss  how  these  examples  meet  or  don’t  meet  expectations 

• give  the  students  the  opportunity  to  practise  and  revise  work  so  they  become 
familiar  and  comfortable  with  the  criteria. 

Rubrics  are  especially  effective  in  assessing  presentations,  performances,  visual 
work  and  complex  activities.  Sample  rubrics  can  be  found  in  the  Appendices. 

Talking  Circle,  Brainstorming,  Venn  Diagrams 


Many  of  the  teaching  and  learning  strategies  found  in  the  Appendices  can  also  be 
used  for  assessment  and  evaluation. 


Video  and  Audio  Recordings 


Video  recordings  of  students  speaking,  storytelling,  performing  and  interacting 
allow  them  to  assess  their  language  skills  and  also  look  at  their  nonverbal  body 
language. 

Audio  recordings  allow  students  to  hear  their  own  word  use  and  pronunciation. 
Having  the  students  record  dialogues  is  an  effective  way  for  students  to  engage  in 
peer  and  self-assessment. 
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Chapter  5 
Grade  Level 
Samples 


Chapter  Summary 

Introduction 

Integrate  for  Efficiency  and  Motivation 
Reading  the  Course  Level  Sannples 
Grade  Level  Sannples  for  Grade  4 to  Grade  6 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies 


Introduction 


The  course  level  samples  section  provides  sample  teaching  and  learning  activities 
with  corresponding  assessment  strategies  for  each  specific  outcome  in  the  program 
of  studies.  The  prescribed  general  and  specific  outcomes  for  each  level  appear  in 
the  same  order  as  in  the  program  of  studies. 

The  sample  teaching  and  learning  activities  and  assessment  strategies  are 
suggestions  only.  They  are  provided  for  the  primary  purpose  of  clarifying  the 
intent  of  each  specific  outcome.  Each  sample  provides  a concrete  example  of  how  a 
specific  outcome  might  be  accomplished  and  assessed  in  the  classroom.  Teachers 
can  use  the  samples  to  gain  clarity  as  to  the  intent  of  each  specific  outcome  and  as  a 
springboard  for  their  lesson  planning. 
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Integrate  for  Efficiency  and  Motivation 


In  the  time  allotted  for  each  grade  level  of  the  program,  it  is  impossible  to  complete 
an  activity  and  assessment  for  each  specific  outcome  as  shown  in  the  samples 
provided  in  this  chapter.  Teachers  usually  plan  to  cover  several  outcomes  in  each 
lesson.  As  teachers  plan  their  units  and  lessons,  they  are  encouraged  to  integrate 
outcomes  from  all  four  program  components:  Applications,  Language  Competence, 
Community  Membership  and  Strategies.  Such  integration,  coupled  with  a strong 
focus  on  Applications,  motivates  students  to  become  active  partners  in  learning  and 
to  take  personal  responsibility  for  their  own  learning. 


Reading  fhe  Course  Level  Samples 


The  component  label,  general  outcome,  cluster  heading,  course  label,  strand  and 
specific  outcome  are  presented  first. 


General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  community  A-2  to  express 

and  school  situations  and  for  a variety  of  emotions  and 

purposes.  personal 

perspectives 

V 

I Strand  A-2.1  share  ideas,  thoughts,  preferences 


Specific  ! Students  will  be  able  to: 

Outcome  a.  inquire  about  and  express  likes  and  dislikes 


Samples  of  teaching  and  learning  activities  follow  to  help  illustrate  the  intent  of  the 
specific  outcome. 


SAMPLE  TEACHING  AND  LEARNING 

ACTIVITIES 


• With  teacher  guidance,  students  brainstorm  activities  in  which  they  are  involved  outside  of 

school.  Together  they  draft  simple  survey  questions.  Students  interview  one  another  about  their 
favourite  after-school  activities;  e.g., 

- Kitayamihcikdn  ci?  (Do  you  read?) 

- Ehd.  {YQS.yNamoya.  (No.) 

- Ki  posin  ci  toboggan?  (Do  you  toboggan?) 

- Kisdniskwdtahen  ci?  (Do  you  skate?) 

- Kitehtapin  ci  mistatimwak?  (Do  you  ride  horses?) 

- Kikanawdpahten  ci  cikdstepayihcikan?  (Do  you  watch  television?) 
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Students  can  put  this  into  book  form  and  add  to  it  throughout  the  year. 

Note:  This  is  a good  exercise  to  help  expand  vocabulary  on  activities.  It  gives  more 
verbs/action  words  and  changes  them  to  noun  forms;  c.g., 

Nimiyweyihten  kasoskacoweydn.  (I  like  to  go  sliding.) 
soskacowe — VAI  (slide) 

soskacowewin — NI  (sliding) 


Suggestions  for  assessment  follow  the  sample  teaching  and  learning  activities  and 
appear  under  the  heading  Sample  Assessment  Strategics. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- inquire  about  and  express  likes  and  dislikes? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  inquire  about  and  express  likes  and 
dislikes  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  inquire  about  and  express  likes  and  dislikes.  Offer  feedback,  encouragement  and  praise  as  needed. 
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Grade  4 Level  Samples 

Applications 50 

Language  Competence 72 

Community  Membership 1 00 

Strategies 123 

General  Outcomes 


General  outeomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expeeted  to  aehieve  in  the  eourse  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Strategies 

Students  will  know  and  use  various 
strategies  to  ma.ximize  the  effectiveness 
of  learning  and  communication. 

S-1  language  learning 
S-2  language  use 


Applications 

Students  will  u.se  Cree  in  a variety  of  community 
and  school  simations  and  for  a vanely  of 
purposes. 

A-1  to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 

world  Language 

for  imaginative  purposes  and  Competence 

personal  enjoyment 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
LC-3  interpret  and  produce  wntten  and 
visual  texts 

LC-4  apply  knowledge  of  the 
sociocultural  context 


Note;  Atiht  6hi  isiheikewina  poko  okiskinohamdkewak  ta  dpacihtdcik  (tdpiskoc  miydhkasikewin)  ekwa  Kihteyayak  ta 

mamisitotdhcik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

★ discretionary — The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g.,  nature,  the 
environment. 
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Applications 


Applications 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-1  to  share 

community  and  school  situations  and  for  a information 

variety  of  purposes. 

■ 1 

' ‘ " " ” ' i 

Strand  I A-1.1  share  factual  information 


Specific  I Students  will  be  able  to: 

Outcome  i a.  ask  for  and  provide  information  on  a range  of  familiar  topics 


I SAMPLE  teaching  AND  LEARNING  ACTIVITIES  | 

• Students  randomly  answer  basic  questions  on  a range  of  familiar  topics;  e.g.,  family,  home,  daily 
activities. 

• During  a sharing  circle  activity,  students  share  information  about  their  families  and  their  roles  in  the 
family. 

• Students  break  into  pairs  and  find  out  information  about  each  other;  e.g.,  where  they  live,  their 
family,  what  they  like  to  do — pastimes.  They  then  present  and  describe  each  other  to  the  rest  of  the 
class. 

• Students  are  shown  a sample  kinship  chart.  Students  draw  and  label  the  chart,  then  share  the 
information  about  their  families — brothers  and  sisters,  wdhkohtowin  (kinship) — in  a sharing  circle. 

• Students  prepare  a presentation  on  the  days  of  the  week.  For  each  day,  students  describe  what  they 
do;  e.g.,  chores,  extracurricular  activities,  family  activities,  school-related  activities. 
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Strand 

A- 1.1  share  factual  information 

Specific 

Outcome 

Students  will  he  able  to: 

a.  ask  for  and  provide  information  on  a range  of  familiar  topics 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- ask  for  and  provide  information  on  a range  of  familiar  topics? 

Learning  Log 

Students  use  sentence  patterns  and  record  information  about  their  family  trees.  Discuss  the  recorded 
information  with  students. 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  ask  for  and  provide  information 
on  a range  of  familiar  topics  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  ask  for  and 
provide  information  on  a range  of  familiar  topics  (see  sample  blackline  master  in  Appendix  E;  Anecdotal 
Notes). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading  1 

A-2  to  express  1 

emotions  and  1 

personal  1 

perspectives  1 

Strand 

A-2.1  share  ideas,  thoughts,  preferences 

Specific 

Outcome 

Students  will  be  able  to: 

a.  inquire  about  and  express  likes  and  dislikes 

[sample  teaching  and  learning  activities  I 

• With  teacher  guidance,  students  brainstorm  activities  in  which  they  are  involved  outside  of  school. 
Together  they  draft  simple  survey  questions.  Students  interview  one  another  about  their  favourite 
after-school  activities;  e.g., 

- Kitayamihcikdn  ci?  (Do  you  read?) 

- Ehd.  {YQS.yNamoya.  (No.) 

- Ki  posin  cl  toboggan?  (Do  you  toboggan?) 

- Kisoniskwdtahen  ci?  (Do  you  skate?) 

- Kitehtapin  ci  mistatimwak?  (Do  you  ride  horses?) 

- Kikanawdpahten  ci  cikdstepayihcikan?  (Do  you  watch  television?) 

Students  can  put  this  into  book  form  and  add  to  it  throughout  the  year. 

Note:  This  is  a good  exercise  to  help  expand  vocabulary  on  activities.  It  gives  more  verbs/action 
words  and  changes  them  to  noun  forms;  e.g., 

Nimiyweyihten  kasdskacoweydn.  (I  like  to  go  sliding.) 
soskacowe — VAI  (slide) 

soskacowewin — NI  (sliding) 
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Strand 

A-2.1  share  ideas,  thoughts,  preferences 

Specific 

Outcome 

Students  will  he  able  to: 

a.  inquire  about  and  express  likes  and  dislikes 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- inquire  about  and  express  likes  and  dislikes? 

Self-assessment  Checklist 

Create  an  outeome-based  self-assessment  eheeklist  and  share  it  with  the  students  before  they  begin  the 
aetivity.  Students  use  the  eheeklist  to  determine  if  they  are  able  to  inquire  about  and  express  likes  and 
dislikes  (see  sample  blaekline  master  in  Appendix  E:  Self-assessment  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  inquire  about  and  express  likes  and  dislikes.  Offer  feedback,  encouragement  and  praise  as  needed. 
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III 

General  Outcome 

Cluster  Heading 

jl 

Students  will  use  Cree  in  a variety  of 

A-2  to  express 

s 

community  and  school  situations  and  for  a 

emotions  and 

|i|:| 

variety  of  purposes. 

personal 

perspectives 

strand  i A-2.2  share  emotions,  feelings 
Specific  ' Students  will  be  able  to: 

Outcome  ? a.  inquire  about  and  express  emotions  and  feelings 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• Students  are  provided  with  a chart  of  expressive  faces  and  the  corresponding  names  of  the  emotions 
shown.  Students  are  then  organized  into  groups.  One  student  in  each  group  draws  a paper  slip  from 
a bag  with  the  name  of  an  emotion  written  on  it.  He  or  she  acts  out  the  emotion  while  members  of 
the  group  guess  what  it  is.  The  game  continues  with  a new  student  from  each  group  until  the  bag  is 
empty. 

• Students  are  provided  with  vocabulary  and  sentence  starters  that  they  must  complete.  They  share 
their  feelings  and  emotions  with  a partner;  e.g., 

- Ispi  kd  posiydn  kd  nisokdtet  ni . (When  I ride  my  bicycle,  Tm .) 

- Ispi  wayawitimihk  kd  metaweydn  ni . (When  Tm  playing  outside .) 

- Ispi  kd  wicihiweydn  Nehiyaw  isihcikewinihk  ni . (When  I participate  in  Cree 

celebrations,  I .) 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- inquire  about  and  express  emotions  and  feelings? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  inquire 
about  and  express  emotions  and  feelings  (see  sample  blackline  master  in  Appendix  E;  Anecdotal  Notes). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


A-3. 1 guide  actions  of  others 
Students  will  he  able  to: 

a.  relay  simple  messages,  and  encourage  or  discourage  others  from  a course  of 
action 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• The  students  are  divided  into  teams  and  play  a game  of  verb  eharades.  One  player  from  each  team 
mimes  the  action  written  on  the  cards  provided.  The  team  members  must  guess  the  action.  The 
student  who  has  mimed  the  action  must  then  orally  say  the  verb;  e.g., 

- Nitapin.  (I  sit.) 

- Kitapin.  (You  sit.) 

- Apiw.  (He  or  she  sits.) 

• Students  review  some  imperative  forms  of  common  verbs  and  positive  and  negative  phrases;  e.g., 

- Yahkohte.  (Go  ahead.) 

- NakV.  (Stop!) 

- Api.  (Sit  down.) 

- Kay  a api.  (Don’t  sit  down.) 

- Nipawi.  (Stand  up.) 

- Kdya  nipawi.  (Don’t  stand  up.) 

- Wdstahike.  (Wave  your  hand.) 

- Kdya  wdstahike.  (Don’t  wave  your  hand.) 

- Waske  kihciniskihk  isi.  (Turn  to  the  right.) 

- Kdya  waske  kiheiniskihk  isi.  (Don’t  turn  to  the  right.) 

- Waske  manahtinihk  isi.  (Turn  to  the  left.) 

- Kdya  waske  manahtinihk  isi.  (Don’t  turn  to  the  left.) 

Students  respond  to  the  teacher’s  requests.  This  can  be  done  in  the  form  of  a game,  such  as  Simon 
Says,  Wesahkecdhk  itwew  {Wesahkecdhk  Says)  or  Kimosdminaw  itwew  (Our  Grandfather  Says). 
Students  take  turns  leading  the  game. 

Note:  For  any  type  of  competitive  activity  or  game,  remind  students  to  use  words  like  dkameyimo 
(do  your  best)  and  ekwa  (next). 
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Strand 

A-3. 1 guide  actions  of  others 

Specific 

Outcome 

Students  will  be  able  to: 

a.  relay  simple  messages,  and  encourage  or  discourage  others  from  a course  of  action 

[sample  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- relay  simple  messages,  and  encourage  or  discourage  others  from  a course  of  action? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  relay  simple  messages,  and  encourage 
or  discourage  others  from  a course  of  action  (see  sample  blackline  master  in  Appendix  E: 

Self-assessment  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  relay  simple  messages,  and  encourage  or  discourage  others  from  a course  of  action.  Offer 
feedback,  encouragement  and  praise  as  needed. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  gel  things 
done 


Strand 


Specific 

Outcome 


A-3. 2 state  personal  actions 

Students  will  he  able  to: 
a.  make  and  respond  to  offers  or  invitations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  practise  making  an  oral  invitation,  in  Cree,  to  a ohkomiwdwa/omosomiwdwa 
(grandmother/grandfather)  to  attend  their  class  activities. 

Note:  Some  students  may  not  have  grandparents.  If  so,  give  them  kinship  terms  that  apply  to  them. 

• Students  design  and  compose  a written  invitation,  in  Cree,  to  an  upcoming  school  event.  Guide 
students  as  to  the  key  ideas  and  phrases  to  use.  Students  then  have  a chance  to  look  at  the  invitations 
made  by  their  classmates.  These  invitations  could  be  sent  home  to  parents,  guardians  or  the 
nohkom/nimosdm  (grandmother/grandfather). 

• Model  a telephone  conversation  in  which  someone  is  invited  to  a school  event  or  party.  Both  “I  can” 
and  “I  cannot”  responses  should  be  modelled.  Students  then  pair  up  and  practise  the  telephone 
conversations.  After  this  role-play,  students  make  a real  or  staged  telephone  call  to  a Cree-speaking 
volunteer. 

• Asa  class  or  in  groups,  students  identify  ways  in  which  they  can  be  helpful  to  parents,  grandparents 
and  siblings  at  home  and  in  the  community.  As  an  extension,  students  could  choose  a situation  and 
illustrate  a cartoon  that  shows  them  offering  help. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4/57 
2009 


Strand 

A-3.2  state  personal  actions 

Specific 

Outcome 

Students  will  be  able  to: 
a.  make  and  respond  to  offers  or  invitations 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- make  and  respond  to  offers  or  invitations? 

Observation  Checklist 

Create  an  outeome-based  ehecklist  and  share  it  with  the  students  before  they  begin  the  aetivity.  Use  the 
ehecklist  to  assess  if  students  are  able  to  make  and  respond  to  offers  or  invitations  (see  sample  blaekline 
master  in  Appendix  E:  Observation  Cheeklist). 

Journals 

Students  refleet  on  ways  to  be  helpful.  Provide  students  with  prompts;  e.g., 

- Kikway  ekd  eki  ohci  mdmitoneyihtamdn/oskih  kikway  ... 

(Something  I had  not  thought  about/something  new  . . . ) 

- Kikway  ahpo  enohte  itotamdn  ... 

(Something  I might  like  to  do  . . .) 

- Tdnihki  kd  nohte  itotamdn  ... 

(Why  I might  like  to  do  it  ...  ) 

Self-assessment  Checklist 

Create  an  outeome-based  self-assessment  eheeklist  and  share  it  with  the  students  before  they  begin  the 
aetivity.  Students  use  the  ehecklist  to  determine  if  they  are  able  to  make  and  respond  to  offers  or 
invitations  (see  sample  blackline  master  in  Appendix  E;  Self-assessment  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand 

Specific 

Outcome 


A-3. 3 manage  group  actions 
Students  will  he  able  to: 

a.  encourage  other  group  members  to  participate 

b.  assume  a variety  of  roles  and  responsibilities  as  group  members 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  \ 


• Students  work  with  a partner  to  create  a mobile  with  vocabulary  and  pictures  of  wild  birds  and 
animals.  They  use  language  associated  with  working  with  another  person;  e.g., 

- Kaki  itoten  ci  oma?  (Could  you  do  this?) 

- Kaki  masinohipehen  ci  oma?  (Could  you  colour  this?) 

- Kaki  manisen  ci  oma?  (Could  you  cut  this  out?) 

- Kwayask  ci  oma  itasindstew?  (Is  this  the  right  colour?) 

• Arrange  chairs  in  a circle,  facing  inward,  with  one  less  chair  than  participating  students  as  in  musical 
chairs.  A student  leader  stands  in  the  middle  and  leads  the  activity.  He  or  she  identifies  an  article  of 
clothing  that  two  or  more  students  are  wearing,  using  cue  cards  with  words  and  pictures.  When  these 
articles  are  identified,  all  students  wearing  those  clothes  change  places,  including  the  student  leader. 
The  student  without  a chair  becomes  the  new  leader.  The  new  leader  then  identifies  a new  article  of 
clothing  and  the  game  continues.  The  leader  might  say  a phrase  such  as  sipihkwdw  pakiwaydn  (the 
shirt  is  blue). 

• After  students  review  group  encouragement  vocabulary,  they  get  into  groups  and  plan  an  event,  such 
as  an  end-  or  beginning-of-season  celebration;  e.g.,  the  end  of  winter,  the  beginning  of  spring. 
Students  focus  on  using  the  encouraging  vocabulary  in  thinking  about  their  group’s  plans.  Allow 
time  for  students  to  reflect  on  and/or  share  their  encouragement. 

• The  class  reviews  various  phrases  they  have  learned  that  deal  with  taking  roles  and  responsibilities  as 
group  leaders.  Assign  a number  to  each  phrase.  Call  out  the  number  and  have  students  respond  by 
saying  the  phrase  aloud.  Break  students  into  groups  and  have  them  role-play  appropriate  phrases. 

• Before  beginning  a group  activity,  students  are  introduced  to  phrases  such  as; 

- Astam pe  wiceh  witapimindn/witatoskemindn!  (Join  us!/Work  with  us!) 

- Kiya  ekwa.  (It’s  your  turn.) 

- Naskwewasimo.  (It’s  your  response.) 

- Pikiskwe.  (Speak.) 

- Ekwa  sipwehtetdn.  (Let’s  go  now.) 

- Ka  kaskihtdn!  {YowcdWi  do  \i\) 

During  the  activity,  students  use  these  phrases  to  encourage  other  members  of  their  group  to 
participate.  When  you  hear  a student  encouraging  others  by  using  one  of  these  phrases,  mark  a happy 
face  on  the  board  where  the  phrases  are  posted. 

Students  take  turns  leading  a total  physical  response  (TPR)  activity. 
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Strand 

A-3.3  manage  group  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  encourage  other  group  members  to  participate 

b.  assume  a variety  of  roles  and  responsibilities  as  group  members 

I SAMPLE  ASSESSMENT  STRATEGIES  [ 


Focus  for  Assessment 


Do  the  students: 

- eneourage  other  group  members  to  partieipate? 

- assume  a variety  of  roles  and  responsibilities  as  group  members? 

Self-assessment  Rating  Scale 

Create  an  outeome-based  self-assessment  rating  seale  and  share  it  with  the  students  before  they  begin  the 
aetivity.  Students  use  the  rating  seale  to  assess  how  well  they  are  able  to  eneourage  other  group  members 
to  partieipate  and  assume  a variety  of  roles  and  responsibilities  as  group  members  (see  sample  blaekline 
master  in  Appendix  E;  Self-assessment  Rating  Seale). 

Journals 

Students  re  fleet  on  what  they  have  learned.  Provide  prompts  sueh  as: 

- Something  I already  know  about  how  I work  in  a group  . . . 

- Something  that  surprised  me  about  how  I work  in  a group  . . . 

- Something  I might  like  to  try  in  my  next  group  . . . 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-4  to  fonn, 
maintain  and  change 
interpersonal 
relationships 


A^.l  manage  personal  relationships 
Students  will  he  able  to: 

a.  talk  about  themselves,  their  family  and  their  community;  and  respond  to  the  talk 
of  others  by  showing  attention  and  interest 


I SAMPLE  TEACHING  AND  LEARTirNGXcTI Vm  \ 

• Students  form  an  inner  circle  and  an  outer  circle.  They  begin  by  talking  with  the  person  opposite 
them  about  basic  information;  e.g.,  daily  routines,  favourite  after-school  activities.  After  students 
have  spoken  for  a minute,  the  members  of  the  outer  circle  move  clockwise.  Students  then  begin  a 
new  discussion  with  a different  partner.  Play  music  to  signal  when  to  move  and  when  to  stop. 

• Over  a period  of  several  weeks,  model  phrases  and  vocabulary  that  deal  with  personal  relationships. 
Students  create  a Tan  ’si  (Greetings)  log  in  which  they  record  these  phrases  and  vocabulary  to  assist 
them  in  their  casual  and  friendly  exchanges  with  classmates.  Students  should  be  encouraged  to  refer 
to  their  logs  for  support  when  writing  friendly  letters,  sending  e-mails  to  friends  or  speaking  casually 
with  a classmate. 

• Students  discuss  how  certain  body  language  and  words  or  topics  can  make  others  feel  uncomfortable; 
e.g.,  discussing  someone’s  personal  appearance,  respecting  personal  space  and  boundaries,  aggressive 
and  receptive  stances,  showing  interest  and  attention. 
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Strand 

A^.  1 manage  personal  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  talk  about  themselves,  their  family  and  their  community;  and  respond  to  the  talk  of 
others  by  showing  attention  and  interest 

[ SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- talk  about  themselves,  their  family  and  their  eommunity;  and  respond  to  the  talk  of  others  by  showing 
attention  and  interest? 

Learning  Log 

Students  actively  listen  to  each  other  as  they  talk  about  their  families  and  themselves.  They  can  complete 
a form  to  show  what  they  learned  about  another  person’s  family,  daily  routines  and  after-school  activities. 
Sentence  patterns  may  include; 

- Mdmawaci  nimdcikiskinohamdkosin . (The  most  interesting  thing  I learned  was .) 

- Nimiywehten  ispi  kd . (I  really  enjoyed  the  part  when  you .) 

- Niwi  kocin  oma  itotamdwin . (This  is  an  activity  I would  like  to  try .) 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  talk  about  themselves,  their  family  and  their  community;  and  respond  to  the  talk  of  others  by 
showing  attention  and  interest.  Offer  feedback,  encouragement  and  praise  as  needed. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


'strand  A-5.1  discover  and  explore 

Specific  Students  will  be  able  to: 

Outcome  a.  discover  relationships  and  patterns  in  the  environment 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  review  vocabulary  for  birds,  animals  and  plants.  Working  in  small  groups,  they  arc 
provided  with  a variety  of  pictures  and  asked  to  sort  them  into  categories.  They  must  then  use  the 
correct  vocabulary  and  name  each  category. 

Oki  piyesisak  sis  ip  (duck) 


animal  as  a character.  Students  then  answer  questions  about  the  animal  based  on  the  stories;  e.g., 

- What  types  of  things  does  the  animal  do  or  say  in  the  stories? 

- How  is  the  animal  important  to  the  stories? 

- What  things  are  the  same  about  the  animal  in  the  stories? 

• Students  practise  a variety  of  questions;  e.g., 

- Kikwdy  oma?  (What  is  this?) 

- Tdnihki?  (Why?) 

- Tdn  ’te  ohci  oma?  (Where  did  this  come  from?) 

- Awina  awa ? (Who  is  this ? [animate]) 

Students  are  then  encouraged  to  ask  the  questions  during  a nature  walk  and  record  the  answers  in  a 
journal  or  log. 

• Students  go  on  a nature  walk.  They  take  pencils,  crayons  and  blank  paper.  When  they  see  an 
interesting  pattern  in  a rock,  leaf  or  tree  bark,  they  place  the  paper  on  top  and  rub  with  the  pencil  or 
crayon  to  transfer  the  pattern  to  the  paper.  Back  in  the  classroom,  they  share  their  patterns  with  the 
class.  The  class  must  try  to  determine  what  the  pattern  is. 

• Students  discover  relationships  and  patterns  by  talking  about  their  immediate  family;  e.g.,  we  have 
different  members  in  each  family — mother  and  children,  grandfather  and  children.  Students  can 
make  their  own  kinship  storybook. 


ahdsiw  (crow) 
kihew  (eagle) 


Oki  pisiskowak  paskwdw  mostos  (buffalo) 


maskwa  (bear) 
mahkesis  (fox). 


• Students  choose  an  animal,  such  as  a bear  or  buffalo,  and  find  examples  of  stories  that  include  the 
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Strand 

A-5. 1 discover  and  explore 

Specific 

Outcome 

Students  will  be  able  to: 

a.  discover  relationships  and  patterns  in  the  environment 

j SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- discover  relationships  and  patterns  in  the  environment? 

Learning  Log 

Students  keep  a learning  log  about  their  experiences  during  the  nature  walk.  They  note  down  the 
significance  of  living  things  in  a KWL  chart.  Students  reflect  on  what  they  know,  what  they  want  to 
know  and  the  things  they  learned.  Provide  feedback. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  discover  relationships  and  patterns  in 
the  environment  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Applications 


Strand 


Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


A-5. 2 gather  and  organize  information 
Students  will  he  able  to: 

a.  compare  and  contrast  items  in  simple  ways 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  a group  research  project,  students  complete  a simple  Venn  diagram  comparing  West  Coast 
dtayohkewin  (legends)  to  Cree  dtayohkewin  (legends).  Next,  students  discuss  the  stories  and  provide 
feedback  to  each  other  or  to  the  group;  e.g., 

- E mamdmitoneyitaman (The  main  characters  did .) 

- Ni  mamdmitoneyihten  tdnihki . (I  was  wondering  why .) 

With  teacher  guidance,  students  may  organize  the  information  under  headings;  e.g., 

- Tdn  ’si  eteyihtamdn  mdmayisk  epikiskweyahk  ...  (What  I thought  before  our  discussion  . . . ) 

- Tdn  ’si  eteyihtamdn  ekipikiskweyahk  ...  (What  I think  now  after  our  discussion  . . . ) 

• In  small  groups,  students  examine  simple  objects  in  a shoebox.  Each  student,  in  turn,  pulls  an  object 

from  the  box,  saying  in  Cree,  Oma . (This  is  a .)  Then  direct  all  groups  to  sort  their 

objects  in  various  ways;  e.g.,  esi  espihcdk  (by  size),  esikinwdk  (by  height),  etasindstek  (by  colour), 
esindkwak  (by  shape).  Extend  students’  vocabulary,  teaching  them  comparison  words  such  as  nawac 
misdw  (bigger)  and  nawac  apisdsin  (smaller).  Students  then  put  their  objects  back  in  the  box  and 
take  turns  pulling  out  two  objects  and  making  a comparative  statement  in  Cree;  e.g., 

- Awa picikwds  nawac  misikitew  ispihci  awa  kasipehikanis.  (This  apple  is  bigger  than  this  eraser.) 

• Students  review  Cree  vocabulary  to  distinguish  animate-correct  pronouns  and  verb  descriptions  for 
the  words: 

- nawac  misikitiw  (bigger) 

- nawac  apisisiw  (smaller) 

- nawac  kinosiw  (taller) 

- nawac  capahcisiw  (shorter). 

Supporting  questions  include: 

- Awina  nawac  apisisiw?  (Which  is  smaller?) 

- Awina  nawac  kinosiw?  (Who  is  taller?) 

Students  then  organize  themselves  into  groups  or  a line-up  according  to  criteria  such  as  height  or 
colour  of  a clothing  item. 
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Strand 

A-5.2  gather  and  organize  information 

Specific 

Outcome 

Students  will  be  able  to: 
a.  compare  and  contrast  items  in  simple  ways 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | (continued) 

• Students  review  weather-related  vocabulary  and  phrases;  e.g., 

- kimiwan  (rain) 

- iyikwaskwan  (clouds) 

- yotin  (wind) 

- pisim  (sun) 

- E mispok.  (It  is  snowing.) 

- Kisin.  (It  is  cold.) 

- Sdkdstew.  (It  is  sunny.) 

Students  write  down  their  observations  about  weather  conditions  over  a week.  They  then  compare 
the  weather  of  different  seasons  using  a poster,  a skit  or  a series  of  paintings. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- compare  and  contrast  items  in  simple  ways? 

Work  Samples 

Analyze  student  work  samples,  such  as  Venn  diagrams  and  representations,  to  determine  if  students 
compare  and  contrast  items  in  simple  ways. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  compare  and  contrast  items  in  simple  ways  (see  sample  blackline 
master  in  Appendix  E;  Observation  Checklist). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


A-5. 3 solve  problems 
Students  will  he  able  to: 

a.  experience  and  reflect  upon  problem-solving  stories 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  reflect  upon  Cree  dcimowin  (stories)  studied  in  class  and  use  sentence  starters;  c.g., 

- Oma  acimowinis  ...  (This  little  story  is  about  ...) 

- Ekospi esa  oma  dcimowin  ...  (This  story  took  place  ...) 

- Nikiskinohamdkon  oma  dcimowinis  ...  (This  little  story  taught  me  . . .) 

- Kotak  nikiskeyihten  acimowinis  tapiskoc  oma.  (I  know  another  little  story  similar  to  this  one.) 

• After  listening  to  a Cree  dtayohkewin  (legend),  students,  with  teacher  guidance,  reflect  upon  the 
teachings  in  the  dtayohkewin. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  and  reflect  upon  problem-solving  stories? 

Cloze 

Prepare  a cloze  passage  summary  of  a story.  Students  choose  answers  from  a list  of  words  provided. 
Provide  feedback. 

Reflection 

Students  reflect  on  how  problems  in  the  stories  were  solved.  Provide  feedback  to  the  reflections.  Look 
for  evidence  that  students  are  able  to: 

- identify  the  problem 

- propose  a variety  of  solutions 

- choose  one  solution. 
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mi 

low 

General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 

strand 


A-5.4  explore  perspectives  and  values 


Specific 

Outcome 


Students  will  be  able  to: 

a.  explore  Cree  values  on  a variety  of  topics  within  their  own  experience 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Students  listen  to  Kihteyayak  (Elders)  talk  about  the  importance  of  respect  in  Cree  culture.  They  then 
discuss  in  small  groups  the  concept  of  respect  in  relation  to  personal  experiences  they  have  had. 
Students  use  words,  phrases,  illustrations,  photographs  and  pictures  to  create  posters  and  brochures 
that  explain  and  promote  the  importance  of  respect. 

• Students  receive  instruction  about  tipi  teachings.  Model  these  teachings  in  the  classroom.  Students 
make  a tipi  and  identify  the  tipi  teachings  for  each  tipi  pole. 

• Invite  a Kihteyaya  (Elder)  to  talk  about  the  circle  of  life.  Guide  a class  discussion  of  what  they 
learned  about  the  circle  of  life  and  how  it  relates  to  their  own  experiences. 

• Students  bring  photographs,  illustrations  or  artifacts  that  reflect  the  Cree  way  of  life.  They  share  and 
discuss  each  item  with  the  class. 


[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  values  on  a variety  of  topics  within  their  own  experience? 

Work  Samples 

Analyze  work  samples  such  as  posters  and  brochures  to  determine  how  students  discuss  and  explore  Cree 
views  and  values  on  a variety  of  topics. 

Learning  Log 

Students  reflect  on  the  activities  they  participated  in.  They  answer  the  following  questions  in  their 
journals,  learning  logs  or  during  a conference  with  the  teacher; 

- Nisto  kikwaya  nikiskinohamdkawin , ekwa . (Three  things  that  I learned  were 

, and .) 

- Nikiskinohamdkawin  as  id . (I  also  learned  that .) 

- Nimiywehten  ta  kiskeyihtamdn . (I  am  happy  to  find  out  that .) 


68  / Grade  4 
2009 


Cree  Language  and  Culture  1 2- Y Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


A-6. 1 humour/fun 
Students  will  he  able  to: 

a.  use  the  language  for  fun  and  to  interpret  humour 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  complete  word  searches  for  themes  covered  in  class. 

• Students,  as  a group,  solve  Cree  riddles  that  are  told  to  them  by  the  teacher;  e.g., 

- Kikwdy  6ma?  (What  is  this?) 

- Kisdsiw.  (It  is  warm.) 

- Nandtohk  tasindstew.  (It  has  many  colours.) 

- Kisonam  misita.  (It  warms  feet.) 

- Kikwdy  6ma?  (What  is  it?) 

- Asikan.  (A  sock.) 

• Students  develop  and  create  a short  comic  strip  based  on  a funny  situation  or  humourous  character. 

• Students  translate  simple  jokes  and  funny  skits  into  Cree  and  perform  them  for  the  class  in  a comedy 
festival. 

• Students  interpret  a comic  strip.  They  then  make  up  their  own  and  ask  a partner  to  interpret  what  it 
means. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students; 

- use  the  language  for  fun  and  to  interpret  humour? 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  fun  and  to  interpret  humour  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

Peer-assessment  Checklist 

Collaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  are  able  to  use  the  language  for  fun  and 
to  interpret  humour  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-6  for 

community  and  school  situations  and  for  a imaginative 

variety  of  purposes.  purposes  and 

personal  enjoyment 

I 

I strand 

: A-6. 2 creative/aesthetic  purposes 

Specific 
1 Outcome 

1 

; Students  will  be  able  to: 

a.  use  the  language  creatively;  e.g.,  employ  models  to  create  cumulative  or 
predictable  stories 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  listen  to  elips  from  Don  Bumstiek  CDs  and  identify  how  he  uses  humour  to  get  his  message 
aeross. 

• Students  choose  an  object  or  a picture  that  tells  about  or  represents  the  main  idea  of  a story.  They 
present  this  to  the  class  with  three  or  four  supporting  sentences. 

• Students  sit  in  a circle.  Each  student  says  one  word  that  will  add  to  the  story;  e.g., 

Ni  wdpamdw  sisip  sdkahikanihk  ...  (I  saw  a duck  in  the  lake  . . .) 

• Students  create  stories  using  a phrase  box.  Place  complete  phrases,  written  in  Cree,  on  separate 
pieces  of  paper.  Each  piece  of  paper  is  folded  in  half  and  placed  in  a container  or  box.  The  first 
student  pulls  out  a phrase  or  sentence  and  begins  a story.  The  second  student  draws  a phrase  and 
continues  the  story.  Students  continue  to  draw  phrases  until  there  are  none  left  in  the  container. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Do  the  students: 

- use  the  language  creatively? 

Portfolios 

Students,  with  teacher  input,  choose  work  samples  that  reflect  their  experimentation  with  word  choices 
and  sentence  patterns.  They  highlight  the  part  of  the  story  they  created  and  explain  why.  Record  their 
reasons  and  attach  the  record  to  student  work  samples.  All  samples  are  dated  to  note  progress  over  time. 


70  / Grade  4 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand 


Specific 

Outcome 


A-6. 3 personal  enjoyment 


Students  will  he  able  to: 

a.  use  the  language  for  personal  enjoyment;  e.g.,  play  games  in  Cree  with  friends 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  \ 

• Students  play  a card  games,  such  as  Fish,  by  learning  or  reviewing  the  necessary  Cree  vocabulary, 

such  as  Kitaydn  ci?  (Do  you  have  it?)  and kiya  ekw'a.  (_ it  is  your  turn.)  Students  would 

answer  ehd  (yes)  or  namoya  (no). 

• Students  play  games  like  charades  that  allow  them  to  use  and  practise  Cree  vocabulary  and  phrases. 

• The  class  watches  Cree  videos  or  listens  to  Cree  music.  Encourage  students  to  bring  in  music  and 
videos  from  home,  but  review  the  material  before  presenting  it  to  the  class. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  personal  enjoyment? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use  the  language  for  personal  enjoyment.  Offer  feedback,  encouragement  and  praise  as  needed. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  the  language  for  personal 
enjoyment  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language  Competence 


llangiiage 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-1  attend  to  the 

comfortable  as  Cree  speakers.  form  of  the  language 

(Okiskinamawakanak  kd  nihtd  nehiya 
wewak. ) 

B 

Strand  LC-1.1  phonology 

Specific  Students  will  be  able  to: 

Outcome  ; a.  recognize  and  pronounce  basic  sounds  consistently 


b.  recognize  the  effects  of  sounds,  i.e.,  elision;  long  vowels  i 


I SAMPLE  TEACHING  AND~LEARi^^^^^^^ 

• With  students,  brainstorm  and  chart  words  for  the  classroom  and/or  student  word  book  that  reflect 
critical  sound  distinctions.  The  list  can  be  reviewed  and  added  to  periodically. 

• Students  role-play  situations  in  which  they  have  to  use  some  critical  sound  distinctions  that  are 
important  for  meaning;  e.g., 

- nipiy  (water) 

- nipiy  (leaf) 

- niydnan  (five) 

- niyandn  (us). 

Students  record  other  words. 

• Students  use  a syllables  chart  for  identifying  the  sounds  a,  e,  T and  6.  Divide  the  class  into  four  teams 
and  give  each  team  a card  that  represents  one  of  the  sounds.  Say  a sound;  e.g., 


The  team  that  represents  the  sound,  holds  up  its  card.  Points  are  given  to  the  team  that  correctly 
identifies  a sound.  As  an  extension  activity,  say  words  that  contain  the  sounds. 

• Students  review  examples  of  long  and  short  vowels  in  English  and  Cree  words.  They  say  words  with 
a long  vowel  and  then  with  a short  vowel  to  emphasize  the  difference  in  effect. 

• Students  explore  and  compare  writing  in  Standard  Roman  Orthography  with  writing  in  syllables. 

• Students  listen  to  an  audio  version  of  Jerry  Saddleback’s  Syllables  Song.  Students  record  their  own 
version  in  pairs  and  then  listen  as  a class. 
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Strand 

LC-1.1  phonology 

Specific 

Outcome 

Students  will  he  able  to; 

a.  recognize  and  pronounce  basic  sounds  consistently 

b.  recognize  the  effects  of  sounds,  i.e.,  elision;  long  vowels 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- recognize  and  pronounce  basic  sounds  consistently? 

- recognize  the  effects  of  sounds,  i.e.,  elision;  long  vowels? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  pronounce  basic  sounds  consistently  and  recognize 
the  effects  of  sounds  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  recognize  and  pronounce  basic 
sounds  consistently  and  recognize  the  effects  of  sounds  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-1  attend  to  the 

comfortable  as  Cree  speakers.  form  of  the  language 

{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

Competence 



strand 

Specific 

Outcome 


I LC-1.2  orthography 
I Students  will  be  able  to: 

\ a.  recognize  and  use  some  basic  spelling  patterns 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• With  students,  choose  words  from  texts  to  form  the  basis  for  thematic  word  study  activities.  Students 
copy  the  words  on  charts  and  post  them  in  the  classroom  to  refer  to  during  daily  reading  and  writing 
activities.  Students  may  also  keep  a personal  spelling  book. 

• The  students  review  the  syllabics  chart  and  compare  and  contrast  Standard  Roman  Orthography  with 
Cree  syllabics.  They  then  go  through  their  vocabulary  lists  from  journals  and  logs  and  identify  words 
with  similar  spelling  patterns.  They  reorganize  the  words  into  charts  based  on  common  spelling 
patterns  or  add  them  to  classroom  charts. 

• Students  create  and  design  their  own  Cree  syllabics  chart.  They  insert  this  chart  into  their  own 
personal  spelling  book,  which  they  use  as  a reference  tool. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- recognize  and  use  some  basic  spelling  patterns? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  recognize  and  use  some  basic  spelling  patterns.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Learning  Log 

Students  use  feedback  from  the  teacher  and  keep  a log  of  their  spelling  successes  and  challenges.  Provide 
support  and  continuous  feedback. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kd  nihtci  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 3 lexicon 


Specific  Students  will  he  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including: 

community  roles  and  occupations 
activities 
nutrition 
modes  of  travel 
dance 

any  other  lexical  fields  that  meet  their  needs  and  interests 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  work  in  small  groups  and  prepare  their  own  word  lists  on  suggested  topics,  such  as  foods 
used  in  traditional  feasts,  modem  and  traditional  dances,  and  cars  and  tmcks. 

• Students  write  a simple  conversation,  e.g.,  at  the  playground,  based  on  the  suggested  topics.  They 
then  role-play  the  situations. 

• Students  use  personal  dictionaries,  class  charts  and  class  dictionaries  when  discussing  or  writing 
about  familiar  subjects. 

Note:  Students  may  cut  and  paste  pictures  or  make  their  own  drawings  so  that  they  can  visualize  a 

word,  noun  or  action  entered  into  their  personal  spelling  book  or  dictionary. 

• Students  participate  in  a story  pull.  Five  paper  bags  are  labelled  place,  person,  weather,  mood  and 
activitv.  They  brainstorm  words  for  each  category.  The  words  are  put  on  slips  of  paper  and  placed  in 
the  correct  bags.  Each  student  pulls  one  slip  of  paper  from  each  bag  and  makes  up  a story  using  the 
words  on  the  selected  slips  of  paper.  The  story  can  be  presented  orally  in  a sharing  circle  or  it  can  be 
written. 

• Students  are  given  simple  phrases  and  are  asked  to  draw  cartoons  that  show  a person  saying  the 
phrases;  e.g., 

- Tan  ’te  e wi  itohteyan?  (Where  are  you  going?) 

- Api  Ota.  (Sit  here.) 

- Nitoten  awa.  (This  is  my  friend.) 
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Strand 

LC-1.3  lexicon 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical 
fields,  including: 

• community  roles  and  occupations 

• activities 

• nutrition 

• modes  of  travel 

• dance 

• any  other  lexical  fields  that  meet  their  needs  and  interests 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  lexical  fields  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields.  Offer 
feedback,  encouragement  and  praise  as  needed. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kci  nihlci  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 4 grammatical  elements 


Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations*,  the  following  grammatical  elements; 

• demonstrative  pronouns  Ski,  aniki,  neki  6hi,  anihi,  nehi  to  distinguish  and 
refer  to  these  and  those  animate  (NA)  and  inanimate  (Nl)  specific  nouns 

• big/large  affixes  to  indicate  noun  size — misti,  misi,  mahki;  small  suffix  -sis 

• indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or 
inanimate  nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak, 
namdwiyak,  kahkiyaw,  awiyak,  kikw^ay,  pikokikw'ay,  namakikway,  kahkiyaw, 
kikway 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (Nl)  plural  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P);  (NA) 
nimindsimindnak,  kiminosiminawak,  kimindsimiwdwak,  omindsimiwdwa, 
otehtapiwiniwdwa;  (Nl)  nitehtapiwinindna,  kitehtapiwininawa, 
kitehtapiwiniwdwa 

• simple  sentences  we,  all  of  us,  all  of  you,  using  they,  subject  markers  and 
action  words  in  declarative  statement  form  nitapindn  (IP),  kitapinaw  (21), 
kitapindwdw  (2P),  apiwak  (2P)  and  progressive  action  form  ehapiydhk, 
ehapiyahk,  ehapiyek,  ehapicik/ehapitwdw 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you^me  (2S^1S),  all  of  you^me  (2P^1S);  nitohtawin,  nitohtawik 

• preverbal  particles  attach  commands/requests  to  subject,  action  simple 
sentence:  pehapi,  ninohtehapin,  enohtehapin,  kahkihapin  ci 

• simple  sentences  involving  a direct  object  using  I (IS),  you  (2S),  he/she  (3S) 
subject  markers  along  with  an  action  word  involving  an  inanimate  (Nl) 
object  (VTI)  in  declarative  form  niwdpahten  tehtapiwin,  kiwdpahten 
tehtapiwin,  wdpahtam  tehtapiwin  and  progressive  form  ewdpahtaydn 
tehtapiwin,  ewdpahtayan  tehtapiwin,  ewdpahtahk  tehtapiwin 

• colour  descriptors  for  plural  animate  (VAI)  wdpisikisiwak 
ewdpiskisicik/ewdpiskisitwdw  mindsak  and  (VII)  inanimate  nouns 

wdpiskdwa/ewdpiskdki  tehtapiwina  


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  simations. 
Limited  fluency  and  confidence  characterize  student  language. 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Model  various  physical  maladies;  e.g.,  saying  Ninestosin.  (I  am  tired.)  while  acting  tired.  Students 
then  imitate  the  teacher,  acting  tired  while  echoing  the  sentence. 

• Students  use  food  or  toy  nouns  with  oki  (these),  aniki  (those),  neki  (those  over  there),  dhi  (these), 
anihi  (those)  and  nehi  (those  over  there)  to  differentiate  between  these  and  those  animate  (NA)  and 
inanimate  (Nl)  nouns. 
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Strand 

LC-1.4  grammatical  elements 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use,  in  modelled  situations*,  the  following  grammatical  elements: 

• demonstrative  pronouns  oki,  aniki,  neki  ohi,  anihi,  nehi  to  distinguish  and  refer  to 
these  and  those  animate  (NA)  and  inanimate  (NI)  specific  nouns 

• big/large  affixes  to  indicate  noun  size — misti,  misi,  mahki;  small  suffix  -sis 

• indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or 
inanimate  nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak,  namdwiyak, 
kahkiyaw,  awiyak,  kikway,  pikokikway,  namakikway,  kahkiyaw,  kikway 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA) 
nimindsimindnak,  kiminosiminawak,  kimindsimiwdwak,  ominosimiwdwa, 
otehtapiwiniwdwa;  (NI)  nitehtapiwinindna,  kitehtapiwininawa, 
kitehtapiwiniwdwa 

• simple  sentences  we,  all  of  us,  all  of  you,  using  they,  subject  markers  and  action 
words  in  declarative  statement  form  nitapindn  (IP),  kitapinaw  (21),  kitapindwdw 
(2P),  apiwak  (2P)  and  progressive  action  form  ehapiydhk,  ehapiyahk,  ehapiyek, 
ehapicik/ehapitwdw 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you^me  (2S^1S),  all  of  you^me  (2P^1S);  nitohtawin,  nitohtawik 

• preverbal  particles  attach  commands/requests  to  subject,  action  simple  sentence: 
pehapi,  ninohtehapin,  enohtehapin,  kahkihapin  ci 

• simple  sentences  involving  a direct  object  using  I (IS),  you  (2S),  he/she  (3S) 
subject  markers  along  with  an  action  word  involving  an  inanimate  (NI)  object 
(VTI)  in  declarative  form  niwdpahten  tehtapiwin,  kiwdpahten  tehtapiwin, 
wdpahtam  tehtapiwin  and  progressive  form  ewdpahtaydn  tehtapiwin, 
ewdpahtayan  tehtapiwin,  ewdpahtahk  tehtapiwin 

• colour  descriptors  for  plural  animate  (VAI)  wdpisikisiwak 
ewdpiskisicik/ewdpiskisitwdw  minosak  and  (VII)  inanimate  nouns 
wdp  iskdwa/ewdp  iskdki  teh  tap  iwina 

★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and 
confidence  characterize  student  language. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  modelled  situations*,  the  [given]  grammatical  elements? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  situations,  the  given  grammatical  elements  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 


Language 

Competence 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakcmak  kci  nihtci  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 4 grammatical  elements 


Specific  Students  will  he  able  to: 

Outcome  b.  use,  in  structured  situations*,  the  following  grammatical  elements: 

• personal  pronoun  plural 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (Nl)  singular  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA) 
nimindsimindn,  kiminosiminaw,  kimindisimiwdw,  omindsimiwdwa;  (Nl) 
nitehtapiwinindn,  kitehtapiwininaw,  kitehtapiwiniwdw,  otehtapiwiniwdw 

• (VAI)  in  declarative  statement  simple  sentences  using  1 ( 1 S),  you  (2S), 
he/she  (3S)  subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive 
action  ehapiydn,  ehapiyan,  ehapit 

• locative  noun  simple  sentence  action  only  form  acts  as  a preposition  ohk,  hk, 
ihk  in  the,  on  the,  to  the,  at  the,  from  the  atdwew'kamikohk,  otendhk, 
tehtapiwinihk 

• nominalizer,  changing  an  action  word  only  to  a noun  adding  suffix  -win  to 
the  verb:  micisowin,  nimihtowin,  nikamowin 

• colour  descriptors  for  plural  animate  (VAI)  wdpiskisiwak  ewdpiskisicik 
ewdpiskisitwdw  minosak  and  (VII)  inanimate  nouns  wdpiskdwa  ewdpiskdki 

tehtapiwina 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use 
of  specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  simations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements 
and  will  be  able  to  apply  them  in  familiar  eontexts  with  teacher  guidance.  Student  language  is  characterized 
by  increasing  fluency  and  confidence. 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• After  the  teacher  reviews  a few  classroom  commands,  such  as  apik  (sit),  volunteer  students  take  turns 
giving  those  simple  commands  to  the  class. 

• The  c'  ss  is  divided  into  groups  of  three.  Students  brainstorm  their  favourite  group  activities;  e.g., 
sports,  going  to  the  movies,  shopping,  berry  picking,  playing  music,  going  to  a restaurant, 
tobogganing,  camping.  They  discuss  and  write  down  commands  or  requests  they  would  use  during 
these  activities.  Coach  the  groups  on  appropriate  phrases  or  expressions  to  use. 

• The  class  writes  the  names  of  all  the  students  on  flat  sticks  or  cardboard  and  then  draws  three  or  four 
names  and  asks  them  to  act  out  a sports  activity.  Write  the  action  verbs,  in  Cree,  on  the  board;  e.g., 
sdniskwdtahike  (skate),  wepdpihkepayi  (swing),  isi-wepinamaw  (toss),  pimpahtd  (run),  kweski  (turn), 
kwdkohti  (jump).  The  class  then  uses  these  words  to  write  sentences  that  describe  the  actions  of  the 
students.  As  an  extension,  the  sentences  can  be  changed  into  past  and  future  tenses. 
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Strand 

LC-1.4  grammatical  elements 

Specific 

Outcome 

Students  will  be  able  to: 

b.  use,  in  structured  situations*,  the  following  grammatical  elements; 

• personal  pronoun  plural 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA) 
nimindsimindn,  kimindsiminaw,  kimindisimiwdw,  ominosimiwdwa;  (NI) 
nitehtapiwinindn,  kitehtapiwininaw,  kitehtapiwiniwdw,  otehtapiwiniwdw 

• (VAI)  in  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he/she 
(3S)  subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive  action 
ehapiydn,  ehapiyan,  ehapit 

• locative  noun  simple  sentence  action  only  form  acts  as  a preposition  ohk,  hk,  ihk 
in  the,  on  the,  to  the,  at  the,  from  the  atdwew'kamikohk,  otendhk,  tehtapiwinihk 

• nominalizer,  changing  an  action  word  only  to  a noun  adding  suffix  -win  to  the 
verb;  micisowin,  mmihtowin,  nikamowin 

• colour  descriptors  for  plural  animate  (VAI)  wdpiskisiwak  ewdpiskisicik 
ewdpiskisitwdw  mindsak  and  (VII)  inanimate  nouns  wdpiskdwa  ewdpiskdki 
tehtapiwina 

★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of 
specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students 
in  sueh  situations  will  have  inereased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be 
able  to  apply  them  in  familiar  contexts  with  teacher  guidanee.  Student  language  is  charaeterized  by  increasing 
fluency  and  confidence. 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | (continued) 

• Students  are  divided  into  two  groups.  Give  a signal  and  the  first  member  of  each  group  hurries  to  a 
table  across  the  room  where  there  are  two  piles  of  paper.  Each  piece  of  paper  has  an  instruction  in 
Cree  written  on  it.  The  first  student  takes  a piece  of  paper  and  runs  back  to  his  or  her  group  and  reads 
the  instruction  out  loud.  The  group  must  do  what  the  instruction  says;  e.g., 

- join  hands  and  jump  together  four  times 

- hop  on  one  foot  six  times 

- run  on  the  spot  until  you  count  to  10  in  Cree. 

The  activity  ends  after  each  student  has  had  a chance  to  give  an  instruction. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  structured  situations*,  the  [given]  grammatical  elements? 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  use,  in  structured  situations,  the 
given  grammatical  elements. 
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General  Outcome 


Language 

Competence 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiyci 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 

LC-1. 4 grammatical  elements 

Specific 

Outcome 

Students  will  he  able  to: 

c.  use,  independently  and  consistently*,  the  following  grammatical  elements: 

• personal  pronoun  singular  emphatic  “too”  form  nista,  kista,  wista 

• noun  possession  form  for  animate  (NA)  and  inanimate  (Nl)  plural  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  (NA)  nimindsimak, 
kitehtapiwina,  ominosima;  (NI)  nitehtapiwina,  kiminosimak,  otehtapiwina 

• commands  or  requests  using  (VAI)  plural  action  words  for  you,  all  of  you 
and  all  of  us;  e.g.,  api,  apik,  apitdn 

• demonstrative  pronouns  ana,  naha,  anima,  nema  to  distinguish  and  refer  to 
that  animate  (NA)  or  inanimate  (NI)  specific  noun 

★ Independently  and  Consistently;  This  term  is  used  to  describe  learning  situations  where  students  use 
specific  linguistic  elements  in  a variety  of  contexts  with  limited  teacher  guidance.  Students  in  such 
situations  will  have  consistent  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  a variety 
of  contexts  with  limited  teacher  guidance.  Fluency  and  confidence  characterize  student  language. 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  students  receive  materials  from  the  teacher,  each  student  says  nista  (me  too). 

• After  a student  asks  a question,  such  as  Ni  kaki  itohtdn  ci,  nahapiwkamikohk?  (May  I go  to  the 
bathroom?),  another  student  says  nista  (me  too). 

• Students  can  write  short  sentences  in  their  word  books;  e.g., 

- Nista  nimiyweyihten  kanikamoydn.  (I  am  happy  too  when  I sing.) 

- Kista  ci  ewihitohteyan?  (Are  you  going  too?) 

- Wista  John  nohtemetawew.  (John  wants  to  play  too.) 

Students  can  apply  these  to  relevant  situations. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- use,  independently  and  consistently*,  the  [given]  grammatical  elements? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use,  independently  and 
consistently,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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Grade  4/81 
2009 


Comoetehce 


■kir'  ■■■ 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand  ; LC-2.1  listening 
Specific  i Students  will  be  able  to: 

Outcome  | a.  understand  a variety  of  short,  simple  oral  texts  in  guided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  a short  Cree  story.  Afterward,  using  the  5 Ws  and  how,  they  identify  ways  humour 
is  used  and  reeall  what  the  story  is  about,  its  eharacters  and  events,  and  the  conclusion. 

• Invite  a guest  to  demonstrate  making  items,  such  as  dmms,  moccasins,  moss  bags,  tipis  and  puppets. 
Distribute  task  sheets  on  which  the  steps  are  written  in  an  incorrect  order.  Students  number  the  steps 
in  the  correct  order  with  teacher  guidance.  Each  student  then  follows  the  steps  and  makes  an  item. 

• Students  listen  to  a recorded  story  from  a Kihteyaya  (Elder)  or  to  a drum  song.  They  discuss  the 
types  of  emotions  this  evokes. 

• Students  listen  to  a recording  of  animal  sounds  or  bird  calls.  They  see  how  many  they  can  identify. 

A skilled  community  member  may  be  invited  to  demonstrate. 

• Put  several  items  in  the  centre  of  a circle.  Students  take  turns  choosing  an  item  and  telling  a simple 
story  about  it. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  a variety  of  short,  simple  oral  texts  in  guided  situations? 

Journals 

Students  respond  to  two  or  three  prompts  to  reflect  on  and  assess  their  responses  to  a drum  song;  e.g., 

- Imiyohten  mistikwaskihk  nikamowina  ispi . 

(A  drum  song  that  stands  out  in  my  mind  is .) 

- Mdmawaci  mistikwaskihk  nikamowina  kd  miyohtamdn  wiya . 

(I  enjoyed  listening  to  the  drum  song  when because .) 

- Mdskoc  nawac  nikamiyohten  mistikwaskihk  nikamowina  kispin . 

(I  could  probably  increase  my  enjoyment  of  drum  songs  if  I .) 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihlci  nehiya 
wewak. ) 


LC-2.2  speaking 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Students  will  he  able  to: 

a.  produce  a series  of  simple  spoken  sentences  in  guided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  talk  about  five  things  they  would  take  with  them  on  an  imaginary  hunting  trip.  They  can 
then  draw  the  items. 

• Students  give  short,  oral  descriptions  of  a meal  they  had  with  their  family,  guardian  or  friends.  They 
talk  about  where  the  food  came  from  and  from  which  food  groups.  They  can  use  visuals  to  enhance 
their  presentations. 

• Students  participate  in  a show-and-tell  activity  during  which  each  student  is  asked  to  say  something 
about  an  object  he  or  she  has  brought  to  show  the  class.  Before  they  begin,  each  student  must 
paraphrase  what  the  person  before  him  or  her  said  about  his  or  her  object.  Start  the  show  and  tell  by 
describing  an  object.  The  focus  for  this  activity  is  on  developing  listening  and  synthesizing  skills. 

• Students  practise  oral  presentations  for  a Cree  speech  contest. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- produ^^e  a series  of  simple  spoken  sentences  in  guided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  a series  of  simple  spoken  sentences  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  a series  of  simple  spoken  sentences  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Grade  4/83 
2009 


General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-2  interpret  and 

comfortable  as  Cree  speakers.  produce  oral  texts 

{Okiskinamawakanak  ka  nihtd  nehiya 
wewak. ) 

Strand  ' 

LC-2. 3 interactive  fluency 

Specific 

Outcome 

Students  will  be  able  to: 

a.  engage  in  simple,  structured  interactions 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITlis  | 

• Students  work  in  pairs  to  give  a short  oral  description  of  their  school  or  community. 

• Students  create  role-plays  for  greeting  guests — Tan  ’si  (Hello).  They  can  use  a song,  such  as 
“Hello/r<5/7  ’si,''  for  this  activity. 

• Students  work  in  groups  and  plan  a dialogue  to  give  simple  directions.  With  students,  brainstorm  a 
list  of  possible  simple  directions. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple,  structured  interactions? 

Conferences 

Initiate  conversations  with  students  about  how  they  interact  with  each  other,  Kihteyayak  (Elders)  and 
parents. 

informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  engage  in  simple,  structured  interactions.  Offer  feedback,  encouragement  and  praise  as  needed. 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakcmak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


LC-3.1  reading 
Students  will  he  able  to: 

a.  understand  a variety  of  short,  simple  written  texts  in  guided  situations 


I SAMPLE  teaching  AND  LEARNING  ACTIVITIES  | 

• Students  create  simple  stories.  They  read  and  discuss  their  own  stories  with  a partner.  They  identify 
the  beginning  and  the  end  of  the  story.  Students  may  create  posters  that  illustrate  the  teachings  of  the 
stories. 

• Invite  students  to  share  personal  experiences  and  record  them  on  class  language  experience  charts. 
These  charts  are  posted  in  the  classroom  for  everyone  to  read  and  provide  positive  feedback. 

• Students  read  and  discuss,  with  teacher  guidance,  Cree  cultural  teachings.  Students  then  create 
posters  or  paintings  that  illustrate  the  meaning  of  these  teachings.  These  posters  can  be  displayed 
throughout  the  school  and  the  community. 

• Students  hunt  for  cards  hidden  around  the  classroom.  Prepare  the  cards  with  words  from  well-known 
Cree  quotations  or  sayings.  Let  students  know  how  many  cards  are  hidden.  When  all  the  cards  are 
found,  students  arrange  them  into  the  quotation  or  saying. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  sti...ents: 

- understand  a variety  of  short,  simple  written  texts  in  guided  situations? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  understand 
a variety  of  short,  simple  written  texts  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

(Okiskinamawakanak  kd  nihtd  nehiya  visual  texts 

wewak. ) 

\ • '--1 

Strand 

LC-3. 2 writing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  produce  simple  written  sentences  in  guided  situations 

• Have  students  write  short  messages  that  provide  important  information,  such  as  notes  to  friends. 

• Students  write  a short  prayer,  using  a prayer  model  studied  in  class.  They  can  take  turns  reading  their 
prayers  as  part  of  a daily  class  activity. 

• Using  a series  of  interesting  pictures  from  an  illustrated  book,  magazine  or  Web  site,  students  create 
short,  simple  texts  that  are  made  into  story  booklets  and  displayed  with  the  pictures. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

I SAMPLE  ASSESSMENT  STRATEGIES  f 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  written  sentences  in  guided  situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  written  sentences  in  guided  situations  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakcmak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


LC-3. 3 viewing 
Students  will  he  able  to: 

a.  derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided 
situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  use  and  study  posters,  advertisements  or  announeements  of  upcoming  Cree  events.  They 
then  ask  and  answer  the  5W  questions — who,  what,  where,  when  and  why — and  how. 

• Students  view  a variety  of  traditional  paintings,  drawings  and  handcrafts.  Each  student  then  chooses 
one  of  the  art  pieces  and  writes  a series  of  words  and  phrases  that  describe  the  meaning  of  the  piece. 
As  an  extension,  students  could  create  their  own  piece  of  artwork,  using  their  chosen  piece  as 
inspiration. 

• Students  view  videotapes  of  familiar  situations  and  describe  their  reactions. 

• Students  bring  in  smooth,  flat  stones.  With  students,  brainstorm  about  symbols.  They  draw  simple 
symbols  and  transfer  the  designs  to  the  stones.  Students  can  share  the  meaning  of  their  symbols  with 
the  class.  The  stones  can  be  put  in  a special  place  in  the  classroom  and  used,  one  at  a time,  during 
sharing  circles. 
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Strand 

LC-3.3  viewing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  situations 

[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  situations? 

Journals 

After  studying  posters,  advertisements  or  announcements,  students  note  the  key  ideas  in  their  journals. 
Two  or  more  of  the  following  sentence  starters  can  be  used.  Provide  feedback. 

- Ekiwdpahtamdn  kiskowehikana,  nikiskinohamdkon . 

(After  viewing  the  posters,  I learned  that .) 

- Ninohte  itoten . 

(I  would  like  to .) 

- Kiskowehikan  nikiskisihikon . 

(The  poster  makes  me  think  of .) 

- Ayiwdk  ninohtekiskiyihten wiya . 

(I  would  like  to  learn  more  about because .) 

- Nimiyweyihten  tdn  ’si wiya . 

(I  like  the  way because .) 

- Ninawasdnen  dhi  wiya . 

(I  chose  these  because .) 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  derive 
meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  situations  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  Interpret  and 
produce  written  and 
visual  texts 


LC-3. 4 representing 
Students  will  be  able  to: 

a.  express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in 


guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  they  have  read  a story,  students  put  on  a puppet  show  to  demonstrate  their  understanding  of  the 
story. 

• Students  ereate  a poster  for  a favourite  aetivity  and  label  the  activity. 

• Provide  students  with  guidance  as  they  work  in  groups  to  create  a play.  The  play  may  be  a retelling 
of  a familiar  story. 

• Students  make  up  a game  using  pictures  or  drawings  with  vocabulary  related  to  current  themes 
studied. 

• Students  create  a simple  animation  on  a Web  site. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students; 

- express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in  guided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  meaning  through  the  use  of  visual  elements  in  a variety 
of  media,  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  express  meaning  through  the  use 
of  visual  elements  in  a variety  of  media,  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4 / 89 
2009 
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General  Outcome 

Cluster  Heading 

iiiiiiiiirif  • ■ jlii 

Students  will  be  effective,  competent  and 

LC-4  apply 

r /A 

lllli  hi*  I^IIIBI 

comfortable  as  Cree  speakers. 

knowledge  of  the 

111 

(Okiskinamawakanak  kd  nihtd  nehiya 
wewak.) 

sociocultural  context 

I strand  | LC^.l  register 
I Specific  I Students  will  be  able  to: 

[ Outcome  I a.  experiment  with  and  use  informal  language  in  familiar  contexts 

I I 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• With  a partner,  students  role-play  greeting  Kihteyayak  (Elders)  along  with  an  introduction.  They  then 
role-play  the  same  activity  with  a friend.  Students  use  the  language  from  Brian  MacDonald’s 
greeting  song  ‘‘‘‘YieWolTan  ’si.’’' 

• Students  prepare  and  present  a short  formal  presentation  to  the  class  on  a familiar  topic;  e.g., 

- nitotem  ’tik  (my  friend) 

- Kihteyayak  (Elders) 

- niwahkomdkanak  (relations). 

• Each  student  speaks  to  the  teacher  informally  in  Cree  at  various  times  throughout  the  year, 
responding  to  questions  such  as; 

- Kikwdy  oskahkamikan?  (What’s  new?) 

- Tan  ’si  itakamikan?  (How  are  things?) 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experiment  with  and  use  informal  language  in  familiar  contexts? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  experiment  with  and  use  informal  language  in  familiar  contexts.  Offer  feedback,  encouragement 
and  praise  as  needed. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  experiment  with  and  use  informal 
language  in  familiar  contexts  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC^  ^pply 

comfortable  as  Cree  speakers.  knowledge  of  the 

{Okiskinamawakanak  kd  nihtd  nehiya  sociocultural  context 

wewak. ) 

Strand 

LC^.2  expressions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  learned  expressions  in  new  contexts 

I SAMPLE  AND  LEARNING  ACTIVITIES^I 

• Invite  students  to  illustrate  idiomatic  expressions  that  can  be  displayed  in  class;  c.g.,  ka,  wahwd. 

• Students  act  out  idiomatic  expressions  that  are  used  in  a variety  of  situations. 

• Encourage  students  to  use  expressions  in  their  daily  conversations.  Students  can  search  for  pictures 
to  label  expressions  from  stories,  magazines,  Web  sites  or  television  shows.  They  can  make  a class 
expression  scrapbook. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 


) SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  learned  expressions  in  new  contexts? 

Observation  Checklist 

Create  an  itcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  assess  if  students  are  able  to  use  learned  expressions  in  new  contexts  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

Portfolios 

Collect  student  illustrations  of  idiomatic  expressions  to  place  in  their  portfolios.  Note  the  extent  to  which 
students  understand  the  meaning  of  these  expressions  through  their  illustrations. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-4  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

(Okiskinamawakanak  kd  nihtd  nehiya  sociocultural  context 

wewak.) 

Language  I 
Competence 

> , , > nftfllj  T J rm  n 1 *r 

i 

strand 

[ LC-4. 3 variations  in  language 

Specific 

Outcome 

1 

1 Students  will  be  able  to: 

a.  experience  a variety  of  accents  and  variations  in  speech 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  look  at  simple  variations  in  the  Cree  spoken  in  different  parts  of  Alberta;  e.g., 

- seeondary  eolours;  e.g.,  purple: 
kaskitew  ’sipihkwdw  (Northern  Y variation) 
nipd  mdydtan  (Southern  Y variation) 

- endings;  e.g.,  (3P)  third  person  plural  in  progressive  mode  (they  are  walking): 
epimohte-cik  (Northern  Y variation) 

epimohte-twdw  (Southern  Y variation) 

- word  examples 

• bird 

piwdysis  (Northern  Y variation) 
peyesis  (Southern  Y variation) 

• spring 

stkwan  (Northern  Y variation) 
miyoskamin  (Southern  Y variation). 

• The  students  listen  to  Web  site  audio  of  a variety  of  Cree  speakers. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

i SAMPLE  ASSESSMENT  STRATEGIES  [ 


Focus  for  Assessment 


Do  the  students: 

- experienee  a variety  of  aeeents  and  variations  in  speeeh? 

Informal  Observation 

Observe  students  as  they  partieipate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  experience  a variety  of  accents  and  variations  in  speech.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC^  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

{Okiskinamawakanak  kei  nihtci  nehiya  sociocultural  context 

wewak. ) 

Strand 

LC^.4  social  conventions 

Specific 

Outcome 


Students  will  he  able  to: 

a.  recognize  verbal  behaviours  that  are  considered  impolite 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  instructed  on  the  various  forms  of  greeting  formally  and  informally.  They  practise  these 
forms  through  simple  role-plays  in  the  classroom. 

- Tan ’si,  ndhkom.  (Hello,  grandmother,  [shake  her  hand]) 

- Tan  ’si.  (Hello.)  (or  go  right  into  conversation  with  a friend). 

• Students  brainstorm  impolite  behaviours.  They  may  keep  a copy  in  their  vocabulary  books  for 
reference  and  review.  Examples  include; 

- it  is  impolite  to  ask  a Kihteyaya  ’s  (Elder’s)  age 

- it  is  disrespectful  to  interrupt  a Kihteyaya  when  he  or  she  is  speaking. 

• Cultural  teachings  can  be  done  for  girls  by  a female  Kihteyaya  (Elder)  and  boys  by  a male  Kihteyaya. 


Fs 


SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- recognize  verbal  behaviours  that  are  considered  impolite? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  recognize 
verbal  behaviours  that  are  considered  impolite  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 

Conferences 

Students  share  with  the  teacher  two  or  three  important  behaviours  that  they  need  to  remember  and  practise 
when  interacting  with  others  in  Cree. 
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iiilJSiJlF*  1 * h I*  1 ^i|l 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  kd  nihtd  nehiya 
wewak.) 

Cluster  Heading 

LC-4  apply  I 

knowledge  of  the  1 

sociocultural  context  | 

1 

strand 

Specific 

Outcome 


LC^.5  nonverbal  communication 
Students  will  be  able  to: 

a.  recognize  appropriate  nonverbal  behaviours  to  use  with  people  frequently 


encountered 


I SAMPLE  TEACHING  AND  LEARNIN 

• Students  brainstorm  a variety  of  situations  or  contexts  in  which  they  may  encounter  other  Cree 
speakers;  e.g.,  ceremonies,  Kihteyayak  (Elders).  They  interview  family  members  or  guest  speakers  so 
that  they  can  get  information  to  make  a list  of  correct  and  incorrect  nonverbal  behaviours. 

• Students  create  role-plays  that  demonstrate  correct  and  incorrect  nonverbal  behaviours.  The  class 
discusses  the  presentations  and  observations. 

• Students  review  the  importance  of  both  sides  of  conversation — speaking  and  listening.  Model  the 
back  and  forth  flow  of  conversation  with  a student,  then  ask  students  to  divide  into  partners  to 
practise  this.  As  an  extension,  increase  the  groupings  to  three  people,  then  four  people  and  so  on,  and 
monitor  whether  students  are  still  taking  turns  speaking  and  listening. 

• Students  review  appropriate  nonverbal  behaviours;  e.g., 

- not  pointing  at  someone  (kdya  itwah  awiyak) 

- not  walking  in  front  of  Elders  {kdya  nekdn  pimohte  itah  Kihteyayak  ehapit). 

• After  watching  a presentation  by  a speaker,  in  person  or  on  video,  the  class  discusses  what  types  of 
body  language  the  speaker  used  and  how  this  helped  his  or  her  presentation.  Students  then  practise 
the  body  language  modelled  by  the  speaker. 
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Strand 

LC^.5  nonverbal  communication 

Specific 

Outcome 

Students  will  he  able  to:  C 

a.  recognize  appropriate  nonverbal  behaviours  to  use  with  people  frequently 
encountered 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- reeognize  appropriate  nonverbal  behaviours  to  use  with  people  frequently  encountered? 

Learning  Log 

Have  students  write  about  the  difference  between  appropriate  and  inappropriate  nonverbal  behaviours  in 
certain  contexts,  based  on  what  they  viewed.  This  is  followed  by  a class  discussion.  Provide  feedback  to 
students. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  appropriate  nonverbal  behaviours  to  use  with  people 
frequently  encountered  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4/95 
2009 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihtd  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand 

Specific 

Outcome 


LC-5.1  cohesion/coherence 

Students  will  be  able  to: 

a.  link  several  sentences  coherently 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  draw  pictures  that  illustrate  daily  morning,  afternoon  and  evening  routines: 

- Niwaniskdn tipahikan  (I  get  up  at o’clock) 

- nikdsihkwdn  ekwa.  (and  I wash  my  face.) 

- Nisikahon.  (I  comb  my  hair.) 

Students  share  their  routines  with  classmates  by  showing  their  pictures  and  providing  brief  oral 
explanations. 

• Read  an  dcimowin  (story),  e.g.,  Wesahkecdhk  Flies  to  the  Moon  by  Freda  Ahenakew,  in  Cree.  Ask 
students  to  pay  attention  to  any  words  that  connect  the  beginning  and  the  ending.  Students  then  write 
or  share  orally  their  own  dcimowina  of  three  or  four  linked  sentences. 

• Students  participate  in  a sentence  game.  They  choose  a topic,  such  as  hunting  or  camping.  They  sit 
in  a circle  and  one  student  gives  a sentence  in  Cree.  The  next  student  adds  another  sentence  about  the 
topic  that  includes  at  least  one  Cree  word  from  the  first  sentence.  This  continues  until  all  students 
have  had  a chance  to  make  a sentence. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- link  several  sentences  coherently? 

Portfolios 

Collect  students’  pictures  that  illustrate  their  daily  routines.  These  may  be  placed  in  student  portfolios. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  link  several 
sentences  coherently  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihtci  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand 


Specific 

Outcome 


LC-5. 2 text  forms 
Students  will  he  able  to: 

a.  recognize  a variety  of  oral  and  print  text  forms 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  examine  an  invitation  for  an  event  and  read  it  with  the  teacher.  Together  they  discuss  how 
the  invitation  is  set  up.  Students  translate  the  invitation  into  Cree.  They  then  discuss  the  traditional 
oral  protocol  involved  in  inviting  guests,  such  as  tobacco  offerings  or  other  traditional  practices. 


Students  research  recipes  for  making  bannock.  They  read  and  identify  connecting  and  ordering 
words  and  phrases  used;  e.g.,  first,  then,  once  ...  then,  as  soon  as  ....  {Okiskinohamowdkanak 
dpacihtdwak  pikiskwewinisa  tdpiskoc;  nistam,  ekwa,  peyakwdw,  may  aw...  kd  dhkami 
kisiswdcik/twdw pahkwesikana  ...).  Students  then  write  a recipe  for  making  bannock  using  the  words 
and  phrases  modelled.  These  recipes  might  include: 

- pahkwesikan  pimihk  kdsisisoht  (fried  bannock) 

- pahkwesikan  kd  sipdwepiniht  (baked  bannock) 

- somin ’s  ’pahkwesikan  (raisin  bannock) 

- pahkwesikan  misitikohk  kdnawacihk  (bannock  on  a stick) 

- pahkwesikan  ekwa  sikopotewiyds  (bannock  with  hamburger). 

Students  bring  a sample  of  their  cooking  and  share  it  with  the  class. 

Students  each  write  a concrete  poem. 

Stut’-’-"^  participate  in  an  action  song. 


• Students  write  pen  pal  letters  to  students  in  a Cree  language  class  at  another  school.  Students  can 
also  send  messages  to  each  other  by  e-mail. 

• Students  experiment  using  syllabics  as  a secret  code. 
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Strand 

LC-5.2  text  forms 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  a variety  of  oral  and  print  text  forms 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- reeognize  a variety  of  oral  and  print  text  forms? 

Learning  Log 

After  brainstorming  oral  and  written  text  forms,  students  ereate  their  own  eheeklists.  These  checklists  are 
kept  in  student  portfolios  or  learning  logs  for  students  to  use  and  refer  to  throughout  the  year. 


Text  Form 

Recognize 

Tried  Myself 

poem 

message/invitation 

letter 

picture 

song 

story 

recipe 

directions 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand  j LC-5. 3 patterns  of  social  interaction 
Specific  Students  will  he  able  to: 

Outcome  a.  use  simple  conventions  to  open  and  close  conversations  and  manage  turn  taking 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  use  Tan  ’si?  (Hello,  how  are  you?)  to  open  a eonversation  and  ekosi  (that’s  it)  to  complete  a 
conversation.  They  ask  another  student  for  the  same  conversation  by  saying  ekwa  kiya/kiya 
ekwa/kiya  mdka  (and  you/you  then/but  you). 

- Tan  ’si?  (Hello,  how  are  you?) 

- nitisiyihkdson.  ( is  my  name.) 

- ohci  niya.  (I  am  from .) 

- Ekosi.  (That’s  it.) 

- Kiya  mdka.  iy on 

• With  students,  brainstorm  a list  of  tum-taking  phrases.  Students  use  these  expressions  in  Cree  when 
playing  card  games  or  board  games.  Phrases  may  include: 

- Kiya  ekwa.  (It  is  your  turn.) 

- Niya  ekwa.  (It  is  my  turn.) 

- Awina  ekwa?  (Whose  turn  is  it?) 

- Kiya  mdcihtd.  (You  start.) 

- Kiko  pakesdnak  kitaydwdwak? /Peyakopehikanak?  (What  cards  do  you  have?) 

I SAMPLE  ArSESSMENT  STRATEGIES  f 


Foe 


Do  the  students: 

- use  simple  conventions  to  open  and  close  conversations  and  manage  turn  taking? 

Conferences 

Meet  with  students  and  note  their  use  of  simple  conventions  and  how  they  manage  turn  taking.  Provide 
feedback  so  students  can  improve  their  skills  in  using  simple  conventions. 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use  simple  conventions  to  open 
and  close  conversations  and  manage  turn  taking  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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Community  Membership 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  r CM-1.1  relationships 
Specific  I Students  will  be  able  to: 

Outcome  i a.  identify  concrete  ways  in  which  to  show  respect  for  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Lead  students  in  a brainstorming  session  to  identify  ways  that  they  can  be  individual  keepers  of  the 
Earth.  Students  create  a bulletin  board  showing  the  ways  they  have  demonstrated  this  concept 
throughout  the  year. 

• Invite  a hunter  or  trapper  into  the  classroom  to  discuss  traditional  practices;  e.g.,  not  wasting  parts  of 
the  animal,  survival  hunting.  After  listening  to  the  presentation,  students  role-play  what  the  hunter  or 
trapper  does. 

• Kihteyayak  (Elders)  talk  to  students  about  reciprocity;  e.g.,  tobacco  offerings. 

• Students  are  involved  in  a community  or  school  litter  clean-up  to  show  respect  for  Mother  Earth.* 

• Students  are  provided  with  lists  of  environmentally  friendly  activities;  e.g., 

- turn  lights  off  when  not  needed 

- recycle  bottles 

- use  garbage  containers. 

• Students  can  organize  activities  that  promote  respect  for  Mother  Earth.*  Each  activity  can  be 
reinforced  daily  in  the  classroom  and  extended  throughout  the  school,  to  the  home  and  to  the 
community. 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-1.1  relationships 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  concrete  ways  in  which  to  show  respect  for  Mother  Earth* 

[sAMPLEA^^^^ 


Focus  for  Assessment 


Do  the  students: 

- identify  concrete  ways  in  which  to  show  respect  for  Mother  Earth?* 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  concrete  ways  in  which  to  show  respect  for  Mother 
Earth*  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Learning  Log 

Students  reflect  on  ways  to  respect  Mother  Earth.*  Sentence  patterns  may  include: 

- Kikway  etdtamdhk  ta  mandcihtdydhk  askiy?  (What  should  we  do  to  respect  Mother  Earth?*) 

- Kikway  enohte  itotamdn  ta  mandcihdydn  askiy.  (Something  I plan  to  do  to  show  respect  for  Mother 
Earth.*) 

- Kikway  kotakawiyak  e itotahk  ta  mandcihtdt  askiy.  (Something  someone  else  did  to  show  respect  for 
Mother  Earth.*) 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 

Specific 

Outcome 


CM-1 .2  knowledge  of  past  and  present 
Students  will  be  able  to: 

a.  explore  past  and  present  Cree  regions  in  Alberta 


I SAMPLE  TEACh'nG  AND  ^ ACTIVITIES  [ 

• Students  participate  in  a field  trip  to  a historic  site  or  museum.  Then  they  make  a poster  of  the  trip. 

• Using  resources  such  as  books,  maps  and  community  members,  students  research  the  Cree  names  of 
communities  in  their  region.  They  find  out  the  significance  and  meaning  of  a name  and  its  origin, 
and  identify  places  in  Alberta  that  have  Cree  names. 

• Prepare  and  practise  interview  questions  for  students  to  ask  nimosom  (my  grandfather),  nohkom  (my 
grandmother)  and  Kihteyayak  (Elders)  when  talking  about  the  community  long  ago  compared  with 
today.  Students  share  their  findings  with  their  classmates. 

• Students  watch  videos  that  focus  on  their  Cree  past  and  present.  Each  student  shares  something  he  or 
she  learned  from  the  videos  during  a sharing  circle. 

• A large  map  of  Alberta  can  be  posted  in  the  school  hallway  showing  Cree  names  of  towns  and 
reserves.  It  could  also  be  a community  map  of  buildings. 

• Distribute  pictures  of  various  places  or  communities  in  which  people  speak  Cree.  When  asked  Tdn  ’te 
ohci  kiya?  (Where  are  you  from?),  students  respond  using  the  location  that  their  picture  represents. 


★ discretionary  (see  further  details  on  p.  49) 
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strand 


CM-1 .2  knowledge  of  past  and  present 


Specific  Students  will  he  able  to: 

Outcome  a.  explore  past  and  present  Cree  regions  in  Alberta 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  past  and  present  Cree  regions  in  Alberta? 

Learning  Log 

Students  reeord  in  their  learning  logs  information  they  found  of  interest  from  researeh,  interviews  or  field 
trips  that  foeuses  on  past  and  present  Cree  regions  in  Alberta.  Keep  note  of  student  entries,  provide 
feedbaek  and  use  the  learning  logs  for  eonferenees. 

Reflections 

Students  share  three  interesting  faets  that  they  learned  from  interviewing  their  grandfathers,  grandmothers 
or  Elders  with  a elassmate  or  the  teaeher. 

Checklist  and  Comments 

Create  an  outeome-based  ehecklist  and  share  it  with  the  students  before  they  begin  the  aetivity.  Use  the 
eheeklist  to  assess  if  students  are  able  to  explore  past  and  present  Cree  regions  in  Alberta  (see  sample 
blaekline  master  in  Appendix  E:  Cheeklist  and  Comments  1 or  2). 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  themselves.  Earth* 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

strand  CM-1.3  practices  and  products 


: Specific  Students  will  be  able  to: 

Outcome  a.  identify  and  describe  some  practices  and  products  related  to  Mother  Earth*  of 
specific  regions  and  communities 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  I 

• Lead  students  in  a diseussion  of  praetices  that  honour  Mother  Earth*  in  their  local  community. 
Students,  as  a follow-up  activity,  produce  a diorama  depicting  one  of  these  practices;  e.g.,  feast, 
round  dance,  powwow. 

• Students  look  at  pictures  and  videos  of  traditional  practices  that  still  take  place  in  their  local 
community.  Review  Cree  vocabulary  around  these  practices  and  use  a KWL  chart  to  record 
information. 

• Students  look  at  pictures  and  photographs  of  the  past  and  identify  traditional  Cree  practices;  e.g.,  the 
use  of  horses  for  transportation,  cooking  over  a fire,  setting  up  a tipi,  hunting,  trapping. 

• To  obtain  parental  or  grandparent  involvement,  students  research  and  collect  information  on  their 
parents’  or  grandparents’  way  of  life  many  years  ago.  Students  present  the  information  to  the  rest  of 
the  class  in  poster  form.  They  give  four  Cree  sentences  about  the  poster. 

• Invite  Kihteyayak  (Elders)  to  visit  the  class  and  speak  about  the  role  of  the  pipe  and  its  importance  to 
Cree  culture;  i.e.,  how,  when  and  why  it  is  used.  After  the  visit,  students  discuss  what  they  learned 
about  the  pipe  and  its  importance  to  Cree  culture. 

• Students  learn  the  importance  of  wdhkdhtowin  (relationships);  e.g.,  not  addressing  people  by  their 
names  but  by  their  titles  or  kinship  terms;  e.g.,  grandfather,  grandmother,  aunt,  uncle. 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-1.3  practices  and  products 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  and  describe  some  practices  and  products  related  to  Mother  Earth*  of 
specific  regions  and  communities 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  describe  some  practices  and  products  related  to  Mother  Earth*  of  specific  regions  or 
communities? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  describe  some  practices  and  products  related  to 
Mother  Earth*  of  specific  regions  and  communities  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

Reflections 

Students  share  two  or  three  things  they  learned  about  the  role  of  the  pipe  and  its  importance  to  Cree  culture. 


★ discretionary  (see  further  details  on  p.  49) 
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|C6mmunity 

Membership 

\f 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  themselves,  Earth* 

guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Strand 

CM- 1.4  past  and  present  perspectives 

1 

Specific 

Outcome 

Students  will  be  able  to:  \ 

a.  compare  past  and  present  Cree  perspectives  about  Mother  Earth* 

' , . . . ! 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• Students  research  Cree  perspectives  on  Mother  Earth.*  They  then  use  the  information  they  have 
collected  to  create  a Venn  diagram  that  compares  and  contrasts  past  Cree  perspectives  and  beliefs 
with  those  of  the  present.  As  an  extension,  discuss  with  students  why  these  perspectives  have 
changed  and  whether  or  not  the  perspectives  of  other  cultures  on  Mother  Earth*  have  also  changed 
over  time. 

• Students  are  introduced  to  basic  teachings;  e.g.,  the  four  directions,  four  elements,  four  seasons. 
They  create  booklets  that  include  illustrations  and  examples  of  their  understanding  of  the  basic 
teachings. 

• Invite  a Kihteyaya  (Elder)  to  tell  stories  about  the  past  way  of  life,  emphasizing  interactions  with  the 
land;  e.g.,  long  ago,  tribes  or  families  moved  camps  frequently  with  the  seasons,  taking  care  to  leave 
everything  the  way  it  was  found.  Students  then  discuss  how  and  why  things  are  done  differently 
today. 

• Students  listen  to  songs  about  Mother  Earth,*  which  are  then  sung  by  the  class.  Encourage  students 
to  play  instruments  or  dance  to  enhance  the  experience. 

• Students  discuss  the  various  roles  of  women,  girls,  men  and  boys  in  Cree  society  and  their 
relationship  to  Mother  Earth.*  Emphasize  that  even  though  the  different  roles  may  havic  'Tferent 
relationships  with  Mother  Earth,*  these  relationships  are  equally  important  to  both  the  individuals 
and  the  tribe. 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-1.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  he  able  to: 

a.  compare  past  and  present  Cree  perspectives  about  Mother  Earth  * 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- compare  past  and  present  Cree  perspectives  about  Mother  Earth?* 


Portfolios 

Students  eomplete  self-assessments  at  regular  intervals  as  they  explore  past  and  present  Cree  practices. 
These  self-assessments  can  be  placed  in  student  portfolios  and  may  include  the  following; 


Wihta  kikwdy  e tdtamdn  (Describe  What  I Did) 


Wihowin  (Name); 


Kisikdw  (Date): 


Nitayamihtdn  dcimowina  Kikdwinaw  Askiy. 

(I  read  stories  about  Mother  Earth.) 

Nimiyohten . 

(I  like  the  part .) 

I did  miyahkasikewin.  My  miyahkasikewin 

I sang  songs  about  Mother  Earth.  I could 

I learned . 

Something  I can  do  to  live  peacefully  with  Mother  Earth  is 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  | CM-1. 5 diversity 
Specific  I Students  will  be  able  to: 

Outcome  a.  compare  diverse  Cree  perspectives  about  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITI 


• Guide  a discussion  with  students  on  their  knowledge  of  smudging  and  prayer.  The  focus  of  the 
discussion  should  be  on  the  diverse  Cree  perspectives. 

• Students  talk  about  what  they  or  their  parents  do  with  their  garbage.  The  class  discusses 
contemporary  and  traditional  views  on  Mother  Earth;*  e.g.,  recycling.  Invite  guests  to  join  in  the 
discussion. 

• Students  listen  to  dcimowina  (stories)  and  nikamowina  (songs)  about  seasons. 

• Students  study  Metis  Cree-speaking  communities.  They  share  their  findings  in  class  by  drawing  a 
picture,  creating  a diorama  or  preparing  a short  oral  presentation. 

After  studying  the  Metis  culture,  sharing  and  activities  can  be  done  within  Cree-speaking  classes. 

Metis  - square  dancing 

Cree  - powwow,  round  dance,  hoop  dance 


.1 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-1.5  diversity 

Specific 

Outcome 

Students  will  be  able  to; 

a.  compare  diverse  Cree  perspectives  about  Mother  Earth* 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- compare  diverse  Cree  perspectives  about  Mother  Earth?* 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  compare  diverse  Cree  perspectives  about  Mother  Earth.*  Offer  feedback,  encouragement  and 
praise  as  needed. 

Learning  Log 

Students  reflect  on  some  of  the  diverse  Cree  perspectives  they  have  learned.  Reflections  may  include 
starters  such  as: 

- Something  I thought  before  . . . 

- Something  new  I learned  . . . 

- What  I think  now  . . . 

Provide  feedback. 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,  * others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

! 

strand 

CM-2.1  relationships 

j 

Specific 
Outcome  | 

i 

Students  will  be  able  to: 

a.  respect  others  (e.g.,  property,  thoughts),  and  practise  humility 

S SAMPLE  TEACHING  AND  LEARNING  ACTI^is 

• Students  try  turn-taking  practices  to  show  respect. 

• The  class  discusses  respectful  behaviour  toward  others,  such  as  Kihteyayak  (Elders)  and  people  of  the 
opposite  sex.  Create,  with  help  from  students,  a list  of  classroom  rules  that  deal  with  respecting 
others’  property  and  being  polite  to  them. 

• Students  are  divided  into  partners  or  groups  and  are  asked  to  compose  a short  recognition  and 
appreciation  speech  for  their  partner  or  others  in  their  group.  Things  to  recognize  or  appreciate 
include: 

- special  gifts  and  talents 

- a strong  or  entertaining  presentation  or  performance 

- friendliness  and  helpfulness 

- strong  listening  skills 

- a cheerful  or  pleasant  personality. 

Each  student  then  gives  a speech  to  the  rest  of  the  class.  The  class  applauds  the  individual  in 
recognition  and  appreciation. 

• The  class  discusses  appropriate  classroom  behaviour  so  that  when  a substitute  teacher  visi  ' : -akes 
over  the  class,  students  will  treat  the  person  respectfully.  Students  are  encouraged  to  ik  te 
phrases,  such  as  ay  hi  (thank  you). 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-2.1  relationships 

Specific 

Outcome 

Students  will  he  able  to: 

a.  respect  others  (e.g.,  property,  thoughts),  and  practise  humility 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- respect  others  (e.g.,  property,  thoughts),  and  practise  humility? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  respect  others  (e.g.,  property,  thoughts),  and  practise  humility 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  respect  others  (e.g.,  property, 
thoughts),  and  practise  humility  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating 
Scale). 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,  * others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Cluster  Heading  , 

CM-2  others 

1^2 

strand  i CM-2.2  knowledge  of  past  and  present 


Specific  ! Students  will  be  able  to: 

Outcome  i a.  explore  past  and  present  Cree  people,  practices,  products  and  beliefs  in  Alberta; 
I e.g.,  tribes,  individuals 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  follow  a recipe  to  prepare  meat  in  both  traditional  and  contemporary  ways;  e.g.,  rabbit  and 
duck  soup. 

• Students  bring  a modem  doll  or  toy  to  class,  then  compare  it  to  a traditionally  made  doll.  They  then 
make  dolls  or  other  homemade  toys  using  yam. 

• Students  invite  a family  member  or  community  member  to  demonstrate  hand  games  or  card  games. 
Instmct  students  on  how  to  play  traditional  and  contemporary  games;  e.g.,  hand  games,  playing  cards, 
bingo. 

Note:  Alternative  activities  would  need  to  be  available  for  those  not  wishing  to  participate. 

• Students  look  at  artifacts,  such  as  clothing,  beadwork  and  crafts,  from  their  own  community.  They 
compare  the  artifacts  with  corresponding  modern-day  articles.  Students  create  crafts  based  on  what 
they  examined. 

• Students  explore  ways  of  making  bannock: 

- prepared  on  a stick 

- cooked  over  an  open  fire 

- baked  in  the  oven  ^ 

- fried  in  a pan. 


★ discretionary  (see  further  details  on  p.  49) 
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strand 


CM-2.2  knowledge  of  past  and  present 


Specific  Students  will  he  able  to: 

Outcome  a.  explore  past  and  present  Cree  people,  practices,  products  and  beliefs  in  Alberta;  c.g., 
tribes,  individuals 


j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  past  and  present  Cree  people,  praetiees,  produets  and  beliefs  in  Alberta;  e.g.,  tribes, 
individuals? 

Journals 

Students  respond  to  prompts  to  write  in  their  journals.  Prompts  may  include: 

- I played  traditional  and  contemporary  games.  Two  things  I liked  about  the  traditional  games  arc 

and . 

- Two  things  I liked  about  the  contemporary  games  are and _. 

- Something  I learned  about  looking  at  artifacts  is . 

- I like  playing  with  my  toy  because . 

- I liked  playing  with  traditional  toys  because . 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

I Strand  | CM-2. 3 practices  and  products 
Specific  i Students  will  be  able  to: 

Outcome  a.  explore  tribal  or  regional  Cree  cultural  practices  and  products 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  watching  a video  on  a specific  cultural  practice  or  traditional  way  of  life,  such  as  moose-hide 
preparation,  students  ask  their  kohkom  (grandmother)  or  an  older  woman  if  their  home  community 
does  it  in  the  same  way.  They  then  share  the  responses  with  the  rest  of  the  class. 

• Students  interview  community  members  on  the  differences  between  a traditional  pwdtsimowin  (grand 
entry)  and  mask  ’simowin  or  piciciwin  (Round  Dance).  They  then  explore  regional  differences  and 
meanings  between  a powwow  and  a pwdtsimowin  (grand  entry),  such  as  Jingle  Dress,  Ladies’  Fancy, 
Traditional  Men’s  Fancy,  Men’s  Chicken  Dance  and  Men’s  Traditional.  Students  then  work  as  a 
class  to  create  an  illustrated  dance  map  that  shows  where  various  dances  originated  or  are 
traditionally  practised. 

• Students  are  taken  to  the  bush  to  learn  which  spruce  boughs  are  used  to  cover  the  floor  of  a tent  or 
tipi.  Then  they  research  what  Blackfoot  or  Stoney  people  used  and  compare  that  to  Cree. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students:  . , 

- explore  tribal  or  regional  Cree  cultural  practices  and  products? 

Conferences 

Conduct  conferences  with  students  to  reinforce  positive  behaviour  when  they  explore  tribai  ui  rcgiuuai 
Cree  cultural  practices  and  products.  Provide  feedback. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  explore  tribal  or  regional  Cree 
cultural  practices  and  products;  e.g., 

- I have  seen before,  I think  it  is . 

- I wonder  if , I . 

- I learned  that . 

- This  practice  made  me  think  of . 

- I remember , so  I . 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peaeefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwundw  (the 
Creator*). 


Cluster  Heading 

CIVI-2  others 


Strand 

Specific 

Outcome 


CM-2.4  past  and  present  perspectives 
Students  will  he  able  to: 

a.  examine  past  and  present  perspectives  and  values,  and  examine  change 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• After  reading  about  past  and  present  praetiees  of  Cree  people,  visiting  with  Kihteyayak  (Elders)  or 
viewing  a video,  students  ereate  an  organizer  depieting  past  and  present  situations,  then  discuss  the 
underlying  values;  e.g,: 


Situations 

Past 

Present 

- no  pollution 

- pollution 

Underlying  value 

Earth  is  sacred  and  to  be  looked 
after 

Earth  is  something  for  people  to 
use 

• Students  research  the  significance  and  meaning  behind  the  tipi  teachings.  They  then  colour  and 
assemble  a personal  tipi  made  out  of  paper.  Students  use  the  teachings  and  compare  perspectives  and 
change  over  time.  They  label  the  poles. 

• Students  visit  a museum  and  compare  buildings  in  the  past  and  present  in  their  communities;  e.g., 
schoolhouses,  community  halls.  They  make  a poster  or  diorama  to  illustrate  the  changes. 


Aul  _qSESSMENT  STRATEGIES 

ss 


sessment 


Do  the  students: 

- examine  past  and  present  perspectives  and  values,  and  examine  change? 


Journals 

Students  record  in  their  journals  two  or  three  important  behaviours  they  need  to  remember  when 
comparing  past  and  present  perspectives  and  values.  Provide  prompts,  such  as: 

- When  I look  at , I feel so  I can . 

- I think  the  changes  that  happened because . 

- I think  people  need  to so  that . 

- I found  it  difficult  to  understand  why  people . 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

W&A 

1 

Strand 

CM-2. 5 diversity 

L . . _ . . ...  

Specific 

Outcome 

! 

Students  will  be  able  to: 

a.  explore  characteristics  of  different  Cree-speaking  peoples  in  Canada 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  look  at  photographs,  watch  videos  or  listen  to  audio  tapes,  then  discuss  similarities  and 
differences  between  the  Cree-speaking  peoples  presented,  in  dialects  and  traditional  ways  of  life,  long 
ago  and  today. 

• Students  conduct  a survey  or  an  interview,  posing  simple  questions  to  various  Cree  speakers  on  a 
basic  topic;  e.g.,  on  the  topic  of  food  preferences,  students  might  ask: 

- Kimiyweyihten  ci  kamiciyan?  (Do  you  like  what  you  are  eating?) 

- Kimiyweyimdw  ci  kamowat?  (Did  you  like  what  you  ate?) 

- wiyds  (meat) 

- tdhtdsdpoy  (milk) 

- moswa  (moose) 

- kinosew  (fish) 

- wdwa  (eggs). 

Using  maps,  introduce  various  regions  of  Alberta  or  Canada  and  discuss  different  dialects  of  the  Cree 
language.  Students  are  invited  to  share  their  knowledge  and  experiences  with  these  different  dialects. 

I SAMPLE  ASSESSMENT  STRATEGIES  f 


Focus  for  Assessment 


Do  the  students: 

- explore  characteristics  of  different  Cree-speaking  peoples  in  Canada? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  explore  characteristics  of  different  Cree-speaking  peoples  in  Canada.  Offer  feedback, 
encouragement  and  praise  as  needed. 

Reflections 

Students  share  two  or  three  characteristics  that  they  noticed  about  the  different  Cree-speaking  people  with 
whom  they  have  come  in  contact. 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtchvimcm'  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


CM-3.1  relationships 
Students  will  he  able  to: 

a.  explore  various  sources  of  information  for  development  of  their  own 

self-concept,  and  learn  and  understand  the  importance  of  respect  for  themselves 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  listen  to  dcimowina  (stories)  that  teaeh  the  importanee  of  respecting  oneself 

• Using  story  models,  students  practise  a daily  hygiene  routine.  They  draw  a series  of  pictures  showing 
brushing  one’s  teeth  and  washing  one’s  hair.  They  label  the  pictures. 

• Students  create  posters  showing  various  ways  in  which  individuals  respect  themselves;  c.g., 

- I do  not  smoke. 

- I clean  my  room. 

- I fold  my  clothes. 

- I put  my  dirty  clothes  in  the  laundry  basket. 

- I watch  how  I behave. 

- I watch  how  I dress. 

- I wash  my  hands  after  I use  the  washroom. 

- I wash  my  hands  before  I eat. 

Students  learn  the  phrase  Niwimanacihson  mina,  Kotakak  ayisiniwa,  Ekwa  kitaskindw.  (I  will  respect 
myself,  other  people  and  our  Mother  Earth*)  and  its  significance.  They  create  posters  with  this 
phrase  and  use  it  as  a classroom  guide  for  respectful  behaviour. 


j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  various  sources  of  information  for  development  of  their  own  self-concept,  and  learn  and 
understand  the  importance  of  respect  for  themselves? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  explore  various  sources  of  information 
for  development  of  their  own  self-concept,  and  leam  and  understand  the  importance  of  respect  for 
themselves  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


★ discretionary  (see  further  details  on  p.  49) 
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i'll  I'lU  III  u^Ji 

General  Outcome  Cluster  Heading  , 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth*,  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Strand 

CM-3. 2 knowledge  of  past  and  present 

Specific 

Outcome 

I 

Students  will  be  able  to: 

a.  explore  their  family/community  background — tribal  affiliation/heritage,  kinship 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  gather  information  on  their  family  heritage  by  asking  their  families  or  caregivers.  They  may 
share  some  of  what  they  have  learned. 

• Students  research  and  develop  a wdhkdhtowin  (kinship)  tree,  portraying  their  wdhkohtowin  (kinship) 
and  community  relationships,  heritage  and  tribal  affiliations.  Students  may  share  what  they  have 
learned  with  the  class. 

• Students  gather  information  about  their  own  community  by  visiting  the  school  or  public  library, 
asking  locals  and  Kihteyayak  (Elders),  visiting  the  town  hall  or  band  office  or  asking  their  family  or 
caregivers.  Students  then  share  the  information  they  collected  with  the  class  and  post  their 
community  facts  on  a bulletin  board  display. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  their  family/community  background — tribal  affiliation/heritage,  kinship? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  explore 
their  family/community  background — tribal  affiliation/heritage,  kinship  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  explore  their  family/community 
background — tribal  affiliation/heritage,  kinship.  Reflections  may  include: 

- Something  I already  knew  about  my  relationships  . . . 

- Something  new  I learned  . . . 

- Something  I would  like  to  know  more  about . . . 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


Specific 

Outcome 


CM-3. 3 practices  and  products 


Students  will  he  able  to: 

a.  explore  Cree  cultural  experiences,  practices  and  products 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  research  special  events  and  celebrations  practised  within  their  Cree  community.  They  then 
create  a poster  and  share  it  with  the  class. 

• Students  touch  and  work  with  naturally  smoked  hide  and  factory-made  hide.  They  compare  textures 
and  can  make  a pouch. 

• Students  can  feel  the  different  textures  of  fur  on  miniature  gloves  or  moccasins. 

• Students  prepare  and  taste  different  bannock;  fried,  oven  baked,  cooked  over  an  open  fire,  saskatoon, 
blueberry  and  raisin. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  cultural  experiences,  practices  and  products? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  explore  Cree  cultural  experiences,  practices  and  products.  Offer  feedback,  encouragement  and 
praise  as  needed. 

Journals 

Students  share  their  responses  to  experiences  in  exploring  Cree  cultural  practices  and  products,  such  as 
preparing  bannock  and  working  with  hide.  Students  can  respond  to  questions  such  as: 

- Which  experience  stands  out  in  your  mind?  Why? 

- Which  activity  was  particularly  interesting  or  enjoyable  for  you? 

- What  is  something  that  you  learned? 


★ discretionary  (see  further  details  on  p.  49) 
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■ U To  iTl^ 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

imI 

Strand 

CM-3. 4 past  and  present  perspectives  j 

Specific  1 
Outcome  | 

Students  will  be  able  to:  | 

a.  explore  others’  perceptions  of  them 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Each  student  will  be  assigned  a partner — or  will  choose  a partner  by  drawing  a name — and  will 
observe  that  partner  during  an  activity.  The  observing  student  will  write  one  positive  quality  about 
the  other  student,  highlighting  one  of  that  student’s  strengths;  e.g.,  Sheila/John... 

- nihtd  ayamihcikew  (is  a good  reader) 

- nihtd  nikamow  (is  a good  singer) 

- nihtd  wicihitasiw  (is  good  at  helping  others). 

Students  then  record  all  responses  in  a booklet. 

• Students  participate  in  an  activity  during  which  they  provide  positive  feedback  to  one  another.  Each 
student  has  a piece  of  paper  pinned  to  his  or  her  back.  When  the  teacher  gives  a signal,  students 
move  around  the  room  writing  a positive  comment  on  the  baek  of  each  of  their  peers. 

• Using  an  Aboriginal  role  model,  students  diseuss  what  quality  they  like  about  a particular  person  and 
why  he  or  she  is  a positive  role  model. 


★ discretionary  (see  further  details  on  p.  49) 
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Strand 

CM-3.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  he  able  to: 

a.  explore  others’  perceptions  of  them 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  others’  perceptions  of  them? 

Conferences 

Conduct  conferences  with  students  to  discuss  their  understanding  of  other’s  perceptions  of  them,  their 
strengths  and  abilities.  Provide  students  with  a sheet  that  they  fill  in  with  another  student.  Provide 
feedback. 

Three  things  I would  like  you  to  notice  about  my  work  are: 

1. 

2. 

3. 

It  was  hard  to  learn . Could  you  please  help  me  by . 

I was  surprised  to  learn  that . Are  you?  What  are  you  surprised  at? 

A question  I have  is . Could  you  please  answer  it  for  me? 

I want  to  improve . What  do  you  think  I should  improve  on? 

Work  Samples 

Analyzes  student  work  samples  to  determine  if  they  are  able  to  recognize  and  share  about  the  strengths  of 
others. 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

r Vjt 

Hlr  ^ 

1 _ . 

strand 

CM-3. 5 diversity 

Specific 

Outcome 

1 

i 

Students  will  be  able  to: 

' a.  explore,  identify  and  celebrate  the  unique  characteristics  of  their  own  family  and 
community 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• After  students  have  been  introdueed  to  food  vocabulary,  they  identify  foods  used  in  a feast,  e.g., 

micimdpoy  pimihkdn  i^uWQr),  pahkwesikan  (bread),  as  well  as  the  food  they  eat  at  home. 

Students  share  and  celebrate  the  unique  characteristics  of  food  prepared  for  the  feast  and  that 
prepared  at  home.  They  make  a chart  to  compare  their  findings.  As  an  extension  activity,  students 
can  each  bring  a food  item  and  prepare  a feast. 

• Students  plan  to  participate  in  a local  festival  or  celebration.  Encourage  students  to  create  posters  and 
flyers  advertising  the  festival;  e.g..  Treaty  Days,  tea  dance,  rodeo,  races.  National  Aboriginal  Day. 

• Organize  a field  trip  in  which  students  explore  the  forest,  prairie  and  lakes  or  a public  park.  After  the 
trip,  students  discuss  the  features  of  the  landscape  and  its  beauty.  Students  then  draw  or  paint 
pictures  of  the  landscape  they  saw. 


i SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore,  identify  and  celebrate  the  unique  characteristics  of  their  own  family  and  community? 

Reflections 

After  each  activity,  students  orally  share  personal  reflections  regarding  the  unique  characteristics  of  their 
own  family  and  community.  Provide  positive  feedback  and  support  where  needed. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore,  identify  and  celebrate  the  unique  characteristics  of  their 
own  family  and  community  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  49) 
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Strategies 


Strategies 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness  of 
learning  and  communication. 


Cluster  Heading 

S-1  language 
learning 


S-1.1  language  learning 
Students  will  he  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  learning 


[ sample  teaching  AND  LEARNING  ACTIVITIES  | 

• Working  in  pairs,  students  use  their  knowledge  of  elothing  voeabulary  and  commands  to  participate 
in  an  activity  in  which  they  direct  one  another  to  wear  hats  or  certain  clothing  representing  a specific 
character;  e.g.,  firefighter,  nurse,  doctor,  dancer,  construction  worker,  teacher. 

• Students,  working  in  small  groups,  follow  a recipe  in  Cree  to  make  bannock. 

• Encourage  students  to  use  songs,  rhymes  and  other  mnemonics  to  remember  vocabulary. 

• The  class  plays  vocabulary  bingo,  in  which  different  vocabulary  words  are  written  on  the  bingo  cards. 
Draw  words  blindly  from  a bag  and  have  students  place  a marker  over  each  word  drawn.  They  play 
for  four  comers,  a straight  line  or  a full  card. 

• Students  are  divided  into  two  or  three  teams.  Each  team  stands  in  a straight  line  facing  the  board. 
Write  a list  of  various  Cree  verbs.  The  first  person  from  each  team  goes  to  the  board  and  conjugates 
the  first  verb,  e.g.,  metawe  (to  play),  and  passes  the  chalk  or  marker  to  the  next  student  in  line.  The 
game  continues  until  the  first  team  conjugates  all  the  verbs  on  the  list. 

• Students  review  vocabulary  dealing  with  body  parts.  Have  students  follow  directions  to  be  in  touch 
with  their  bodies;  e.g., 

- Close  your  eyes. 

- How  do  your  toes  feel?  Are  they  warm?  Are  they  cold? 

- Lift  up  your  heels.  Up  and  down.  Up  and  down.  Up  and  down.  Up  and  down. 

- Lift  your  right  foot.  Make  a circle  with  your  toes.  Put  your  foot  down  on  the  floor  softly.  Lift 
your  left  foot.  Make  a circle  with  your  toes.  Put  your  foot  down  on  the  floor  hard. 

- Touch  your  ankle.  Touch  your  knee.  Touch  your  waist.  Touch  your  chest.  Touch  your  neck. 
Touch  your  arms.  Touch  your  head. 

- Open  your  eyes  and  smile. 
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Strand 

S-1.1  language  learning 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  learning 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  language  learning? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  identify  and 
use  a variety  of  strategies  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

Reflections 

Students  share  with  a partner  the  strategies  they  use  to  help  them  remember  Cree  words  and  phrases.  Note 
which  strategies  are  being  used. 
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Strategies 


General  Outcome 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness  of 
learning  and  communication. 


Cluster  Heading 

S-2  language  use 


Strand 


Specific 

Outcome 


S-2.1  language  use 
Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  use 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  listen  and  look  for  key  words  to  help  them  understand  a text;  e.g.,  while  the  teaeher  reads  an 
dcimowin  (story),  students  listen  for  words  that  they  already  know  to  understand  the  dcimowin. 

• Students  diseuss,  interpret  and  use  various  nonverbal  eues  to  eommunieate.  They  do  role-plays  and 
use  mime,  pointing  and  gestures  as  means  of  eommunieating. 

• The  students  are  provided  with  a list  of  language  learning  skills;  e.g.,  repetition,  identifying  key 
words,  skimming  and  seanning,  prereading.  Explain  the  skills  and  add  to  the  list  as  a new  skill  is 
introdueed.  Students  reeord  the  strategies  they  have  used  in  a learning  log,  as  well  as  how  they  used 
the  skill  and  a deseription  of  the  task  they  aeeomplished. 

• Students  write  down  eommon  aetivities  done  at  home  as  well  as  sentenees,  phrases  and  dialogues  that 
are  being  used.  With  teaeher  help,  they  translate  these  into  Cree: 

- Nikdwiy/Nimdmd  (My  mother):  . 

- Niya  (Me);  . 

Students  pair  up  to  praetise  and  share  in  role  modelling. 

• Write  simple  messages  on  pieees  of  paper;  e.g.,  I don’t  know,  welcome,  please  sit  down,  yes/no. 
Working  in  partners,  one  student  chooses  a piece  of  paper  from  a bag.  The  student  must  then  relay 
the  written  message  to  his  or  her  partner  using  only  nonverbal  communication. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grade  4/  125 
2009 


Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  be  able  to: 

b.  identify  and  use  a variety  of  strategies  to  enhance  language  use 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for,  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  language  use? 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  identify  and  use  a variety  of 
strategies  to  enhance  language  use,  using  the  following  prompts: 

- Nimiyweyimdw  dtayohkdn.  (I  liked  the  character.) 

- Nimiyweyihten  tdn  'si  kd  ispayik dcimowinihk  wiya . (I  like  the  way 

happened  in  the  story  because .) 

- Oma  dcimowin  nikiskisihikon ispi . (The  story  makes  me  think  of when 

.) 
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Strategies 


General  Outcome 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness  of 
learning  and  communication. 


Cluster  Heading 

S-3  cultural 
learning 


Strand  * S-3.1  cultural  learning 
Specific  Students  will  he  able  to: 

Outcome  a.  identify  and  use  a variety  of  strategies  to  enhance  cultural  learning 


TEACHING  AND  LEARNING  ACTIVITIES 


• Students  actively  participate  in  daily  miydhkasikewin  (smudging)  as  well  as  a pwdtsimowin 
(powwow).  They  are  aware  that  they  learn  a lot  about  Cree  culture  through  participating. 

• Students  take  time  each  day  to  greet,  thank  and  encourage  others  in  Cree.  This  is  the  way  to  show 
respect  to  others. 

• The  class  discusses  and  demonstrates  several  key  Cree  traditions,  such  as  gift-giving,  offering 
tobacco  and  burning  sweetgrass.  Emphasize  the  importance  of  traditional  practices  and  ceremonies 
to  the  Cree  people.  Students  prepare  for  activities,  such  as  year-end  celebrations.  Treaty  Day,  sports 
days  and  picnics,  and  discuss  how  they  will  participate. 


fsM 


SAMPLE 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment  ’ 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  cultural  learning? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  actively 
participate  in  daily  miydhkasikewin  (smudging)  as  well  as  pwdtsimowin  (powwow).  Students  use  the 
checklist  to  determine  if  they  are  able  to  identify  and  use  a variety  of  strategies  to  enhance  cultural 
learning  (see  sample  backline  master  in  Appendix  E:  Self-assessment  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  S-4  general 

strategies  to  maximize  the  effectiveness  of  learning 

learning  and  communication. 

iw.r:r' 

Cl ' 

strand 

S-4. 1 general  learning 

Specific 

Outcome 

i 

Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  general  learning  | 

I SAMPLE  TEACHING  AND 

• Students  review  the  song  ''Nimiskawdw  pakdn'  (I  found  a nut)  and,  in  small  groups,  change  verses  to 
the  song  using  thematic  vocabulary  learned  in  class;  e.g.,  ''Nimiskawdw  astis’’’’  (I  found  a mitten). 

• Show  students  how  to  use  graphic  organizers,  such  as  word  maps,  mind  maps  and  charts,  to  make 
information  easier  to  understand  and  remember. 


LEARNING  ACTIV^^ 


I SAMPLE  ASSESSMENT  STRATEGIES  j 


Focus  for  Assessment 


Do  the  students; 

- identify  and  use  a variety  of  strategies  to  enhance  general  learning? 

Work  Samples 

Assess  student  work,  such  as  word  maps,  mind  maps  and  charts,  looking  for  evidence  that  the  student: 

- uses  key  words  and  phrases 

- conveys  accurate  information 

- uses  correct  spelling  for  familiar  vocabulary 

- chooses  appropriate  words  or  expressions. 
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Grade  5 Level  Samples 

Applications 130 

Language  Competence 156 

Community  Membership 187 

Strategies 213 

General  Outconnes 


General  outeomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expeeted  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Applications 


A-6 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S-1  language  learning 
S-2  language  use 
S-3  cultural  learning 
geiicial  learning 


Students  will  use  Cree  in  a variety  of  community 
and  school  simations  and  for  a variety  of 
purposes. 

A- 1 to  share  information 

A-2  to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world  Language 

for  imaginative  purpo.ses  and  Competence 

personal  enjoyment 

Students  will  be  effective,  competent  and  ’ 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
LC-3  interpret  and  produce  written  and 
visual  texts 

LC-4  apply  knowledge  of  the 
sociocultural  context 
LC-5  apply  knowledge  of  how  the 

language  is  organized,  structured 
and  sequenced 


Community  Membership 

Students  will  live  wdwelmahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw 
(the  Creator*). 

CM-1  Mother  Earth* 

CM-2  others 
CM-3  themselves 


Note:  Atiht  Shi  isiheikewina  poko  okiskinohamdkewak  ta  dpacihtdcik  (tdpiskSc  miydhkasikewin)  ekwa  Kihteyayak  ta 

mamisitotdhcik.  (Some  of  the  aetivities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

★ discretionary — The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g.,  nature,  the 
environment. 
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Applications 


r; t-t: 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-1  to  share 

community  and  school  situations  and  for  a information 

variety  of  purposes. 

'"'■n 

Wm 

strand 

A-1 . 1 share  factual  information 

Specific 

Outcome 

i 

L i 

Students  will  be  able  to: 

a.  describe  series  or  sequences  of  events  or  actions 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ^ 

• Students  use  descriptive  words  to  describe  their  pets;  e.g., 

- Niminosim  e ndkosit.  (My  cat  looks  like .) 

- Niwdposom  e ndkosit.  (My  rabbit  looks  like .) 

• Students  select  and  gather  pictures  of  their  favourite  outfit  and  describe  it  to  a partner. 

- Ohi  ayiwin  ’sa  mistahi  nimiyweyihten.  (I  like  these  clothes  a lot.) 


- Awa  nitds  e t.  (These  pants  of  mine  are .) 

- Oma  niskotdkay  e k.  (This  jacket  of  mine  is .) 

- Ohi  nimaskisina  e ki.  (These  shoes  of  mine  are .) 

- Oma  nipakiwaydn  e k.  (This  shirt  of  mine  is .) 


- Oki  nitasikanak  e cik/twdw.  (These  socks  of  mine  are .) 

Students  create  a catalogue  of  their  favourite  outfits  with  short,  written  descriptions. 

• Students  videotape/photograph/draw  pictures  of  their  daily  routine.  They  then  present  this  routine  to 
the  class,  orally,  using  the  visuals  as  a support  for  their  presentations. 

• Students  divide  into  groups  to  research  life  in  a Cree-speaking  community,  using  a variety  of  sources; 
e.g.,  books,  magazines,  videos,  brochures,  CD-ROM  encyclopedia,  Internet.  Each  group  is  asked  to 
collect  and  present  five  aspects  of  life  in  that  community,  using  the  medium  of  a travel  brochure  or 
poster,  Web  site  or  television  show.  Possible  topics  might  include  the  people  of  the  community,  what 
to  see,  where  to  eat  and  where  to  stay.  As  an  extension,  the  class  could  present  the  information  as  a 
Cree  travel  fair  to  the  rest  of  the  school  or  to  the  community;  e.g.,  summer  circuit  of  powwows, 
travelling  for  summer  sports  tournaments,  rodeos,  chuckwagon  and  chariot  races,  community  events. 

Note:  Do  your  own  community  first. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 
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Strand 

A- 1.1  share  factual  information 

Specific 

Outcome 

Students  will  he  able  to: 

a.  describe  series  or  sequences  of  events  or  actions 

[SA 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


(continued) 


• Students  prepare  and  present  a skit  ealled  “My  Hunting  Trip.”  The  skit  should  show  the  steps  or 

stages  of  the  trip,  including  things  such  as  preparing  to  leave,  travelling  to  the  hunting  grounds,  setting 
up  camp,  hunting  the  animals,  preparing  the  animals  for  transport  back  to  the  camp,  preparing  the 
meat,  and  celebration  and  giving  thanks  for  a successful  hunt. 


• Students  watch  as  the  teacher  demonstrates  how  to  crush  chokecherries: 

- Tan  ’si  ta  isi  ewahaman  takwahimindna.  (How  to  crush  chokecherries.) 

- Miskaw  niso  asiniyak pdhpeto  etikititwdw/cik.  (Find  two  rocks  of  different  size.) 

- Ayih  ana  nawac  kd  misikitit  moheihk.  (Put  the  bigger  flat  rock  down.) 

- Otina  peyakonisk  takwahimindna.  (Get  a handful  of  chokecherries.) 

- Apaci  ana  nawac  kd  apis  is  it  asiniy  ta  takwahaman  takwahimindna.  (Use  the  smaller  rock  to  crush 
the  chokecherries.) 

- Astd  takwahimindna poskiydkanihk.  (Put  the  crushed  chokecherries  in  a bowl.) 

- Kdhkihtwdm  dmisi  itota.  (Repeat  the  process.) 

Students  then  describe  the  actions  in  the  order  that  they  occurred.  As  an  extension,  students  could 
translate  their  description  of  the  actions  into  instructions  or  a recipe  for  others  to  follow. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


!■ 


Do  the  students: 

- describe  series  or  sequences  of  events  or  actions? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  describe 
series  or  sequences  of  events  or  actions  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  describe  series  or  sequences  of 
events  or  actions.  They  may  record  things  like; 

- Oma  kd  Ayamihewikisikdk  niwici  ...  (This  week  I shared  . . .) 

- Niwiwihten  ay  a ohei  ...  (I  plan  to  share  information  about  . . .) 

- Kikway  nit  ’oskih  kiskeyiten  ohei  ...  (I  learned  something  new  about  . . .) 

- Kikway  nitdyamihikon  ....  (Something  I found  difficult  ...) 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


Strand  A-2.1  share  ideas,  thoughts,  preferences 
I Specific  ■ Students  will  be  able  to: 

Outcome  | a.  record  and  share  thoughts  and  ideas  with  others 


I SAMPLE  TEACHING  AND  LEAI^ING  

• Students  maintain  a weekly  journal  in  whieh  they  illustrate  and  write  descriptions  of  their  thoughts 
and  ideas.  To  support  this,  maintain  a chart  of  key  words. 

• During  share  and  tell,  students  reflect  and  comment  on  an  object,  toy  or  personal  item  that  they  have 
brought. 

• Select  a day  of  the  week  when  students  express  their  thoughts  and  feelings  on  topics  and  lessons 
shared  during  that  week.  Students  use  the  phrases  nimiyweyihhten  (I  like  it),  namoya  nimiyweyihhten 
(I  don’t  like  it)  and  osdm  dyiman  (because  it’s  too  difficult.) 

• On  a blanket,  place  objects  and/or  pictures  that  represent  vocabulary  associated  with  the  theme  being 
covered.  Encourage  students  to  select  an  object  and  provide  one  description,  using  known  words,  and 
then  pass  it  on  to  the  person  sitting  on  their  left  by  turning  to  the  person  and  saying  kiya,  ekwa  (you, 
now). 

• Students  use  a simple  graphic  organizer  to  record  their  thoughts  and  ideas  about  music.  It  could 
include  things  such  as: 

- Why  I like  this  song 

- My  favourite  musician  or  singer 

- Why  I like  this  musician  or  singer 

- My  favourite  instrument 

- Why  I like  this  instrument 

- Why  I like  music. 

Students  individually  fill  out  the  organizer,  then  share  their  thoughts  and  ideas  with  a partner. 

• In  pairs,  students  exchange  information  about  their  weekend  activities.  One  student  asks  the  other  for 
one  or  two  activities  that  he  or  she  might  do  on  a Saturday.  These  activities  are  recorded  and  reported 
back  to  the  class  orally. 
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strand 


A-2.1  share  ideas,  thoughts,  preferences 


Specific  Students  will  he  able  to: 

Outcome  a.  record  and  share  thoughts  and  ideas  with  others 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Provide  or  have  each  student  bring  a photograph.  If  photographs  arc  not  possible,  magazine  pictures 
will  do.  Students  sit  in  a circle  and  pass  the  photographs  around  the  circle.  They  comment  on  what 
they  see  and  what  they  do  not  see  in  the  photographs.  The  teacher  writes  down  the  comments. 

• Students  bring  in  photographs  or  drawings  showing  themselves  at  an  event;  e.g.,  sports  contest, 
summer  holiday  event,  birthday  party.  Students  then  share,  orally  and  in  writing,  basic  infonnation 
about  the  event;  e.g., 

- Tdnispi  dma?  (When  is  it?) 

- Tan  ’te  dma?  (Where  is  it?) 

- Tan  ’tahto  etahtopiponeyan  ekospi?  (How  old  were  you  then?) 

- Tdnihki  kdmiyweyihtaman?  (Why  do  you  like  it?) 

Note:  Students  may  not  have  their  own  photographs.  Take  pictures  of  the  class  on  various 
occasions. 


(continued) 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- record  and  share  thoughts  and  ideas  with  others? 

Conferences 

Conduct  conferences  with  students  to  reinforce  the  skills  for  appropriately  expressing  a wish  or  a desire 
to  do  something. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  record  and  share  thoughts  and  ideas  with  others  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 
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Grade  5/133 
2009 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 

.Applications! 

Strand 

A-2.2  share  emotions,  feelings 

Specific 

Students  will  be  able  to: 

fsAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  \ 

• Students  comment  on  a game,  toy  or  personal  item  that  they  brought  to  school  to  share  with 
classmates. 

- Nimiyweyihten  6ma  osdm . (I  like  this  because .) 

- Nimiyweyimdw  awa  osdm . (I  like  him  or  her  because .) 

• After  reviewing  vocabulary  for  food,  pets  or  other  items,  students  write  sentences  describing  things 
and  how  they  feel  about  them;  e.g., 

- Nimiyweyihten  masinahikana.  (I  like  books.) 

- Nimiyweyihten  maskikisa.  (I  like  candy.) 

• When  introducing  an  English/Cree  dictionary  to  students,  instruct  students  how  to  find  words.  They 
then  use  the  dictionary  to  find  words  for  emotions  and  feelings.  Students  construct  sentences  using 
the  new  words. 

• Encourage  student(s)  to  talk  about  their  feelings  one  on  one;  e.g., 

- Tanehki  oma  kdkdwdmwdtisiyan?  (Why  are  you  being  quiet?) 

- Kikwdy  oma  ekisiwdhikoyan?  (What  is  making  you  angry?) 

- Tdnehki  kdpahiyan?  (Why  are  you  laughing?) 

Students  write  these  sentences  in  their  journals. 

• Students  share  with  the  class  something  that  makes  them  laugh. 

• In  a sharing  circle,  students  may  use  emotion  words  to  talk  about  sad  things  in  the  community,  when 
appropriate. 
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strand 


A-2.2  share  emotions,  feelings 


Specific  Students  will  he  able  to: 

Outcome  a.  record  and  share  personal  experiences  involving  an  emotion  or  feeling 


Do  the  students: 

- reeord  and  share  personal  experienees  involving  an  emotion  or  feeling? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  record  and  share  personal  experiences  involving  an  emotion  or 
feeling  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Work  Samples 

Provide  feedback  and  guidance  to  students  regarding  their  written  sentences.  Is  the  student  able  to: 

- convey  the  right  message? 

- convey  emotions  and  feelings  in  Cree? 

- present  ideas  clearly? 

- use  appropriate  vocabulary  and  structures? 

- use  appropriate  spelling? 


SAMPLE  ASSESSMENT  STRATEGIES 
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General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-3  to  get  things 

community  and  school  situations  and  for  a done 

variety  of  purposes. 

i strand 

A-3.1  guide  actions  of  others 

Specific 
Outcome  i 

Students  will  be  able  to: 

a.  give  and  follow  a simple  sequence  of  instructions 

1 

i 

I SAMPLE  teaching  AND  LEARNING  ACTIVITIES  [ 

• After  teaching  key  vocabulary  and  phrases,  model  beading,  using  language  such  as: 

- Tdpisaha  sdpon  ’kan.  (Thread  the  needle.) 

- Asapdp  tahkopis.  (Make  a knot  on  the  thread.) 

- Mdsahkin  mikisak.  (Pick  up  beads.) 

After  a while,  this  activity  could  be  led  by  the  students. 


After  brainstorming  and  reviewing  direction  words  and  phrases,  the  students  take 
directions  to  the  class  through  an  obstacle  course.  The  vocabulary  for  students  to 
may  include: 

Niwanisinin.  (I  am  lost.)  - dstam  (come) 

Wicihin.  (Help  me.)  - kihcinisk  (right) 

Akwdskaw.  (Go  in  front  of  him  or  her.)  - kakweydho  (hurry  up) 
Niwanihon.  (I  got  lost.)  - yahkohte  (forward) 

waski  (turn)  - naki  (stop) 

namahtin  (left)  - otahk  (behind) 


turns  giving 

use  during  the  game 


• Students,  working  in  groups,  hide  an  object  somewhere  in  the  classroom  or  the  schoolyard.  They 
then  write  a series  of  5-10  instructions  that  another  group  must  follow  to  find  the  hidden  object. 
After  all  the  objects  have  been  found,  discuss  how  they  could  improve  their  instructions. 

• Students  follow  a simple  recipe  for  making  bannock. 

• Students  play  a game  of  Follow  the  Leader,  with  one  student  leader  giving  commands  as  the  rest  of 
the  class  follows. 


• Students  follow  simple  instructions  to  complete  a simple  item;  e.g.,  paper  moccasins,  mittens,  shawl, 
belt,  paper  puppet. 

• Students  organize  themselves  into  rows.  Call  up  students  from  the  front  of  each  row  and  give  them  a 
simple  sequence  of  actions  to  be  performed.  The  front  students  return  to  their  rows  and  describe  the 
same  instructions  to  the  next  students  in  the  row.  The  sequence  of  actions  is  verbally  relayed  down 
the  row,  with  each  student  performing  the  sequence  of  actions. 

• Students  write  a question  or  simple  directions  for  making  a craft  item  for  their  buddy.  The  buddy 
responds  by  saying  whether  he  or  she  understands  and,  if  not,  writes  a question  to  clarify  the  idea. 
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strand 


A-3.1  guide  actions  of  others 


Specific  Students  will  be  able  to: 

Outcome  a.  give  and  follow  a simple  sequence  of  instructions 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- give  and  follow  a simple  sequenee  of  instmctions? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  give  and  follow  a simple  sequence  of  instructions.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  give  and  follow  a simple  sequence  of 
instructions  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-3  to  get  things 

community  and  school  situations  and  for  a done 

variety  of  purposes. 

1 * .1 

1 

Strand 

A-3. 2 state  personal  actions 

Specific  1 
Outcome 

Students  will  be  able  to: 

a.  express  appropriate  and  inappropriate  actions 

j 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Discuss  with  students  some  aetions  that  are  appropriate  or  inappropriate  during  eertain  situations; 
e.g.,  during  a powwow,  when  a Kihteyaya  (Elder)  visits.  Have  students  brainstorm  other  appropriate 
and  inappropriate  actions  and  make  a chart  or  poster  for  future  reference. 

j SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- express  appropriate  and  inappropriate  aetions? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  aetivity.  Note  and  record  how  well  they  are  able  to  express 
appropriate  and  inappropriate  aetions  (see  sample  blackline  master  in  Appendix  E;  Anecdotal  Notes). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  express  appropriate  and 
inappropriate  aetions;  e.g., 

- Namoya  nikaskihtdn osdm . (I  eannot because .) 

- Namoya  nimiywehten  ta osdm . (I  would  not  like  to because .) 
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Applications 


General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-3  to  get  things 

community  and  school  situations  and  for  a 

done 

variety  of  purposes. 

Strand 

A-3. 3 manage  group  actions 

Specific 

Students  will  he  able  to: 

Outcome 

a.  negotiate  in  a simple  way  with  peers  in  small-group  tasks 

b.  offer  to  explain  or  clarify 

ITamplet^^^  

• In  small  groups,  students  are  given  the  task  of  choosing  an  activity  from  three  possible  choices  by 
using: 

- Kaki?  (Can  you?) 

- ndnapo  (both) 

- Kikwdy  kiwwehten?  (What  do  you  think  is  easy?) 

- peyak  (one) 

- niso  (two) 

- nisto  (three) 

- tdnihki  (why) 

- osdm  (because) 

- wihcdsin  (it’s  easy) 

- ahpo  (or) 

- ayiman  (hard) 

- ekosi  (that’s  it) 

- niwicehtendn  (we  think  it’s  easy). 

• Students  review  vocabulary  related  to  negotiation,  such  as: 

- Niya  ekwa/wiya  ekwa.  (It  is  my/his/her  turn.) 

- Nika  itdten , kispin  kika  itoten . (I  will  do , if  you  will  do .) 

• The  class  reviews  negotiation  strategies  for  deciding  fair  ways  to  solve  a dispute  or  come  to  a 
consensus;  e.g.,  drawing  straws,  concession,  taking  turns.  Students  are  encouraged  to  use  appropriate 
phrases  and  vocabulary  when  trying  to  work  through  small  group  tasks,  such  as: 

- Mahti  tdpasinahiketdn.  (Please,  let’s  draw.) 

- Mahti  metawetdn.  (Please,  let’s  play.) 

- Mdtesa  ekwa  niya?  (Please,  can  I have  a turn  now?) 

- Enohtetdpasinahikeydn.  (I  want  to  draw.) 

- Mahti  enohtenikamoydn.  (Please,  I want  to  sing.) 
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Strand 

A-3.3  manage  group  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  negotiate  in  a simple  way  with  peers  in  small-group  tasks 

b.  offer  to  explain  or  clarify 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- negotiate  in  a simple  way  with  peers  in  small-group  tasks? 

- offer  to  explain  or  clarify? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  negotiate  in  a simple  way  with  peers  in  small-group  tasks  and 
offer  to  explain  or  clarify  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  negotiate  in  a simple  way  with 
peers  in  small-group  tasks  and  offer  to  explain  or  clarify  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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Applications 


Strand 


Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

to  fonn, 
maintain  and 
change 
interpersonal 
relationships 


A^.l  manage  personal  relationships 
Students  will  he  able  to: 

a.  initiate  and  participate  in  casual  and  friendly  exchanges  with  classmates 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


After  creating  and  practising  some  casual  and  friendly  exchanges  as  a class,  students  practise  the 
same  or  similar  dialogues  with  a partner.  One  student  takes  on  the  role  of  S and  the  other  becomes  L. 
Then  they  switch  roles. 

S:  Tan  ’si?  (Hello,  how  are  you?) 

L;  Namoya  nan  ’taw.  Ekwa  kiya?  (I  am  fine.  And  you?) 

S:  Namoya  osdm  nan  ’taw  nista.  Kikwdy  kiwitoten  anohc?  (I  am  fine  too.  What  are  you  doing 
today?) 

L;  Kikwdy  etokwe.  (Whatever.) 

Takikihokawak  nohkom  ahpo  nika  ayapin.  (I  should  visit  my  grandmother  or  stay  home.) 
Namoya  nikiskeyihten  ...  kiya  mdka?  (I  don’t  know  ...  and  you?) 

S:  Niwin  ’taw  ’kihokawdw  nitotem.  (I  am  going  to  go  visit  my  friend.) 

L:  Ka!  Awina  kitStem?  (Oh!  Who  is  your  friend?) 

S:  Shania  nitotem.  (Shania  is  my  friend.) 

L:  Ekosi.  (That’s  it  then.  Goodbye.) 


• Over  a period  of  several  weeks,  record  phrases  and  vocabulary  on  a chart  for  the  class.  Then  organize 
a one-minute  sharing  time  in  which  students  spontaneously  have  a casual  conversation  with  a partner, 
using  previously  learned  phrases;  they  can  refer  to  the  chart  when  they  are  talking. 

- Nitaw’mdy’sketdn.  (SPC)  (Let’s  go  shopping.) 

- Nitaw’otiniketdn.  (NPC)  (Let’s  go  shopping.) 

- Nitaw  ’pdkahtowetdn.  (SPC)  (Let’s  go  play  ball.) 

- Nitaw ’kwdskwintowetdn.  (NPC)  (Let’s  go  play  ball.) 

- Kwdskwitowdn pakamisimdtdn.  (Let’s  bounce  the  ball — basketball) 

- Kiwi  itohtdnaw  soniskwdtahikew  ’kamikohk.  (We  are  going  to  the  skating  rink.) 

- cdkoste  payihcike  wikamikohk  (at  the  movie  theatre). 


Note:  SPC  = Southern  Plains  Cree 
NPC  = Northern  Plains  Cree 


• Students  create  a Tdn  ’si  (Greeting)  log  in  which  they  record  phrases  and  vocabulary  to  assist  them  in 
their  casual  and  friendly  exchanges  with  classmates.  When  writing  friendly  letters,  sending  e-mail 
messages  to  friends  or  speaking  casually  with  a classmate,  students  refer  back  to  their  logs  for 
support. 
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Strand 

A^.  1 manage  personal  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  initiate  and  participate  in  casual  and  friendly  exchanges  with  classmates 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- initiate  and  partieipate  in  easual  and  friendly  exehanges  with  elassmates? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  initiate  and  participate  in  casual  and  friendly  exchanges  with  classmates.  Offer  feedback, 
encouragement  and  praise  as  needed. 

Checklist 

During  a one-minute  sharing  time,  the  partners  may  check  off  the  phrases  and  expressions  that  they  heard. 
The  chart  may  also  be  used  as  a checklist  of  phrases  and  expressions  that  students  have  used  themselves. 
Use  the  checklist  to  determine  student  growth  in  using  the  language. 


Friendly  Words  and  Phrases 

Phrases/Words 

Date 

Date 

Date 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
eommunity  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


Specific 

Outcome 


A-5. 1 discover  and  explore 


Students  will  be  able  to: 

a.  ask  questions  to  gain  knowledge  and  clarify  understanding 


rSAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Brainstorm  and  post  a variety  of  question  types  to  prepare  students  for  a class  activity.  For  example, 
during  a nature  walk,  students  would  ask  questions  like; 

- Kikwdy  oma?  (What  is  this?) 

- Tanihki?  (Why?) 

- Tan  ’te  ohci  oma?  (Where  did  this  come  from?) 

- Awina  awa?  (Who  is  this ? [animate]) 

• With  students,  brainstorm  a list  of  questions  to  ask  a guest  speaker  prior  to  his  or  her  arrival.  For 
example,  some  questions  to  ask  a trapper  may  be: 


Nocihcikewin 

(About  trapping) 

Kikwdy  anima  ohcP. 

(What  is  that  for?) 

Tdn  ’sisi  ta  isi  dpacihtdyan  oma? 

(How  do  you  use  this?) 

Kikwdy  anima? 

(What  is  that?) 

Ndcikinosewewin 

(About  fishing) 

kwdskwepicikewin 

(rod  and  reel) 

pakitahwdwin 

(net) 

tasopitayapiwin 

(untangling/drying  net) 

Tdpakwewin 

(About  snaring) 

tdn  ’si  ta  isi  osihtdhk 

(how  to  make) 

tdn  ’si  ta  isi  wiyastdhk 

(how  to  set) 

nitwahahcike 

(look  for  trails) 

Nimdwinihkewin 

(About  preserving  food) 

kistikewin 

(gardening ) 

kikdpowehikewin/ 

kaskikapiskahikewin 

(canning) 

pdsikewin 

(drying) 

dhkwatihcikewin 

(freezing) 
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Strand 

A-5. 1 discover  and  explore 

Specific 

Outcome 

Students  will  be  able  to: 

a.  ask  questions  to  gain  knowledge  and  clarify  understanding 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | (continued) 

• Students  go  on  a field  trip.  Generate  a list  of  targeted  questions  or  words  and  phrases  that  students 
should  use  while  on  the  field  trip. 

- Mdmayisk  emdcihtdydn  nikiskinohamdkosowindn:  (Before  beginning  a unit  or  lesson): 

- Kikwdy  kiteyihten  ekiskinohamdkaweydn?  (What  do  I think  I will  learn?) 

- Kikwdy  dsay  nikiskeyihten  oma?  (What  do  I already  know  about  the  topic?) 

- Kikwdy  nitakdwdten  ta  itdtamdhk  6ta?  (What  do  I hope  we  will  do  during  this  lesson?) 

- Mekwd  nikiskinohamdkosowindn:  (During  the  lesson): 

- Kikwdy  mdmawaci  nimdcikeyihten?  (What  things  have  I enjoyed  the  most?) 

- Kikwdy  nitdyamihikon  ahpo  ayiwdk  ta  atoskdtamdn?  (What  things  do  I have  trouble  with  or  need 
to  work  on?) 

- Kikwdy  nawac  ta  miyo  atoskdtamdn?  (How  can  I improve?) 

- Kisipayiki  nikiskinohamdkosowindn:  (After  the  lesson): 

- Tdn  ’sisi  nawac  nimiyo  atoskdn?  (In  what  ways  have  I improved?) 

- Kikwdya  kiydpic  ta  atoskdtamdn?  (What  things  do  I still  need  to  work  on?) 

- Tdn  ’sisi  ni  ka  isi  dpacihtdn  kikwdy  kd  kiskinohamdkaweydn  wayawetimihk 
kiskinohamdtowikamikohk?  (How  have  I used  what  I learned  outside  of  school?) 

\ SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- ask  questions  to  gain  knowledge  and  clarify  understanding? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  ask  questions  to  gain  knowledge  and 
clarify  understanding  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  To  enhance 
their  knowledge  of 
the  world 


A-5. 2 gather  and  organize  information 
Students  will  be  able  to: 

a.  gather  information  from  a variety  of  resources 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Asa  class,  students  prepare  survey  questions  they  will  ask  their  classmates  about  their  weekend 
activities.  They  survey  one  another  and  graph  their  results  in  small  groups. 

• Using  vocabulary  practised  in  class  about  describing  the  weather,  students  observe  weather 
conditions.  They  keep  a journal  as  to  how  current  weather  conditions  can  be  used  to  predict  seasonal 
changes. 

• Using  given  voeabulary,  students  describe  moon  phases,  month  terms — relating  traditional  activities 
to  months. 

• Students  review  vocabulary  words  for  various  resources,  such  as  newspapers,  magazines,  videos,  the 
Internet  and  books,  and  how  to  use  the  different  resources. 

Caution;  Students  should  be  monitored  when  they  use  the  Internet. 

• Students  review  the  5 Ws — who,  what,  where,  when  and  why — in  Cree.  As  part  of  a mini  project, 
they  first  write  guiding  questions  on  a topie  in  Cree;  e.g., 

- Awma  wicihihewew?  (Who  was  involved?) 

- Tan  ’te  6ma  kd  itahkamikahk?  (Where  did  it  take  place?) 

- Kikwdy  ispayik?  (What  happened?) 

- Tdnihki  kd  mistahihtdkahk?  (Why  was  it  important?) 

Students  use  the  questions  to  guide  their  research  and  are  encouraged  to  use  a variety  of  resources. 
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Strand 

A-5.2  gather  and  organize  information 

Specific 

Outcome 

Students  will  be  able  to: 

a.  gather  information  from  a variety  of  resources 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- gather  information  from  a variety  of  resourees? 

Learning  Log 

Have  the  students  refleet  on  their  learning  and  how  well  they  were  able  to  gather  information  from  a 
variety  of  resourees. 

Students  keep  a long-term  log  about  their  sources  when  gathering  data.  Provide  periodic  feedback. 


Resource  Log  of 

Date:  I gathered  information  about 

Sources  used:  (print,  human,  multimedia,  electronic) 

Record  one  fact: 

Date:  I gathered  information  about 

Sources  used:  (print,  human,  multimedia,  electronic) 

Record  one  fact: 

Date:  I gathered  information  about 

Sources  used:  (print,  human,  multimedia,  electronic) 

Record  one  fact: 

Teacher  review  date:  


Journals 

Students  record  daily/weekly  weather  in  their  journals  or  weather  notebooks.  Provide  students  with  a 
chart  on  which  to  record  weather  observations. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand  i A-5. 3 solve  problems 
Specific  Students  will  he  able  to: 

Outcome  a.  experience,  reflect  upon  and  discuss  problem-solving  stories,  legends  and 
situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  reflect  upon  a Cree  story  previously  studied  in  class  and,  using  sentence  starters,  discuss 
problems  solved  in  the  story;  e.g., 

- Oma  acimowinis  ohei ...  (This  story  is  about  . . .) 

- Oma  acimowinis  hi  ispayiw  ...  (This  story  takes  place  . . .) 

- Ekihispayik  ...  (It  was  happening  ...) 

- Nikiskinohamakon  oma  acimowinis  ...  (This  story  taught  me  ...) 

- Kotak  nikiskeyihten  acimowinis  tdpiskoc  oma  ...  (I  know  another  little  story,  for  example,  this 
one  . . . ) 

• After  reading  or  listening  to  a Cree  atayohkewin  (legend),  students  illustrate  what  they  feel  the 
legend’s  teachings  are. 

• Students  form  into  groups  and  each  group  is  given  a number  of  scenarios  that  involve  a problem 
needing  a solution;  e.g., 

- You  want  to  borrow  a book  from  a library,  but  you  do  not  have  a library  card. 

- You  need  to  purchase  an  item,  but  you  do  not  know  its  name. 

- You  need  to  get  to  a sports  game,  but  you  cannot  drive  yourself  there. 

• Students  must  generate  as  many  possible  solutions  to  the  problem  as  they  can,  then  rate  the  solutions 
from  best  to  worst. 

Note:  Use  relevant  situations  to  meet  their  needs;  e.g., 

- I want  to  go  on  the  field  trip. 

- I want  to  buy  a Christmas  present  for  my  mother  and  father. 

- How  can  I earn  my  own  spending  money? 
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Strand 

A-5.3  solve  problems 

Specific 

Outcome 

Students  will  be  able  to: 

a.  experience,  reflect  upon  and  discuss  problem-solving  stories,  legends  and  situations 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experienee,  reflect  upon  and  discuss  problem-solving  stories,  legends  and  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experience,  reflect  upon  and  discuss  problem-solving  stories, 
legends  and  situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


A-5. 4 explore  perspectives  and  values 
Students  will  he  able  to: 

a.  explore  how  the  Cree  worldview  influences  values  and  behaviour 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Invite  students  to  reflect  on  Cree  values  and  beliefs.  Lead  students  in  a brainstorming  activity  to 
generate  ways  that  students  can  show  respect  for  the  Earth  in  their  own  school  and  home 
surroundings.  These  ideas  are  written  and  posted  in  the  classroom  for  future  reference.  After  the 
brainstorming  activity,  students  work  in  small  groups  to  create  a list  of  do’s  and  don’ts.  If  this  has 
already  been  initiated  in  the  previous  grade,  refresh,  discuss  and  take  students  outside  on  a short 
walk.  They  could  use  grocery  bags  to  pick  up  any  debris  or  garbage. 

• Lead  students  in  a class  discussion  of  the  Cree  value  of  respect.  Working  in  small  groups,  students 
create  a poster  to  promote  the  value  of  sharing  using  illustrations,  words,  phrases,  photographs  and 
pictures.  These  posters  are  posted  throughout  the  school. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  how  the  Cree  worldview  influences  values  and  behaviour? 

Rubric 

Collaboratively  create  an  outcome-based  mbric  with  the  students  before  they  begin  the  activity.  Use  the 
mbric  to  evaluate  how  well  students  are  able  to  explore  how  the  Cree  worldview  influences  values  and 
behaviour  (see  sample  blackline  master  in  Appendix  E;  Rubric  or  Rubric  and  Checklist). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 

strand  A-6.1  humour/fun  i 

I -- --  ■ ■-■■  ■ . ! 

Specific  I Students  will  be  able  to:  \ 

Outcome  i a.  use  the  language  for  fun  and  to  interpret  humour  I 

i 

__ _____ _____ _ _______  J 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  practise  their  numbers  from  1 to  13  and  the  vocabulary  necessary  for  the  card  game  Fish; 

e.g., 

kinosew  (fish) 

Kitaydn  ci  #?  (Do  you  have  #?) 

Kiya  ekwa.  (Your  turn.) 

Students  would  answer  ehd  (yes)  or  namoya  (no)  . . . 

Kitayawdw  ci ? 


(Do  you  have 

?)  — animate 

Kitaydn  ci 

9 

(Do  you  have 

?)  — inanimate 

...  reinforcing  animacy. 

• Students  study  the  word  origins  of  selected  words  and  illustrate  their  literal  meanings;  e.g., 

- askiy  (earth) 

- wdwi  (egg) 

- askipwdwi  (earth  egg  - potato) 

- oskdtdsk  (earth  leg  - carrot). 

• Students  learn  nikamowina  (songs)  like  “Old  MacDonald”  and  “Found  a Peanut.”  Once  students 
learn  the  nikamowina,  they  can  pair  up  and  add  actions  to  the  song. 

• Students  ask  parents  or  family  members  for  an  dweyatwewin  (joke)  that  they  can  share  with  the  class. 

• Students  are  divided  into  two  groups.  The  members  of  one  group  are  each  given  koci  tdpwewina 
(riddles)  or  questions.  The  members  of  the  other  group  are  given  the  answers.  Students  mingle  and 
match  the  riddle  or  question  to  the  answer. 
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Strand 

A-6. 1 humour/fun 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  for  fun  and  to  interpret  humour 

ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  fun  and  to  interpret  humour? 

Conferences 

Students  meet  with  a partner  or  the  teacher  to  share  what  activities  they  enjoyed  the  most  and  what  they 
learned  about  Cree.  They  share  their  illustrations  that  show  the  origins  of  selected  Cree  words. 
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General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-6  for 

community  and  school  situations  and  for  a imaginative 

variety  of  purposes.  purposes  and 

personal  enjoyment 

strand 

A-6. 2 creative/aesthetic  purposes 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  creatively  and  for  aesthetic  purposes;  e.g.,  experiment  with  the  | 
sounds  and  rhythms  of  the  language 

! 

i SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• Students  create  poems  that  reflect  a Cree  community  in  the  past  and  present.  Each  word  is  shaped  to 
look  like  the  element;  e.g., 

- pisim  - sun,  Askiy  - Earth,  wdskahikan  - house,  mikiwdhp  - tipi. 

• Students  create  a patterned  poem  about  their  likes  and  dislikes;  e.g., 

- Nimiyweyihten  metawewina.  (I  like  games.) 

- Nimiyweyihten  masinahikana.  (I  like  books.) 

- Namdya  mdka  nimiyweyihten  kikway  ekaskitewdk.  (But  I don’t  like  something  black.) 

• Students  explore  local  translations  of  songs  in  Cree.  They  may  invite  local  musicians  to  perform  in 
the  classroom. 

• Students  play  traditional  Cree  games,  listening  and  giving  directions  in  Cree. 

• Students  explore  wordplay  in  Cree. 


152 /Grade  5 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Strand 

A-6.2  creative/aesthetic  purposes 

Specific 

Outcome 

Students  will  he  able  to: 

a.  use  the  language  creatively  and  for  aesthetic  purposes;  e.g.,  experiment  with  the 
sounds  and  rhythms  of  the  language 

I SAMPLE  ASSESSMENT  STRATEGTis 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  ereatively  and  for  aesthetic  purposes? 

Reflections 

Encourage  students  to  review  their  own  creations  using  a self-assessment  questionnaire  like  the  sample 
below.  This  fosters  self-reflection  and  the  development  of  a plan  for  future  work. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand  A-6. 3 personal  enjoyment 

Specific  Students  will  be  able  to: 

Outcome  j a.  use  the  language  for  personal  enjoyment;  e.g.,  listen  to  favourite  songs  in  Cree 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ^ 

• Students  choose  to  play  cards,  bingo  or  games,  using  the  Cree  language. 

• Students  are  challenged  to  use  Cree  for  personal  enjoyment  once  a week.  Suggestions  for  personal 
enjoyment  opportunities  include: 

- watching  a film  or  video 

- reading  a magazine  or  book 

- listening  to  the  radio;  e.g.,  CFCW 

- sending  e-mail  messages  to  a friend  or  relative 

- looking  at  Cree  Web  sites 

- watching  a television  program. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

Students  record  their  use  of  Cree  for  personal  enjoyment  in  their  journals  or  learning  logs.  They 
submit  this  to  the  teacher  on  a weekly  basis. 

• Students  listen  to  favourite  songs  in  Cree. 

• Students  create  Cree  cartoons.  They  share  them  with  the  class. 
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Strand 

A-6.3  personal  enjoyment 

Specific 

Outcome 

Students  will  he  able  to; 

a.  use  the  language  for  personal  enjoyment;  e.g.,  listen  to  favourite  songs  in  Cree 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- use  the  language  for  personal  enjoyment? 

Observation  Checklist 

Create  an  outeome-based  cheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  personal  enjoyment  (sec  sample  blacklinc 
master  in  Appendix  E:  Observation  Checklist). 

Reflections 

Students  keep  a record  of  their  personal  involvement  or  enjoyment  over  a period  of  time.  They  use  this 
sheet  for  periodic  teacher  conferences. 


’s  Cree  Experiences 

Date: 

Anohe  nitayamihtdn  Nehiyaw  masinahikan. 
(Today  I read  a Cree  book.) 

Anohe  nikiwdpahten  Nehiyaw 
cikdstepayihcikan.  (Today  I saw  a Cree  video.) 
Anohe  nikimetawdn  pakisdnak.  (Today  I 
played  a card  game.) 

Niki  misken  ...  (I  found  it  ...) 

Teacher  conference  date: 

Comments: 

Conferences 

Students  meet  with  a partner  or  the  teacher  to  share  their  choices  of  activities  for  enjoyment  of  Cree. 
Provide  prompts  in  Cree  to  help  students  share  in  Cree;  e.g., 

- Oma  kd  ayamihewikisikdk  ni . (This  week,  I .) 

- Mistahi  nimiywehten . (I  really  liked .) 

- Kihtwdm  ayamihewikisikdki  nika . (Next  week,  I will .) 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grade  5/155 
2009 


Language  Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the 
language 


Strand  : LC-1.1  phonology 

Specific  : Students  will  be  able  to: 

Outcome  | a.  recognize  the  rhythmic  flow  of  sounds 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• With  students,  brainstorm  a list  of  words  that  sound  similar  with  only  a stress  or  intonation  differenee. 
Charts  are  posted  in  the  room  to  use  as  a referenee  when  needed.  Advise  students  to  use  dictionaries 
to  assist  in  finding  words  for  this  activity.  Once  the  list  is  complete,  the  class  does  an  echo-practice  to 
note  the  differences  in  sound.  Encourage  breaking  a word  into  syllables  and  increasing  speed. 

niydnan  (five)  niyandn  (we/us — exclusive) 

ni  yd  nan  niyandn 

This  will  assist  students  in  seeing  where  the  stress  is  placed. 

• Students  record  their  voices  on  an  audio  tape  and  then  listen  to  the  recording.  They  note  if  and  where 
they  did  not  make  the  same  sound.  They  work  on  their  own  to  reproduce  the  correct  sounds. 

• The  class  generates  lists  of  common  words  in  which  intonation  is  very  important.  Say  the  word  in  a 
sentence  context  that  may  be  correct  or  incorrect.  Then  students  are  invited  to  follow  the  model;  e.g., 
the  nipiy  (leaf)  is  hanging  from  the  tree. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  the  rhythmic  flow  of  sounds? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  the  rhythmic  flow  of  sounds  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Quick  Check 

Use  a quick  check  to  see  if  students  are  correctly  identifying  the  effects  of  intonation  in  the  sentences. 
Students  may  respond  by  using  a “thumbs  up”  or  “thumbs  down”  signal  according  to  whether  intonation 
and  stress  are  correct  or  incorrect. 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kci  nihtci  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the 
language 


LC-1. 2 orthography 
Students  will  he  able  to: 

a.  recognize  and  use  some  basic  spelling  patterns 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  read  a message  from  a community  bulletin.  They  then  separate  complete  ideas  by  using  a 
different  line;  e.g., 

- Nikihitohtdn  atdwew  ’kamikohk  otdkosihk.  (I  went  to  the  store  yesterday.) 

- Nikihatdwdn  tdhtdsdpoy  ekwa pahkwesikan.  (I  bought  milk  and  bread.) 

- Nisdkihdw  nikdwiy  mistahi.  (I  love  my  mother  very  much.) 

• After  learning  vocabulary  for  a certain  topic  and  the  structure  of  sentences  to  use  related  to  the  topic, 
students  write  a series  of  short  connected  sentences.  They  use  ekwa,  mdka,  osdm,  mina  (and,  but, 
because,  also)  from  charts,  lists  of  words,  dictionaries  and  learning  logs  to  assist  them  in  their  spelling 
of  Cree  words.  Next,  students  use  words  from  the  list  to  write  complete  sentences.  They  then  work 
in  partners  to  edit  each  other’s  work.  Students  hand  in  the  final  copy  of  their  work. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  and  use  some  basic  spelling  patterns? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  and  use  some  basic  spelling 
patterns  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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General  Outcome 

Cluster  Heading 

Students  will  be  effective,  competent  and 

LC-1  attend  to  the 

llpii 

ii  r»I*  LJliH 

comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kd  nihtd  nehiya 

form  of  the 
language 

wewak. ) 

strand  LC-1.3  lexicon 
Specific  I Students  will  be  able  to: 

Outcome  l a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including: 

- health 

- leisure 

- places/locations 

- wild  animals 

- any  other  lexical  fields  that  meet  their  needs  and  interests 


i SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  f 

• Students  write  and  present  skits  or  short  role-plays  about  a familiar  situation,  sueh  as  an  invitation  to 
a Kihteyaya  (Elder)  to  visit  the  elass. 

• Provide  a situation  where  students  receive  a verbal  invitation  to  participate  in  an  activity;  e.g.,  a 
birthday  party,  skating,  horseback  riding,  fishing,  swimming.  Divide  the  class  into  four  groups.  Each 
group  has  to  produce  a different  skit  about  a different  aspect  of  the  activity.  Aspects  include: 

- telling  parents  and  asking  to  go 

- the  answer  is  no  and  the  student  responds 

- the  answer  is  yes  and  the  student  responds 

- the  student  tells  a friend  and  asks  the  friend  if  the  student  should  go. 

• Students  develop  a story  as  a whole-class  activity.  They  sit  in  a circle.  Each  student  must  add  a word 
using  any  vocabulary  he  or  she  knows.  Record  the  process  so  that  students  hear  their  story  once  it  is 
all  put  together. 
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Strand 

LC-1.3  lexicon 

Specific 

Outcome 

Students  will  he  able  to: 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical 
fields,  including: 

- health 

- leisure 

- places/locations 

- wild  animals 

- any  other  lexical  fields  that  meet  their  needs  and  interests 

i SAMPLE  ASSESSMENT  STRATEGlis 


Focus  for  Assessment 


Do  the  students; 

- use  a repertoire  of  words  and  phrases  in  familiar  eontexts,  within  a variety  of  lexical  fields? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  lexical  fields  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields.  Offer 
feedback,  encouragement  and  praise  as  needed. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihtd  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the 
language 


Strand  I LC-1. 4 grammatical  elements 
Specific  i Students  will  be  able  to: 

Outcome  | a.  use,  in  modelled  situations,^  the  following  grammatical  elements: 

I • big/large  affixes  to  indicate  noun  size — misti-,  misi-,  mahki-;  small  suffix 

i -5/5 

! • indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or 

inanimate  nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak, 
namdwiyak,  kahkiyaw  awiyak,  kikway,  pikokikway,  namakikway,  kahkiyaw, 
kikway 

\ • preverbal  particles  attach  commands/requests  to  subject,  action  simple 

: sentence:  pehapi,  n’taw’api,  nikahkihapin  ci 

I • tense  markers  /rz'-past  tense,  nikihapin;  ka-  future  definite  (will),  nikdpin;  wi- 
future  intentional  marker  (going  to),  niwihapin 
• (VTI)  in  declarative  simple  sentences  involving  a direct  object  using  1(1  S), 
you  (2S),  he/she  (3S)  subject  markers  along  with  an  action  word  involving  an 
inanimate  (NI)  object  niwdpahten  tehtapiwin,  kiwdpahten  tehtapiwin, 

! wdpahtan  tehtapiwin  and  progressive  form  ewd  pahtamdn  tehtapiwin, 

ewdpahtaman  tehtapiwin,  ewdpahtahk  tehtapiwin 


★ Modelled  Situations;  This  term  is  used  to  deseribe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITlFs] 

• When  teaching  a unit  on  food,  model  for  students  the  structure  Kikisep  nikimicin  wdwa.  (In  the 
morning,  I ate  eggs.)  Students  use  this  structure  to  report  an  item  that  they  ate  for  breakfast. 

• Teach  students  postiska  (put  it  on — mdimmdXe),  postiskaw  (put  it  on — animate),  kecikona  (take  it 
off — inanimate)  and  kecikon  (take  it  off — animate)  and  clothing  examples;  e.g., 

- Nipostisken  nimaskisina.  (I  put  my  shoes  on.) 

- Nipipostiskawdwak  nitasikanak.  (I  put  my  socks  on.) 

- Nikecikonen  nimaskisina.  (I  take  my  shoes  off.) 

- Nikecikonawak  nitasikanak.  (I  take  my  socks  off) 

Now  students  learn  to  combine  the  two  to  make  the  sentence  shorter. 

- Nipostaskisindn.  (I  put  my  shoes  on.) 

- Nipostasikandn.  (I  put  my  socks  on.) 

- Niketaskisindn.  (I  take  my  shoes  off) 

- Niketasikandn.  (I  take  my  socks  off.) 
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strand 


LC-1.4  grammatical  elements 


Specific  Students  will  he  able  to: 

Outcome  a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• big/large  affixes  to  indicate  noun  size — misti-,  misi-,  mahki-\  small  suffix 
-sis 

• indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or  inanimate 
nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak,  namdwiyak,  kahkiyaw 
awiyak,  kikway,  pikokikM>ay,  namakikw’ay,  kahkiyaw,  kikway 

• preverbal  particles  attach  commands/requests  to  subject,  action  simple  sentence: 
pehapi,  n ’taw  ’api,  nikahkihapin  ci 

• tense  markers  /:/-past  tense,  nikihapin;  ka-  future  definite  (will),  nikdpitp  vvf  future 
intentional  marker  (going  to),  niwihapin 

• (VTI)  in  declarative  simple  sentences  involving  a direct  object  using  1 ( 1 S),  you 
(2S),  he/she  (3S)  subject  markers  along  with  an  action  word  involving  an  inanimate 
(NI)  object  niwdpahten  tehtapiwin,  kiwdpahten  tehtapiwin,  wdpahtan  tehtapiwin 
and  progressive  form  ewd  pahtamdn  tehtapiwin,  ewdpahtaman  tehtapiwin, 
ewdpahtahk  tehtapiwin 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements 
is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of 
the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence 
characterize  student  language. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  modelled  situations,*  the  [given]  grammatieal  elements? 

Observation  Checklist 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  situations,  the  given  grammatical  elements 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Cluster  Heading 

u 

'i^oiiipetenli 

Students  will  be  effective,  competent  and 

LC-1  attend  to  the 

iu  ■Jtiii 1,  ■■  / 

comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kd  nihtd  nehiya 
wewak. ) 

form  of  the 
language 

strand 

Specific 

Outcome 


LC-1.4  grammatical  elements 
Students  will  be  able  to: 

b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• demonstrative  pronouns  oki,  aniki,  neki,  ohi,  anih,  nehi  to  distinguish  and 
refer  to  these  and  those  animate  (NA)  and  inanimate  (NI)  specific  nouns 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P)  nimindsimindn, 
nitehtapiwinindn,  kiminosiminaw,  kitehtapiwininaw,  kiminoisimiwdw, 
kitehtapiwiniwdw,  ominosimiwdwa,  otehtapiwiniwdw 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  and  theirs  (3P):  (NA) 
nimindsimindnak,  kimindsiminawak  kimindisimiwdwak  omindsimiwdwa;  (NI) 
nitehtapiwiniwdwa 

• (VAI)  declarative  statement  simple  sentences  using  we  (IP),  all  of  us  (21),  all 
of  you  (2P),  they  (3P)  subject  markers  and  action  words  (and  progressive 
action  form) 

• commands  or  requests  (Imperative  VTA)  using  action  words  between  two 
people:  you->me  (2S->1S),  all  of  you->me  (2P->1S);  nitohtawin, 
nitohtawik 

• simple  sentence  using  locative  noun  suffix  acts  as  a preposition  ohk,  hk,  ihk  in 
the,  on  the,  to  the,  at  the,  from  the  atdwew'kamikohk,  dtendhk,  tehtapiwinihk 

• nominalizer,  changing  an  action  word  only  (VAI)  to  a inanimate  (NI)  noun 
adding  suffix  -win  to  the  verb:  micisowin 

• colour  descriptors  for  plural  (VAI)  animate  wdpiskisiwak  ewdpiskisicik 
ewdpiskisitwdw  mindsak  and  (VII)  inanimate  nouns  wdpiskdwa  ewdpiskdki 
tehtapiwina 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of 
specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and 
will  be  able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized  by 
increasing  fluency  and  confidence. 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  use  a chart  that  lists  routine  activities/verbs  to  create  a cartoon  strip  of  “My  Day,”  combining 
pictures  and  simple  sentences;  e.g., 

- Niwaniskdn.  (I  am  getting  up.  [from  the  bed])  - Nikoskopayin.  (I  wake  up.) 

- Nikdsihkwdn.  (I  am  washing  my  face.)  - Nisikahon.  (I  comb  my  hair.) 

- Nimicison.  (I  eat.) 

Students  can  also  redo  the  same  cartoon  strip,  writing  it  in  future  tense. 
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Language 

Competence 


General  Outcome 

Cluster  Heading 

Students  will  be  effective,  competent  and 

LC-1  attend  to  the 

comfortable  as  Cree  speakers. 

form  of  the 

(Okiskinamawakanak  kd  nihtd  nehiya 

language 

wewak. ) 

Strand 

Specific 

Outcome 


LC-1.4  grammatical  elements 
Students  will  be  able  to: 

c.  use,  independently  and  consistently,*  the  following  grammatical  elements; 

• personal  pronoun  plural  niydndn,  kiydnaw,  kiyawdw,  wiyawdw 

• (VAI)  declarative  statement  simple  sentences  using  1 ( 1 S),  you  (2S),  he/she 
(3S)  subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive  action 
ehapiydn,  ehapiyan,  ehapit 


★ Independently  and  Consistently;  This  term  is  used  to  describe  learning  situations  where  students  use  specific 
linguistic  elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 


8 SAMPLE  TEAtTHm^^lEARNING  ACTIVITIES 


• When  playing  simple  card  games,  students  independently  say  phrases  such  as; 

- niya  ekwa  (my  turn) 

- kiya  ekwa  (your  turn) 

- wiya  ekwa  (third  person). 

• When  students  are  asked  Kikwdy  kitdpdcihtdn?  (What  do  you  use?),  they  answer oma  (this)  or 

aw  a (this). 

• Encourage  students  to  lead  the  class  in  a total  physical  response  (TPR)  activity  where  they  echo  and 
carry  out  Cree  commands. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  independently  and  consistently,*  the  [given]  grammatical  elements? 

Tests  and  Quizzes 

Prepare  tests  and  quizzes  to  check  student  progress. 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin 
the  activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use,  independently  and 
consistently,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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‘ Language 

i^^mpeieH|||| 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-2  Interpret  and 

comfortable  as  Cree  speakers.  produce  oral  texts 

(Okiskinamawakanak  kd  nihtd  nehiya 
wewak.) 

I strand  j LC-2.1  listening 


Specific  i Students  will  be  able  to: 

\ Outcome  | a.  understand  short,  simple  oral  texts  in  guided  and  unguided  situations 

I : 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• In  the  gymnasium,  give  students  a short,  simple  set  of  instructions  for  a warm-up  activity;  e.g., 

- pimohtek  (everyone  walk) 

- pimpahtdk  (everyone  run) 

- pimohtek  (everyone  walk) 

- nakik  (everyone  stop) 

- apik  (everyone  sit). 

• While  students  watch  the  video  Why  the  Rabbit  Turns  White,  they  listen  for  words  they  understand 
and  write  them  down.  After  the  video,  encourage  students  to  share  their  notes  and  their  interpretation 
of  what  happened  in  the  video. 

• Students  select  individual  cards,  each  with  a picture  of  an  object.  They  give  two  descriptions  of  the 
object  on  the  card,  both  in  Cree.  The  other  students  guess  what  is  on  the  card. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- understand  short,  simple  oral  texts  in  guided  and  unguided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  short,  simple  oral  texts  in  guided  and  unguided 
situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Journals 

Students  each  write  one  sentence  that  demonstrates  their  understanding  of  the  main  idea  of  the  video 
Why  the  Rabbit  Turns  White.  Students  also  write  in  their  journals  to  express  their  feelings  about  the 
video. 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


LC-2. 2 speaking 
Students  will  he  able  to: 

a.  produce  short,  simple  oral  texts  in  guided  situations 


I SAmi INCHING  AND  LEARNING  ACTIVITIES  j 

• Students  create  a model  or  diorama  of  a Cree  community.  They  then  describe  elements  of  this 
community  to  a partner,  small  group  or  the  class;  e.g., 

- Ota  kdwikiydn.  (This  is  where  I live.) 

- Namoya  mihecetowak  ayisiniwak,  mdka  nimiyweyihten.  (There  are  not  a lot  of  people,  but  I like 
it.) 

- Atdwew’kamik  6ma.  (This  is  the  store.) 

- Nimihkiwdhp  oma  ni  wdskahikanim.  (This  is  my  house.) 

• Students  work  with  a partner  to  share  their  dioramas  or  models  of  a Cree  community.  Each  student 
listens  to  the  partner  explain  his  or  her  community.  Students  then  report  three  things  they  learned 
about  their  partner’s  community  to  the  class;  e.g., 

- oma.  (This  is .) 

- wikiw.  (He  or  she  lives  in .) 

- ekwa Ota  wikiwak.  (There  are and in  this  community.) 

• Students  prepare  a short,  simple  text  on  Oma  nikikisken  (I  remember  this)  by  answering  the  question 
Tdn  ’sisindkwanwa  ohi  nitayiwinisa?  (What  do  my  clothes  look  like?).  Students  describe  clothes  from 
a catalogue  or  magazine.  They  are  then  asked  to  record  and  share  something  about  the  clothes 
described  by  each  student.  No  repetitions  by  students  are  allowed  but  similar  comments  may  be 
made. 

• Ask  students  to  make  a circle  for  a listening  and  sharing  activity.  Explain  the  process: 

- Nistam  iyiniw  dcimow.  (The  first  person  tells  his  or  her  story.) 

- Kihtwdm  iyiniw  dtotam  otdcimowiniyiw.  (The  second  person  repeats  that  story  in  his  or  her  own 
words.) 

— Ekwako  ekwa  wiya,  mwehci  niso,  dcimow.  (The  second  person  now  tells  his  or  her  story.) 

- Mwehci  nisto  iyiniw  dtotam  anihi  mwehci  niso  iyiniwa  kaki  dcimoyit.  (The  third  person  repeats 
the  second  person’s  story  in  his  or  her  own  words.) 

- Ekosisi  ta  isi  wdsakd  dcimohk.  (The  process  continues  around  the  circle  until  everyone  has  had  a 
turn.) 

• Students  participate  in  a dress-up  activity,  such  as  for  a career  or  regalia.  They  give  short  oral 
comments  on  what  they  are  wearing. 
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Strand 

LC-2.2  speaking 

Specific 

Outcome 

Students  will  be  able  to: 

a.  produce  short,  simple  oral  texts  in  guided  situations 

[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- produee  short,  simple  oral  texts  in  guided  situations? 

Observation  Checklist 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  aetivity.  Use  the 
eheeklist  to  assess  if  students  are  able  to  produee  short,  simple  oral  texts  in  guided  situations  (see  sample 
blaekline  master  in  Appendix  E:  Observation  Cheeklist). 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


LC-2.3  interactive  fluency 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Students  will  he  able  to: 

a.  engage  in  simple  interactions,  using  simple  sentences  and/or  phrases 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  suggest  ideas  for  eaeh  other  to  practise  using  Cree  with  minimal  preparation.  They  pick  an 
activity,  such  as  berry  picking,  going  to  a powwow  or  local  fair,  and  have  one  minute  to  think  about 
what  to  say.  They  then  use  words  and/or  actions  to  describe  the  activity. 

• With  students,  brainstorm  a list  of  ideas  on  cards  for  the  class  to  role-play  with  a partner.  The 
partners  select  a card  and  have  one  minute  to  prepare  a role-play  to  match  the  action.  Ideas  may 
include: 

- ta  kakwecimot  ta  kaydt  ototema  wikiyihk  (asking  permission  to  stay  at  a friend’s  house) 

- ehdcimostawdt  ototema  kd  mdmawipayihk  (telling  a friend  about  a party) 

- e kiyohkawdcik/twdw  ohkoma  ekwa  omosdma  (visiting  grandma  and  grandpa). 

• Students  sit  in  a circle.  Have  a cloth  ball  or  a ball  of  paper.  Ask  a question  in  Cree,  then  throw  the 
ball  to  a student  in  the  circle.  The  student  answers  the  question.  Throw  the  ball  again  until  everyone 
has  had  a turn. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple  interactions,  using  simple  sentences  and/or  phrases? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  engage  in  simple  interactions,  using  simple  sentences  and/or 
phrases  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  engage  in  simple  interactions,  using  simple  sentences  and/or  phrases.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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i Language 
Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

(Okiskinamawakanak  kd  nihtd  nehiya  visual  texts 

wewak. ) 

strand 

LC-3.1  reading 

Specific 

Students  will  be  able  to: 

Outcome  I a.  understand  short,  simple  written  texts  in  guided  and  unguided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• The  class  creates  small  booklets  on  familiar  topics.  Students  then  individually  read  these  booklets. 

• Students  select  and  place  six  posters  on  the  wall.  Each  poster  represents  some  aspect  or  scene  of  a 
theme  unit  topic;  e.g.,  ayiwin  ’sa  (clothing),  ayisiyiniwak  (people),  micmina  (foods), 
nandtohkokamikwa  (different  types  of  houses),  mdheskotaskamikdw  (seasons),  Tdn’sesiwepan?  (How 
is  the  weather?).  With  teacher  assistance,  students  create  short  sentences  that  describe  each  poster. 
Next,  hand  out  cards  to  students.  They  read  the  cards  and  match  them  to  a poster.  Once  all  cards  have 
been  placed  under  a poster,  the  class  rereads  the  cards  to  see  if  they  fit  under  that  poster  and,  if  not, 
makes  corrections. 

Notes:  There  is  more  than  one  card  to  match  the  posters. 

• With  students,  write  short,  simple  descriptions  of  six  pictures,  objects  or  works  of  art.  Students  then 
match  the  descriptions  to  the  six  items. 

• Students  practise  reading  simple  stories.  They  then  read  the  stories  to  younger  students,  using  proper 
emphasis  and  intonation. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  short,  simple  written  texts  in  guided  and  unguided  situations? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  understand  short,  simple  written  texts  in  guided  and  unguided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 

Specific 

Outcome 


LC-3. 2 writing 
Students  will  he  able  to: 

a.  produce  short,  simple  written  texts  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• The  class  looks  at  a sequence  of  six  action  pictures.  Students  are  each  assigned  a picture  number  and 
are  asked  to  write  a sentence  to  describe  the  picture.  The  sentences  are  put  into  an  envelope,  one  for 
each  picture.  Open  the  envelope  and  read  all  the  sentences.  Students  agree  or  disagree  with  the 
written  text. 

• Students  select  six  posters  to  be  posted  on  a wall,  each  poster  depicting  a different  scene  on  the  same 
theme;  e.g.,  six  seasons,  six  fashions,  six  meals,  six  buildings,  six  communities.  Students  brainstonu 
words  and  phrases  to  describe  each  poster.  Each  student  secretly  chooses  one  poster  and  writes  a 
short,  simple  text  on  a note  card.  Gather  and  shuffle  all  the  note  cards,  then  redistribute  them 
randomly  to  the  class.  Students  then  read  their  new  card  and  identify  the  poster  that  matches  the 
description.  The  class  can  agree  or  disagree  with  the  selection. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- produce  short,  simple  written  texts  in  guided  situations? 

Conferences 

Have  students  explain  their  purpose  for  writing.  Students  tell  what  important  things  they  have  learned 
about  being  a writer. 

Writer  Conference  Record 

Name;  

Date:  

Topics:  

Purpose:  

Organizational  strategies  used:  

Reflections:  

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  produce  short,  simple  written  texts  in  guided  situations.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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nl 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

{Okiskinamawakanak  kd  nihtd  nehiya  visual  texts 

wewak. ) 

! 

strand 

LC-3. 3 viewing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and 
unguided  situations 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  observe  pictures  and  graphic  representations  of  the  four  human  races,  the  four  directions,  the 
four  seasons  and  the  four  elements.  Students  are  encouraged  to  share  their  interpretations  about  the 
significance  of  the  number  4. 

• Students  view  the  artwork  of  a Cree  artist,  such  as  George  Littlechild,  Jane  Ash  Poitras,  Allen  Sapp  or 
Dale  Auger,  and  look  for  themes  expressed  through  their  art;  e.g.,  rebirth,  love,  family,  humour. 
Students  then  look  at  how  the  artist  has  used  colour,  texture,  pattern,  shapes  and  scale  to  convey  his  or 
her  message(s).  The  findings  of  students  should  be  displayed  for  the  class  or  school,  along  with 
samples  or  photographs  of  the  artist’s  work. 

• Students  can  create  their  own  paintings  or  drawings  expressing  their  own  emotions  or  passions 
(abstract  or  concrete). 


\ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and  unguided  situations? 

Journals 

After  viewing  the  artwork,  students  write  about  it  in  their  journals: 

- Oma  tdpasinahikew  itwemakan . (This  piece  of  artwork  was  all  about .) 

- Nisto  kikwaya  kd  kiskinohamdkoydn , ekwa . (Three  things  that  I learned  were 

, and .) 

- Kotak  kikway  asici  kd  kiskinohamdkoydn . (I  also  learned  that .) 

- Ni  koskweyiten  anima . (I  was  surprised  to  find  out  that .) 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and  unguided  situations. 
Offer  feedback,  encouragement  and  praise  as  needed. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  derive 
meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and  unguided  situations  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 

Specific 

Outcome 


LC-3. 4 representing 
Students  will  he  able  to: 

a.  express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in 
guided  and  unguided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  express  the  elements  of  the  medicine  wheel  or  dream  catcher  by  creating  a model.  This 
model  is  made  of  a brass  ring  wrapped  with  leather.  Sinew  (or  thread)  and  beads  are  laced  through 
the  middle,  dividing  the  circle  into  four  parts.  Each  of  the  four  directions  uses  beads  that  have 
symbolic  meaning  (red,  blue,  yellow  and  white). 

• With  teacher  guidance,  students  work  to  present  a play  in  Cree  based  on  a legend,  song  or  story  they 
have  read  or  heard.  Students  decide  what  information  should  be  relayed  to  the  audience,  such  as  who 
the  characters  are,  key  events  that  take  place  and  what  the  message  is. 

• Students  create  Cree  arts  and  crafts;  e.g.,  birch  bark  biting,  fish  scale  art. 

• Students  explore  animal  symbols.  They  draw  and  label  the  symbols  in  Cree. 

• Students  create  masks  to  represent  animals  or  characters  from  Cree  legends.  They  use  the  masks  in  a 
short  monologue  or  mime.  They  receive  positive  feedback  from  the  class. 
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Strand 

LC-3.4  representing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in  guided 
and  unguided  situations 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in  guided  and  unguided 
situations? 

Checklist  and  Comments 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  meaning  through  the  use  of  visual  elements  in  a variety 
of  media,  in  guided  and  unguided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 

Portfolios 

Students  select  a representation,  such  as  a model  of  the  medicine  wheel,  for  their  portfolios.  They 
complete  a reflective  sheet;  e.g.; 


Wihowin  (Name):  Kiskiskdw  (Date): 

Kiko  tdpasinahikew  (Title  of  Piece):  

Tdnihki  kd  wasdnamdn  (Why  I chose  it): 


Kikwdy  etwemakahk  (What  it  means): 


Kikwdy  nikaki  miskotastdn  nawac  ta  miyopayik  (What  I might  change  or  improve  on/What  I learned): 


Students  share  the  reflection  with  the  teacher  and  use  it  for  student-led  conferences. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihla  nehiya 
wewak. ) 


Cluster  Heading 

LC^  apply 
knowledge  of  the 
sociocultural 
context 


Strand 

Specific 

Outcome 


LC^.l  register 
Students  will  he  able  to: 

a.  use  formal  and  informal  language  in  familiar  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  role-play  and  praetise  a basie  conversation  in  both  formal  and  informal  situations;  c.g., 

Informal;  having  a basic  conversation  between  two  children 

A:  Tan  ’si?  (Hello,  how  are  you?) 

B:  Namoya  nan  ’taw.  Kiya  mdka?  (I  am  fine.  And  you?) 

A:  Peyakwan,  kikwdy  kitoten  tipiskohk?  (The  same,  what  did  you  do  last  night?) 

B:  Namoya  kikway,  ekwa  kiya?  (Nothing,  and  you?) 

A:  Nista  nikihayapin.  (I  stayed  home  too.) 

B:  Kikway  kiwitohten  tipiskdki?  Kiwintaw  'nimihiton  ci?  (What  do  you  want  to  do  tonight?  Do  you 
want  to  go  dancing?) 

A:  Namoya  kikiskeyihten.  Ekosi.  (I  don’t  know.  Goodbye.) 

Formal:  having  a basic  conversation  with  Kihteyayak  (Elders)  and  a child  at  a special  occasion 

A:  Tdn  ’si  nimosdm/nohkom.  (Hello,  how  are  you,  my  grandfather/my  grandmother?) 

B;  Namoya  ndn  ’taw.  Ekwa  kiya?  (I  am  fine.  And  you?) 

A:  Namoya  ndn’taw  nista.  Nimosdm/nohkom  kiwitdtdn  ci piciciwinihk?  (I  am  fine  too.  My 
grandfather/my  grandmother,  do  you  want  to  go  to  the  round  dance?) 

B;  Wahwd!  Namoya  nikiskeyihten.  Tdnite  e wi picik?  (Gosh!  I don’t  know.  Where  are  they  round 
dancing?) 

A:  Kiskinohamdtow  ’kamikohk.  (At  the  school.) 

B;  Ekosi,  kawdpam  ’tdn  ekote.  (Okay,  I’ll  see  you  over  there.) 

A:  Ekosi.  (That’s  it  then.  Goodbye.) 

• Students  use  phrases  in  their  daily  prayer;  e.g.,  kinandskomitin  (I  thank  you),  ay  hi  (thank  you). 
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Strand 

LC^.l  register 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  formal  and  informal  language  in  familiar  situations 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

1 (continued) 

• 

Provide  students  with  dialogue  sheets.  Eaeh  dialogue  sheet  has  a formal  and  informal  version  of  a 
similar  situation.  Students  work  in  groups  to  ereate  and  praetise  a role-play  of  both  versions.  Then 
they  translate  it  into  Cree. 

Talking  to  a Librarian 

Formal 

Informal 

Do  not  know  the  librarian 

Know  the  librarian 

Excuse  me,  sorry  to  bother  you,  could  you 
please  tell  me  where  1 can  locate  . . . 

Tan  ’si,  Susan.  (Hello,  Susan.)  Namoya 
nikimisken  . (I  can’t  find  .) 

Thank  you  very  much  for  your  help  and  time. 

Mahti  wihtamowin  tan  ’te  taki  miskamdn.  (Tell 
me  where  I can  find  it  please.) 

Ay  hi.  (Thank  you.)  Ekosi  mdka. 
(Goodbye  then.) 

Approaching  a Kihteyaya  (Elder)  for 
knowledge  or  advice 

Talking  to  your  own  grandmother  at  home. 

or  don’t  know  the  Kihteyaya 
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Strand 

LC-4.1  register 

Specific 

Outcome 

Students  will  he  able  to: 

a.  use  formal  and  informal  language  in  familiar  situations 

j SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students; 

- use  formal  and  informal  language  in  familiar  situations? 

Observation  Checklist 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  formal  and  informal  language  in  familiar  situations  (sec 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  formal  and  informal  language  in  familiar  situations  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use  formal  and  informal  language  in  familiar  situations.  Offer  feedback,  encouragement  and  praise 
as  needed. 
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General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-4  apply 

c 

Language 

comfortable  as  Cree  speakers. 

knowledge  of  the 

{Okiskinamawakanak  kd  nihtd  nehiya 

sociocultural 

wewak.) 

context 

strand 

Specific 

Outcome 


LC^.2  expressions 
Students  will  be  able  to: 

a.  use  learned  expressions  to  enhance  communication 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  eneouraged  to  use  wd,  ka  expressions  in  their  daily  interaetions  in  and  out  of  the 
elassroom.  Suggest  that  students  use  these  expressions  when  they  are  stuck  for  a Cree  word.  Every 
time  a student  uses  the  expressions,  a student  or  teacher  places  a check  mark  or  sticker  beside  his  or 
her  name. 

• Students  retell  familiar  stories,  using  learned  expressions. 

• Students  review  a list  of  expressions  on  the  board  and  provide  an  example  of  when  each  one  would  be 
used.  They  then  create  short  skits  in  which  the  last  line  is  one  of  the  expressions  written  on  the  board. 
Students  present  their  skits  to  the  rest  of  the  class. 


j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  learned  expressions  to  enhance  communication? 

Checklist 

Allow  time  for  students  to  brainstorm  a checklist  of  expressions.  Students  may  add  more  to  their  list 
throughout  the  year.  Students  then  check  to  see  which  expressions  have  been  used  or  heard  during  a 
specific  period  of  time.  Periodically  provide  feedback  to  students. 


Expression 

Said 

Heard  who  said  it 

Heard  name  of 
student 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihtd  nehiya 
wewak. ) 


Cluster  Heading 

LC^  ‘dpp\y 
knowledge  of  the 
sociocultural 
context 


LC^.3  variations  in  language 

Students  will  be  able  to: 

a.  experience  regional  variations  in  language 


liAMPLETEACHm^  [ 

• Students  use  the  Elders  Cree  Dictionary  and  find  different  words  that  eould  be  used  for  a particular 
object;  e.g., 

- newopehikan/newo  soniyds  (one  dollar) 

- peyak  soniyds  (quarter) 

- niso  soniyds  ($.50) 

- nisto  soniyds  ($.75) 

- peyakpiwdpiskos  (penny) 

- niydnanpiwdpiskos  (nickel) 

- mitdtahtpiwdpiskos  (dime). 

• Students  listen  to  audio  tapes,  radio  and  Web  audio  to  hear  Cree  language  variations. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• Students  explore  language  variations  in  their  own  community: 

- French  Cree  mixes;  e.g.,  nipdpd  (my  father),  nimdmd  (my  mother) 

- English  Cree  mixes;  e.g.,  nicarim  (my  car),  niwigasahikdn  (I  am  going  to  put  gas  in). 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  regional  variations  in  language? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  experience  regional  variations  in  language.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  experience  regional  variations 
in  language. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-4  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

{Okiskinamawakanak  kd  nihtd  nehiya  sociocultural 

wewak.)  context 

1 ■■  n 

strand  | LC-4.4  social  conventions 


Specific  ! Students  will  be  able  to: 

Outcome  I a.  recognize  simple  social  conventions  in  informal  conversations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  viewing  a video,  students  recognize  some  of  the  patterns  or  social  conventions  that  they  have 
learned;  e.g.,  handshaking,  distance  between  people,  use  of  voice.  They  practise  these  conventions  to 
be  prepared  when  visitors  come  to  the  class. 

• Select  a video  showing  Cree  people  interacting  with  each  other.  Students  listen  and  observe  for 
patterns  of  speech  and  body  language,  then  discuss  what  they  have  seen. 

• Students  research  various  social  conventions  used  in  Cree;  e.g.,  handshake,  nodding  of  the  head, 
kissing  a cheek  or  hugging  when  meeting  someone.  Also  demonstrate  how  students  are  to  sit  and 
listen  when  visitors  come  into  the  classroom. 

• Students  are  divided  into  four  groups.  Each  group  is  assigned  a scenario;  e.g.,  at  the  supper  table, 
meeting  someone  new  in  the  forest  or  in  the  classroom.  Each  group  creates  a short  skit,  using 
common  phrases  and  vocabulary.  The  groups  then  present  their  skits  to  the  rest  of  the  class.  Write 
the  phrases  and  vocabulary  used  on  the  board. 


f SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  simple  social  conventions  in  informal  conversations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  simple  social  conventions  in  informal  conversations 
(see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-^  Apply 
knowledge  of  the 
sociocultural 
context 


Strand 

Specific 

Outcome 


LC^.5  nonverbal  communication 
Students  will  he  able  to: 

a.  use  appropriate  nonverbal  behaviours  in  a variety  of  familiar  contexts;  e.g.,  eye 
contact 


[sample  teaching  | 

• Students  play  charades  to  practise  appropriate  nonverbal  behaviour. 

• From  illustrated  presentations  or  videos,  students  identify  specific  features,  such  as  facial  expressions, 
hand  movements,  whole  body  movements  and  no  eye  contact.  In  small  groups  or  as  a class,  they 
discuss  how  specific  features  aided  the  presentation.  When  students  have  become  familiar  with 
nonverbal  cues,  give  them  a script  to  use  for  practising  in  pairs  or  small  groups. 

• Students  research  nonverbal  behaviours  used  in  their  community  and  the  meaning  of  each  behaviour. 
They  then  share  their  knowledge  and  understanding  of  nonverbal  behaviours  by  handing  out  cards 
that  have  a situation  and  an  expected  body  movement;  e.g., 

Situation;  Greeting  someone 
Movement;  Extend  hand,  nod  head 

Situation;  Someone  asking  for  directions 
Movement;  Lip  pointing  in  the  direction 

Students  act  out  the  situations,  then  exchange  cards. 

• Create  little  scenes  on  cards  that  demonstrate  appropriate  nonverbal  cues.  Students  act  out  these 
scenes  in  pairs  or  in  groups;  e.g.,  a situation  where  a child  is  acting  silly.  An  adult  makes  eye  contact 
with  the  child  and,  using  body  and  facial  expressions,  lets  the  child  know  that  the  behaviour  must 
stop. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 
©Alberta  Education,  Alberta,  Canada 


Grades  / 179 
2009 


Strand 

LC^.5  nonverbal  communication 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  appropriate  nonverbal  behaviours  in  a variety  of  familiar  contexts;  e.g.,  eye 
contact 

f SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  appropriate  nonverbal  behaviours  in  a variety  of  familiar  eontexts? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  appropriate  nonverbal  behaviours  in  a variety  of  familiar 
contexts  (see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 

Journals 

Students  record  nonverbal  behaviours  in  their  journals  and  reflect  about  them. 

- Ispi nitamahcihon . (When  I , I feel .) 

- Nimiyomahcihon  ispi . (It  makes  me  feel  good  when .) 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized, 
structured  and 
sequenced 


r 


Strand  LC-5.1  cohesion/coherence 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  common  conventions  to  structure  texts 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  share  their  knowledge  about  the  structure  of  dtayohkewina  ahpo  dcimowina  (legends  or 
stories)  by  identifying  the  opening  words  used;  e.g.,  kayds  esa  (long  ago),  ketdtawe  esa  (suddenly), 
peyakwdw  esa  (once  upon  a time). 

• Students  leam  about  how  a legend  starts  and  how  it  ends;  e.g.,  Wesahkeedhk. 

• Invite  students  to  share  their  knowledge  about  dialogue  or  conversation  stmeture  beginning  with 
tdn  ’si  (hello)  and  ending  with  ekosi  (goodbye). 

• Point  out  to  students  the  special  structure  of  prayer  during  the  daily  prayer  time.  Students  work  in 
groups  and  are  given  different  prayers;  e.g.,  opening,  grace,  bedtime,  closing,  other.  They  share  their 
knowledge  of  prayer  stmeture  and  note  the  different  responses: 

Beginning 

- dwa  mdka  nohtawindn  (this  is  our  father) 

- nohtawindn  (our  father) 

- Kisemanitow  (Creator) 

Ending 

- ekosi  (that’s  it) 

- kinandskomitin  (I  thank  you) 

- ay  hi  (thank  you). 
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Strand 

LC-5.1  cohesion/coherence 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  common  conventions  to  structure  texts 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- recognize  common  conventions  to  structure  texts? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  common  conventions  to 
structure  texts  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-5  Apply 

comfortable  as  Cree  speakers.  knowledge  of  how 

(Okiskinamawakanak  kd  nihtci  nehiya  the  language  is 

wewak.)  organized, 

structured  and 
sequenced 

V 

1 

Strand 

LC-5. 2 text  forms 

Specific 

Students  will  be  able  to: 

Outcome 

a.  use  some  simple  text  forms  in  their  own  productions 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  do  a report  about  their  community  services.  They  can: 

- create  a map  to  locate  these  services 

- add  reserve  or  community  landmarks  to  the  map 

- locate  traditional  berry-picking,  hunting  and  herb  areas  on  the  map. 

They  present  the  report,  together  with  the  map,  to  their  classmates. 

• After  learning  the  names  of  buildings  and  numbers,  students  create  a map  of  their  travel  to  school. 
Students  are  to  use  Cree  words  for  street  numbers  and/or  buildings  and  roads. 

- ayamihew  ’kamik  (church) 

- mkindn  (our  home) 

- micisow  ’kamik  (restaurant) 

- kiskinohamdtow  ’kamikohk  (school). 

• Perform  a tour  of  the  classroom,  explaining  and  describing  various  features.  The  class  then  reads  a 
written  text  of  the  classroom  tour.  Point  out  particular  phrases  used.  Students  are  then  asked  to  write 
up  a tour  of  their  community.  Using  a map  as  a guide,  they  describe  the  sights  and  attractions  as  they 
travel  through  the  community. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grades  / 183 
2009 


Strand 

LC-5.2  text  forms 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  some  simple  text  forms  in  their  own  productions 

f SAMPLE  ASSESSMENT  STRATEGIES 

mmmm 


Do  the  students: 

- use  some  simple  text  forms  in  their  own  productions? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  use  some  simple  text  forms  in  their  own  productions  (see 
sample  blackline  master  in  Appendix  E;  Rubric  or  Rubric  and  Checklist). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  some  simple  text  forms  in  their  own 
productions  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-5  apply 

comfortable  as  Cree  speakers.  knowledge  of  how 

(Okiskinamawakanak  ka  nihfa  nehiya  the  language  is 

wewak.)  organized, 

structured  and 

sequenced 


Strand 

LC-5. 3 patterns  of  social  interaction 

Specific 

Students  will  be  able  to: 

Outcome 

a.  initiate  interactions,  and  respond  using  a variety  of  social  interaction  patterns 

Language 

Competence 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  play  a game  in  whieh  they  have  to  find  a partner  who  has  the  same  eard  or  object  that  they 
do.  They  must  ask: 

- Kitaydn  ci?  (Do  you  have  it?) 

- Kitaydwdw  ci?  (Do  you  have  him  or  her?) 

The  other  student  responds  by  saying: 

- Namoya  nitaydn.  (I  don’t  have  it.) 

- Namoya  nitaydwdw.  (I  don’t  have  him  or  her.) 

- Ehd/ihi  nitaydn.  (Yes,  I have  it.) 

- Ehd/ihi  nitaydwdw.  (Yes,  I have  him  or  her.) 

• Students  use  learned  patterns  to  survey  the  class  about  what  food  or  drink  they  would  like  for  a party. 
The  questions  can  be  done  in  one  of  two  ways: 

- Students  choose  from  a predetermined  list: 

Kinitawiyihten  ci  minisa,  pahkwesikan,  kinosiw,  kdhkiwak/pdn  ’sdwdn?  (Would  you  like  berries, 
bannock,  fish,  moose  jerky?) 

- Students  just  say  what  they  want. 

Kikwdy  ninohte  micin?  (What  would  you  like  to  eat?) 

This  activity  is  done  in  Cree. 

• Students  compile  a list  oiyes  and  no  foods  and  drinks  for  a party.  They  then  make  a shopping  list, 
based  on  each  student’s  preferences,  for  the  next  celebration.  Provide  feedback 
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Strand 

LC-5.3  patterns  of  social  interaction 

Specific 

Outcome 

Students  will  be  able  to: 

a.  initiate  interactions,  and  respond  using  a variety  of  social  interaction  patterns 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- initiate  interactions,  and  respond  using  a variety  of  social  interaction  patterns? 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  initiate  interactions,  and  respond 
using  a variety  of  social  interaction  patterns. 

Journals 

Students  write  in  their  journals  about  how  they  interact  with  their  classmates;  e.g., 

- Kd  wicimetawemak  nmicewdkan  ...  (When  I play  a game  with  a partner  . . .) 

- Nipimit’sahen  wiyasowewina.  (I  follow  the  rules.) 

- Ohcitaw  nimiskocistamdtondn  niwicewdkan.  (I  make  sure  that  the  partner  has  a turn.) 

- Kwayask  nipikiskwdn  kdkakwecihkemoydn  ...  (I  use  appropriate  language  when  asking  for  . . .) 

- Namoya  nititwdn  papeyahtik.  (I  say  no  in  a polite  manner.) 
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Community  Membership 


General  Outcome 

Students  will  live  wdwetinuhk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  CM-1.1  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  that  show  care  and  respect  for  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  brainstorm  suggestions  for  a composting  activity  with  a focus  on  how  Mother  Earth* 
regenerates. 

• Students  visit  gardens  in  the  community.  After  the  visit,  they  discuss  their  personal  experiences  with 
gardening  either  at  home,  with  relatives  or  with  neighbours. 

• Take  students  to  an  area  where  they  can  pick  berries.  Tell  them  about  berry-picking  traditions. 
Students  acknowledge  Mother  Earth*  by  ways  of  giving  thanks.  They  may  also  explore  traditions  in 
regard  to  harvesting  herbs,  sage,  sweetgrass  and  mint. 

• Students  listen  to  aspects  of  kisiwdtisiwin  (kindness)  and  kihceyihtdmowin  (respect): 

- Tan  ’si  kiteyihtendwdw  kdmdmiskdtamdn  kisiwdtisiwin  ahpo  kihceyihtamowin?  (What  do  you 
think  when  I mention  kindness  and  respect?) 

- Tan  ’si  kiteyihtendwdw  kdmdmiskdtamdn  kisiwdtisiwin  ehotinamahk  ota  askihk?  (What  do  you 
think  when  I mention  kindness  yet  we  take  from  this  land?) 

- Awina  awa?  (Who  is  this?) 

- Kispin  kdsdkihat  awiyak  tan  ’si  kitoten?  (If  you  love  someone,  what  do  you  do?) 

- Tan  ’sisi  e wdpatihikoyahk  kikdwinaw  askiy?  (How  does  Mother  Earth*  show  this  to  us?) 

Write  down  student  responses.  Students  then  create  a poster/collage  illustrating  how  they  show 
kindness  and  respect  toward  Mother  Earth.  * 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-1.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  participate  in  activities  that  show  care  and  respect  for  Mother  Earth* 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- partieipate  in  activities  that  show  care  and  respect  for  Mother  Earth?* 

Learning  Log 

Students  keep  a log  of  their  activities  to  show  how  they  care  for  and  respect  Mother  Earth.*  The  log  is 
used  for  student-teacher  conferences. 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  participate  in  activities  that  show  care  and  respect  for  Mother  Earth.*  Offer  feedback, 
encouragement  and  praise  as  needed. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  that  show  care  and  respect  for  Mother 
Earth*  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  129) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


CM-1. 2 knowledge  of  past  and  present 
Students  will  he  able  to: 

a.  explore  past  and  present  Cree  regions  in  Canada 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  brainstorm  different  ways  to  gather  information  about  past  and  present  Cree  settlements  and 
eommunities.  The  list  may  inelude  oral  presentations,  videos,  time  lines,  interviews,  printed 
resourees,  field  trips  or  trips  to  museums;  e.g.,  the  Royal  Alberta  Museum  in  Edmonton.  As  an 
extension,  students  ean  rate  the  different  sourees  of  information  based  on  eriteria  such  as  availability, 
accessibility,  completeness  of  information  and  accuracy. 

• Students  can  seek  information  on  clan  names  and  meanings  within  a tribe  (their  own  or  the  reserve 
closest  to  them)  or  research  information  on  the  formation  and  founders  of  Metis  settlements. 

• Students  go  on  a field  trip  to  a museum  or  historic  site. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  past  and  present  Cree  regions  in  Canada? 


Learning  Log 

Students  keep  a log  and  checklist  of  the  activities  that  they  were  involved  in  to  leam  about  the  Cree  past 
and  present.  Provide  feedback. 


Date 

Activity 

Something  I Learned 

Field  trip 

The  site  was  an  old  . . . 

★ discretionary  (see  further  details  on  p.  129) 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  Earth* 

themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Strand 

CM-1. 3 practices  and  products  | 

Specific  ; 

Students  will  be  able  to: 

Outcome 

a.  explore  basic,  key  practices  and  products  related  to  Mother  Earth* 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  introduced  to  the  concept  of  thankfulness  and  discuss  what  it  means  to  be  thankful. 

They  brainstorm  different  things  that  they  are  thankful  for  in  nature  and  then  write  a list  of  ways  in 
which  they  can  express  their  thanks  to  Mother  Earth.*  Choose  one  or  more  of  the  ways  to  express 
thanks  and  incorporate  it  into  daily  or  weekly  class  routines. 

• With  students,  brainstorm  things  that  Mother  Earth*  gives  them.  After  reviewing  words  and  phrases 
for  expressing  thanks,  students  create  a picture  or  a collage  that  illustrates  their  ideas  about  two  things 
given  to  them  by  Mother  Earth.* 

- Nandskomowin  (Thankfiilness/Gratitude) 

- Kinandskomdnaw  Omdmaw  ’ohtdwimdw  ekwa  kipehtawdnaw  Kikdwinaw  Askiy  kdmiyikoyahk 
nipiy  ekwa  miciwin.  (We  thank  the  Creator*  and  we  thank  Mother  Earth*  for  giving  us  water  and 
food.) 

- Kinandskomitindn  kikisewatisiwin.  Ay  hi.  (We  are  thankful  for  your  kindness.  Thank  you.) 

• Select  a poem  or  story  that  deals  with  nature/Mother  Earth.*  Students  read  the  poem  or  story,  then 
create  their  own  by  picking  a noun  and  a describing  word: 

- (Listen!) 

- Kipehtawdwak  ci piyesisak  enikamocik?  (Do  you  hear  the  birds  singing?) 

- (Incredible!) 

- Miyohtdkosiwak.  (They  sound  wonderful.) 

Students  can  replace  these  words  with  ones  that  suit  their  purpose. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-1.3  practices  and  products 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  basic,  key  practices  and  products  related  to  Mother  Earth* 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  basie,  key  praetiees  and  products  related  to  Mother  Earth?* 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  basic,  key  practices  and  products  related  to  Mother  Earth* 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Learning  Log 

Students  keep  a log  of  practices  and  products  related  to  Mother  Earth.*  The  log  is  used  for  teacher-  and 
student-led  conferences. 


Date 

Activity 

Practices  and  Products 

★ discretionary  (see  further  details  on  p.  129) 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  ' CM-1. 4 past  and  present  perspectives 
Specific  i Students  will  be  able  to: 

Outcome  ' a.  explore  past  and  present  Cree  values  related  to  Mother  Earth' 


[sAMPLETEAChHNG  t 

• Students  review  traditional  tipi  values  and  their  significance: 

- Students  think  of  how  Cree  people  in  the  past  may  have  demonstrated  these  values  in  their  daily 
lives.  They  record  their  ideas. 

- Encourage  students  to  think  about  how  these  values  are  demonstrated  today.  Students  record  their 
ideas. 

- Students  pick  out  the  values  that  existed  in  the  past  and  still  exist  today.  They  discuss  their 
findings. 

This  activity  may  be  done  as  a Venn  diagram. 

• Students  interview  Kihteyayak  (Elders)  and  ask  about  past  and  present  Cree  values  related  to  Mother 
Earth.*  The  interviews  could  include  questions  such  as: 

- Kikwdy  nikanohtdnawew?  (What  has  been  carried  forward?) 

- Kikwdy  nakacikdtew?  (What  has  been  left  out?) 

- Kikwdy  meskocipayiw?  (Why  have  things  changed?) 

- Anohc  ekwa  kikway  ta  kihitdcikatek  kdwi  Shi  Nehiyaw  isihtwdwina  ta  Pimdcitdhk?  (What  can  be 
done  today  to  bring  these  values  back?) 

The  information  collected  could  then  be  published  in  a booklet  called  “Let’s  ...” 

• Students  look  at  and  read  artistic  and  literary  works  that  present  ideas  about  Cree  values  related  to 
Mother  Earth.*  They  then  write  or  tell  their  own  stories  and  songs  to  express  their  views  on  Mother 
Earth.* 

• Students  are  introduced  to  the  concept  of  wdnaskewin  (peace)  and  brainstorm  the  meaning  of  peace. 
Then  guide  student  research  into  the  historical  significance  of  peace  to  Cree  communities  of  the  past 
and  the  importance  of  the  role  of  a peacekeeper. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-1.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  past  and  present  Cree  values  related  to  Mother  Earth* 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  past  and  present  Cree  values  related  to  Mother  Earth?* 

Reflections 

After  the  interview  with  Kihteyayak  (Elders),  students  refleet  on  what  they  heard.  The  entries  may  be 
open-ended  or  in  framed  sentences;  e.g., 


pikiskwdtam  ...  ( 

talked  about...) 

itwew  ana  ...  ( 

said  that  ...) 

Metoni  nimivohten 

. (I  found 

very  interesting.) 

Nikiskinohamdkosin 

. (I  learned 

•) 

Learning  Log 

Students  record  traditional  tipi  values  that  they  have  learned  which  existed  in  the  past  and  still  exist  today. 
Review  their  entries  and  provide  feedback. 


★ discretionary  (see  further  details  on  p.  129) 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


CM- 1.5  diversity 


Specific  f Students  will  be  able  to: 

Outcome  a.  explore  diverse  Cree  values  related  to  Mother  Earth* 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  \ 

• The  class  brainstorms  interview  questions  for  asking  relatives,  friends  and  neighbours  about  the  use 
of  berries  and  tobacco  in  relationship  to  Mother  Earth.* 

• A Kihteyaya  (Elder)  is  invited  to  join  a class  discussion  on  current  and  traditional  views  of  Mother 
Earth.*  For  example,  traditionally,  Cree  people  collected  hair  that  fell  out  while  combing  and,  in  the 
spring,  they  would  bring  it  to  a clean  spot  to  bury  it  and  return  it  to  the  Earth. 

• Kihteyayak  (Elders)  are  invited  to  talk  about  different  ways  of  offering  tobacco  and  strands  of  hair. 
For  example,  a strand  of  hair  can  be  used  as  an  offering  to  the  Earth  if  there  is  no  tobacco  available; 
however,  it  is  not  given  to  another  person  as  an  offering  in  the  same  way  as  tobacco. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- explore  diverse  Cree  values  related  to  Mother  Earth?* 

Conferences 

Conduct  conferences  with  students  to  discuss  and  provide  feedback  regarding  their  skills  in  identifying 
diverse  Cree  values  related  to  Mother  Earth.* 


Learning  Log 

The  students  keep  an  ongoing  KWL  chart  about  diverse  values  related  to  Mother  Earth.*  The  entries  are 
dated  and  feedback  is  periodically  provided  by  the  teacher. 


Kikwdy  e kiskeyihtamdn 
(What  I Know) 

Kikwdy  e nohte 
kiskeyihtamdn 
(What  I Want  to  Know) 

Kikwdy  ekwa  nikiskeyihten 
(What  I Learned) 

★ discretionary  (see  further  details  on  p.  129) 
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General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-2  others 


Strand  CM-2.1  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  form  positive  relationships  with  others;  e.g.,  peers,  family.  Elders 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 


• Students  practise  using  positive  words  and  phrases;  e.g.,  expressions  of  thanks,  respect,  preparing  tea. 
They  prepare  notes  and  cards  for  their  friends  and  families  for  birthdays.  Mother’s  Day,  Father’s  Day, 
a winter  carnival.  Treaty  Day  or  Aboriginal  Day.  They  use  positive  phrases  and  words,  such  as 
kisdkihitin  (I  love  you)  and  kinandskomitin  ohci...  (I  thank  you  for  ...). 

• Students  discuss  a significant  person  in  their  life  and  the  relationship  they  have  with  that  person. 

• Students  come  up  with  a vocabulary  list  of  what  qualities  a friend  would  have. 

• Students  listen  to  Cree  songs  on  positive  relationships. 


★ discretionary  (see  further  details  on  p.  129) 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Grade  5/195 
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Strand 

CM-2.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  form  positive  relationships  with  others;  e.g.,  peers,  family,  Elders 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- form  positive  relationships  with  others? 

Anecdotal  Notes 

Observe  students  as  they  partieipate  in  the  activity.  Note  and  record  how  well  they  are  able  to  form 
positive  relationships  with  others  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Journals 

Students  write  in  their  journals  to  express  their  feelings  about  a classmate: 

- Metoni  nimiywehten  ispi  ...  (I  really  like  it  when  ...) 

- Metoni  nimiywehten  tan  ’si  kd  isi osdm . (I  really  like  the  way because .) 

Learning  Log 

Students  keep  a chart  of  positive  words  and  expressions  that  they  can  expand  and  refer  to  from  time  to  time. 
Whenever  they  use  an  expression,  they  put  a check  mark  beside  it  and  write  down  why  they  have  used  it. 
Review  the  list  to  determine  if  students  are  able  to  use  the  appropriate  expressions  to  form  positive 
relationships  with  others. 


Expressions  I Have  Heard 

Expressions  I Have  Used 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-2  others 


CM-2.2  knowledge  of  past  and  present 
Students  will  be  able  to: 

a.  explore  past  and  present  Cree  people,  practices,  products  and  beliefs  in  Canada 


I SAMPLE  TEACHING  AND  LEARNS  ACTIVITIES  [ 

• Students,  working  in  groups,  research  how  clothing  was  traditionally  sewn  and  worn  in  the  past  and 
compare  this  to  present  practices.  They  prepare  a short  presentation  about  their  research. 

• Students  invite  Kihteyayak  (Elders)  to  the  class  for  discussions  about  how  food  was  gathered,  hunted 
and  processed  in  the  past.  In  small  groups,  they  then  discuss  their  own  experiences  and  stories  of 
gathering  and  hunting  food. 

• Students  play  a wooden  bowl  game. 

• Students  look  at  artifacts,  such  as  clothing,  beadwork  and  tools,  used  in  a Cree-speaking  community 
from  the  past  and  compare  them  with  what  is  used  today.  Students  could  answer  questions  such  as: 

- Tdn  ’sisi  miskocipayowa  kikwaya?  (How  have  things  changed?) 

- Tdn  ’sisi  namoya  miskocipayowa/meskocipayiwa  kikwaya?  (What  things  have  stayed  the  same?) 

- Tdnihki  kd  miskocipayowa/meskocipayiwa  kikwaya?  (Why  have  things  changed?) 

Students  could  do  an  artifact-inspired  craft  project. 

• Students  view  a video  on  past  or  present  practices  or  products. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-2.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  past  and  present  Cree  people,  practices,  products  and  beliefs  in  Canada 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- explore  past  and  present  Cree  people,  praetiees,  produets  and  beliefs  in  Canada? 

Learning  Log 

After  listening  to  a number  of  presentations  on  how  something  was  done  then  and  how  it  is  done  now, 
students  reeord  the  ehanges  in  their  learning  logs.  Information  can  be  used  for  a conference. 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  explore  past  and  present  Cree 
people,  practices,  products  and  beliefs  in  Canada  (see  sample  blackline  master  in  Appendix  E; 
Self-assessment  Rating  Scale). 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

ClVI-2  others 


CM-2.3  practices  and  products 
Students  will  he  able  to: 

a.  explore  cultural  practices  and  products  of  Cree  peoples  in  Canada 


liAMPli  TEACHIN^^^^^  | 

• Students  listen  to  drum  singers  or  local  singers  from  their  regions  and  share  their  thoughts  on  the 

songs. 

Okiskinohamowdkanak  ta  nitohtamwak:  (Students  hear  explanations  on:) 

- epihtdkoseyit  mistikwaskihkwa  (the  sounds  of  the  drum) 

- tan  ’si  e itwemakakih  nikamowina  ekwa  ta  isi  mandcihtdhk  (the  meaning  and  the  respect  that  is 
given  to  the  song) 

- tan  ’si  espihtawehtdkosit  mistikwaskihk  ekwa  ta  isi  mandcihiht  (the  meaning  and  the  respect  that  is 
given  to  the  drum) 

- tan  ’si  espihtawehtdwahk  ekwa  ta  isi  mandcihtdhk  ekw’ako  isihtwdwin  (the  meaning  and  the 
respect  that  is  given  to  participation) 

- Pokwispi  okiskinohamowdkanak  taki  naskwahamowewak  onikamowa.  (Students  can  voluntarily 
join  the  singers.) 

• Students  listen  to  the  teacher  or  a respected  community  member  talk  about  miyahkasikewin 

(smudging): 

- Tan  ’si  Nehiyawak  kd  isi  dpacihtdcik/twdw  Wihkaskwa  ekwa  MostosiwihkashM'a.  (This  is  how  the 
Plains  Cree  people  use  sweetgrass  and  sage.) 

- Sakdwiyiniwak  dpacihewak  Wihkimdsikana  ekw’a  Napakdsihta.  (This  is  how  the  Northern  Cree 
people  use  fungus  and  cedar.) 

Students  then  think  about  and  share,  in  simple  phrases  or  sentences,  why  the  cultural  products  are 

different  in  each  area.  Provide  oral  sentence  starters  if  needed. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-2.3  practices  and  products 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  cultural  practices  and  products  of  Cree  peoples  in  Canada 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  eultural  practices  and  products  of  Cree  peoples  in  Canada? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  cultural  practices  and  products  of  Cree  peoples  in  Canada 
(see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 

Learning  Log 

Students  keep  a dated  and  ongoing  learning  log  of  the  cultural  practices  and  products  of  Cree  peoples. 
Review  the  materials  periodically  and  provide  feedback. 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-2  others 


CM-2.4  past  and  present  perspectives 
Students  will  be  able  to: 

a.  examine  past  and  present  perspectives  and  values,  and  examine  change 


• Students  create  a chart  listing  past  and  present  perspectives  and  values. 


Past 

Present 

Values 

Elow  land  was  used  in  the  past 

How  land  is  used  now 

Respect 

• Students  discuss  how  treatment  plants,  sewers,  gas  pipelines,  timber  cutting  and  power  lines  impact 
Mother  Earth*  (the  environment). 

• When  studying  how  early  Cree  people  lived,  students  learn  about  tipi  teachings.  They  discover  that 
each  pole  has  significance.  Share  with  students  how  tipi  teachings  can  help  them  grow  mentally, 
spiritually  and  emotionally. 

• Students  look  at  pictures  and  photographs  of  past  and  present  practices  related  to  Mother  Earth;*  e.g., 
clear  cutting,  tree  planting,  land  preservation,  pollution.  Students  look  at  pictures  of  their  community 
from  the  past  and  present  and  compare  and  contrast.  What  is  the  same?  What  is  different?  Why 
have  things  changed? 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-2.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  examine  past  and  present  perspectives  and  values  and  examine  change 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- examine  past  and  present  perspectives  and  values  and  examine  change? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  examine  past  and  present  perspectives  and  values  and  examine 
change  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  examine  past  and  present  perspectives  and  values  and  examine  change.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Community 

Membership 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omcimawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-2  others 


Strand 

Specific 

Outcome 


CM-2. 5 diversity 
Students  will  he  able  to: 

a.  compare  characteristics  of  Cree-speaking  peoples  in  Canada 


TEACHING  AND  LEARNING  ACTIVITIES 


• After  looking  at  photographs,  pictures  and  videos  that  depict  the  lifestyles  of  different  Crcc-spcaking 
peoples  in  Canada,  students  create  a T-chart  or  Venn  diagram  to  compare  these  characteristics. 

• Using  maps,  show  various  regions  of  Canada  and  discuss  regional  variations  in  Cree  language  and 
culture.  The  purpose  of  this  activity  is  to  create  cultural  awareness  when  students  go  to  a different 
region;  e.g.,  for  a hockey  tournament,  powwows,  indigenous  games,  track  and  field. 

IlllilllllllllHWIMlIlllBMIlllllllllllllllllMimillMIIW^ 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- compare  characteristics  of  Cree-speaking  peoples  in  Canada? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  compare 
characteristics  of  Cree-speaking  peoples  in  Canada  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

Learning  Log 

Students  keep  an  ongoing  log  of  learned  Cree  characteristics.  The  entries  are  dated  and  the  log  is 
reviewed  periodically.  Provide  feedback. 


★ discretionary  (see  further  details  on  p.  129) 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peaeefully)  CM-3  themselves 

with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 

Strand  | CM-3.1  relationships 

Specific  : Students  will  be  able  to: 

Outcome  a.  identify  influenees  on  the  development  of  their  own  self-concept  and 
self-identity 


TE^hFn'g  AND  j 

• Students  create  a web  with  their  own  name  in  the  centre.  They  add  to  it  all  the  people  they  believe 
have  contributed  to  their  lives  or  development. 




I SAMPLE 


• Students  create  an  album  or  a scrapbook  of  what  they  believe  to  be  important  events  in  their  lives. 
For  each  event,  they: 

- ta  Nehiyawasinahamwak  etahtopiponecik/twdw  (write  their  age  in  Cree) 

- ta  Nehiyawewak  ta  wihtahkwdw  kikway  waskawewin  (provide  an  action  word  in  Cree). 


For  example: 

- Nikotwdsik  ehitahtopiponeydn.  (I  am  six  years  old.) 

- Eki  mdcih  kiskinohamdkosiydn.  (I  had  started  going  to  school.) 


• Using  photographs,  pictures  from  magazines  and  other  images,  students  create  collages  about 

themselves,  including  elements  from  areas  of  their  experience,  such  as  hobbies,  likes,  sports,  family 
and  friends.  They  give  a short  oral  presentation  about  their  collage. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-3.1  relationships 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  influences  on  the  development  of  their  own  self-concept  and  self-identity 

f SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  influences  on  the  development  of  their  own  self-concept  and  self-identity? 

Work  Samples 

Review  work  samples  to  see  how  well  students  are  able  to  identify  influences  on  the  development  of  their 
own  self-concept  and  self-identity. 

Learning  Log 

Students  reflect  on  new  learnings  or  surprise  discoveries  while  participating  in  class  activities.  Statement 
patterns  might  say  something  like: 

- While  doing  the  web,  I was  surprised  to  remember  my  aunt  who  taught  me  how  to  swim. 

Provide  feedback. 
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F 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand  ! CM-3. 2 knowledge  of  past  and  present 

Specific  I Students  will  be  able  to: 

Outcome  i a.  explore  Cree  peoples  in  Canada 


[sample  teaching  and  learning  activities  I 

• Using  maps,  photographs,  videos  and  the  Internet,  students  observe  traditional  plaees  where  Cree 
peoples  lived  and  where  they  are  situated  today. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• Asa  projeet,  eaeh  student  or  pair  of  students  chooses  a different  Cree-speaking  community  to  explore. 
At  the  end  of  the  project,  each  student  or  pair  makes  a very  simple  presentation  about  the  community 
chosen. 

• Without  showing  the  title,  select  an  dcimowin  (story)  and  dtayohkewin  (legend)  and  read  it  aloud  to 
the  class  or  invite  a storyteller  to  read  to  the  class.  Students  select  certain  components  that 
differentiate  the  two  types  of  reading  and  place  them  on  a retrieval  chart. 


A ci mo  win 

Atayohkewin 

• Students  do  a student  exchange  with  other  Cree  communities. 

{ta  kd  kihokdtocik/twdw  kotaka  Nehiyaw  ihtdwina) 

• Students  e-mail  other  students  in  different  Cree  communities. 

{ta  it  ’sahamdtocik/twdw  kotaka  Nehiyaw  ihtdwinihk) 

• Students  listen  to  or  read  stories  about  Mother  Earth*  from  various  regions  across  Alberta  and 
Canada.  They  discuss  how  the  stories  from  different  places  are  different.  They  also  discuss  animals 
and  plants  that  are  native  to  certain  areas. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-3.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  he  able  to: 
a.  explore  Cree  peoples  in  Canada 

I SAMPLE  ASSESSMENT  STRATEGY 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  peoples  in  Canada? 

Rubric 

Collaboratively  ereate  an  outeome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  explore  Cree  peoples  in  Canada  (see  sample  blacklinc 
master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  explore  Cree  peoples  in  Canada 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  Cree  peoples  in  Canada  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 
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Community 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  Themselves 

with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 

1 

Strand 

! CM-3. 3 practices  and  products 

1 Specific 
Outcome 

Students  will  be  able  to: 

a.  explore  Cree  cultural  experiences,  practices  and  products 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  participate  in  special  events  and  celebrations,  such  as  a friendship  circle,  focusing  on 
vocabulary  such  as  atamiskdtowin  (greetings),  nikamowin  {songsymmihtowin  (dance), 
nanahitamowin  (listening). 

• Students  learn  about  a variety  of  Cree  traditions.  They  can  then  do  one  or  more  of  the  following: 

- osihtdw  osicikewina  (make  crafts) 

- wiyasinaham  piminawasowasinahikan  (write  a recipe  book) 

- osihtdw  pahkekinweskisin  td  pasinahikana  (make  moccasin  patterns) 

- osihtdw  kinosew  piyahikana  kiskinawdcihcikewina  (make  fish  scale  art) 

- osihew  ahcdpiya  ekwa  akaskwa  (make  a bow  and  arrow). 

• Students  explore  seasonal  activities,  such  as  berry  picking,  snowshoeing  and  tobogganing.  They 
discuss  the  protocol  involved  in  berry  picking;  e.g.,  pick  and  clean — do  not  eat  as  you  pick. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  cultural  experiences,  practices  and  products? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  Cree  cultural  experiences,  practices  and  products  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Reflections 

The  Cree  products  made  by  the  class  are  put  on  display.  After  reviewing  Cree  vocabulary  for  positive 
expressions  and  words,  students  write  comments,  in  Cree,  about  the  display  on  a class  comments  sheet. 
They  may  also  record  the  comments  in  their  journals.  Each  student  reflects  on  his  or  her  product: 

- What  do  I have  to  say  about  my  product? 

- Some  of  the  good  things  others  shared  about  my  product  . . . 


★ discretionary  (see  further  details  on  p.  129) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,* *  others  and 
themselves,  guided  by  Omdmawi 
dhtdwimdw  (the  Creator*). 


Cluster  Heading 

CM-3  themselves 


CM-3.4  past  and  present  perspectives 
Students  will  he  able  to: 

a.  recognize  that  individuals  change  and  that  the  way  they  see  themselves  changes 


I ^MPLE  TEACHING  AND  LEARNING 


• Students  create  personal  time  lines,  using  photographs  or  artwork  of  themselves  at  different  times  in 
their  lives;  e.g.,  newborn,  baby,  toddler.  Grade  2,  Grade  4,  Grade  5.  Under  each  photograph,  they 
write  a few  words  related  to  that  time. 


• Students  bring  in  family  photographs  and  create  a collage  or  photo  essay;  e.g.,  peyak  oskdn  (family), 
niwdhkomdkanak  (relatives).  They  place  the  Cree  term  under  each  photograph. 


nikdwiy  (my  mother) 


nimis  (my  older  sister) 


• Students  explore  aspects  of  the  medicine  wheel  and  what  it  means  in  their  community;  e.g.,  seasons. 

• Students  check  their  personal  dictionaries  to  see  how  many  Cree  words  they  knew  at  the  beginning  of 
the  year  and  how  many  at  the  end — or  up  to  the  present  time.  How  big  was  the  change? 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-3.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  that  individuals  change  and  that  the  way  they  see  themselves  changes 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  that  individuals  change  and  that  the  way  they  see  themselves  changes? 

Work  Samples 

Review  student  time  lines  to  assess  their  ability  to  organize  material  that  reflects  the  changes  that  have 
happened  to  them. 

Journals 

After  finishing  the  time  line,  students  reflect  and  then  write  in  their  journals: 

- Kikwdy  mdmawaci  ki  ispayow  nipimdt  ’siwinihk?  (What  was  the  most  special  time  in  my  life?) 

- Tdn  ’sisi pitos  nit’sdydn?  (How  have  I changed?) 

Provide  feedback. 

Portfolios 

Students  place  their  photo  essays  or  collages  in  their  portfolios. 
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Community 

Membership 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and 
themselves,  guided  by  Omdmawi 
Ohtdwimdw  (the  Creator*). 


Cluster  Heading 

CIVI-3  themselves 


Strand 

Specific 

Outcome 


CM-3.5  diversity 
Students  will  be  able  to: 

a.  explore,  identify  and  celebrate  the  unique  characteristics  of  Cree  peoples  in 
Canada 


[s^TLEfEVcHINTAND^^^  

• Students  watch  and  read  videos,  books  and  Web  sites  highlighting  the  unique  characteristics  of 
various  Cree  communities  across  Canada;  e.g.,  Atikameg  (Whitefish  Lake),  Mistasiniy  (Big  Stone). 
The  students  then  create  a presentation  or  display  called  “Highlights  from  Cree  Communities  across 
Canada.” 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• Organize  e-mail  pals  from  another  Cree  community  for  students.  On  a weekly  basis,  students  send 
e-mails  to  their  pals  and  share  information  about  life  in  their  community. 

• Provide  a list  of  Cree  communities  in  Canada  for  a class  activity  involving  comparing  the  unique 
characteristics  of  other  Cree  communities  with  their  own.  Students  must  gather  information  about 
their  own  community;  e.g., 

- Tdn  ’si  isi  iseyihkdtew?  (What  is  it  called?) 

- Tdn  ’si  isi  ndkwan?  (What  does  it  look  like?) 

- Sakdw  ci  mistahi?  (Is  there  a lot  of  bush?) 

- Paskwdw  ci?  (Is  there  prairie?) 

- Nipisiwepaskwdw  ci?  (Is  there  a high  prairie?) 

- Sipiy  ci  aydw?  (Is  there  a river?) 

- Sdkahikan  eh  ’takon  ci?  (Is  there  a lake?) 

- Sipisis  ci  aydw?  (Is  there  a creek?) 

- Wikiwak  ci  mistahi  ayisiyiniwak?  (Are  there  many  people  living  there?) 

• Students  create  personal  shields  that  indicate  special  meaning  to  them.  These  can  be  drawings  or 
collages  of  things  that  identify  important  elements  of  themselves,  their  families  or  their  cultural 
heritage. 

Note:  Since  this  can  be  a sensitive  topic,  possibly  involving  permission  and  protocol,  it  must  be 
handled  with  care. 


★ discretionary  (see  further  details  on  p.  129) 
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Strand 

CM-3.5  diversity 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore,  identify  and  celebrate  unique  characteristics  of  Cree  peoples  in  Canada 

\ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore,  identify  and  celebrate  unique  characteristics  of  Cree  peoples  in  Canada? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore,  identify  and  celebrate  unique  characteristics  of  Cree 
peoples  in  Canada  (see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore,  identify  and  celebrate  unique  characteristics  of  Cree 
peoples  in  Canada  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Strategies 


Strategies 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-1  language 
learning 


Strand 

Specific 

Outcome 


S-1.1  language  learning 
Students  will  he  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  learning 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• Students  keep  a dictionary  and  phrase  book  for  reference  that  they  use  when  working  on  writing  and 
speaking  projects.  Students  are  encouraged  to  share  their  books. 

• Students  read  published  works  in  class  and  to  small  groups  of  younger  students. 

• Students  are  encouraged  to  highlight/circle/underline  patterns  and  root  words  when  reading  texts  and 
to  use  the  various  patterns  posted  throughout  the  room;  e.g., 

- Nikihitohtdn  atdwew  ’kamikohk.  (I  went  to  the  store.) 

- Nikihatdwdn  tohtosdpoy  ekwa pahkwesikan.  (I  bought  milk  and  bread.) 

- Ni n.  = I . 

- ki  = past  tense 

- -ohk  = at  the,  in  the,  on  the,  from  the,  to  the  (locative) 

- itohte  = (to  go) 

- atdwe  = (to  buy). 

• Students  are  encouraged  to  use  an  English  word  when  the  Cree  word  slips  their  mind,  but  they  must 
also  use  a Cree  expression  to  indicate  that  they  used  English  in  their  sentence;  e.g.,  Nikihitohtdn 
store-ihk?  (Can  I go  to  the  store?) 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  language  learning? 

Conferences 

Students  are  encouraged  to  select  pieces  of  work  that  contain  a variety  of  language  patterns.  Good 
strategies  are  reinforced  and  used  and  new  strategies  are  encouraged. 
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General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-2  language  use 

to  maximize  the  effectiveness  of  learning  and 

communication. 

strand  | S-2.1  language  use 
Specific  ^ Students  will  be  able  to: 

Outcome  i a.  identify  and  use  a variety  of  strategies  to  enhance  language  use 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  encouraged  to  use  expressions  like  wahwd,  ka,  when  speaking  Cree. 

• Post  various  patterns  of  verbs  and  noun  possessives  on  charts  throughout  the  classroom.  Encourage 
students  to  use  these  to  help  formulate  and  complete  their  thoughts;  e.g., 


Action  Words 

Ni n.  (I .) 

E ydn.  (I  am ing.) 

Ninohte n.  (I  want  to .) 

Ki n.  (You .) 

E yan.  (You  are ing.) 

Kinohte n.  (You  want  to .) 

* w.  (He  or  she s.) 

E t.  (He  or  she s.) 

Nohte w.  (He  or  she  wants  to  .) 


Noun  Possessive 
Animate  (Living) 

ni im(ak)  (my (s)) 

ki im(ak)  (your (s)) 

o ima  (his  or  her (s)) 


Inanimate  (Nonliving) 

ni (a)  (my (s)) 

ki (a)  (your (s)) 

o (a)  (his  or  her (s)) 
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Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  use 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  language  use? 

Journals 

Students  record  strategies  they  have  used  in  their  journals.  They  share  these  strategies  as  well  as  ideas  for 
new  things  to  try. 


Date 

What  I Did 

Something  I Would  Like  to  Try 

At  various  stages  of  a lesson,  i.e.,  before,  during,  after,  students  write  self-assessments  in  their  journals. 
The  self-assessments  could  include  things  such  as: 

Mdmayisk  emdcihtdydn  nikiskinohamdkosowindn:  (Before  beginning  a unit  or  lesson:) 

- Kikwdy  kiteyihten  ekiskinohamdkaweydn?  (What  do  I think  I will  learn?) 

- Kikwdy  dsay  nikiskeyihten  6ma?  (What  do  I already  know  about  the  topic?) 

- Kikwdy  nitakdwdten  ta  itdtamdhk  6ta?  (What  do  I hope  we  will  do  during  this  lesson?) 

Mekwd  nikiskinohamdkosowindn:  (During  the  lesson:) 

- Kikwdy  mdmawaci  nimdcikeyihten?  (What  things  have  I enjoyed  the  most?) 

- Kikwdy  nitdyamihikon  ahpd  ayiwdk  ta  atoskdtamdn?  (What  things  do  I have  trouble  with  or  need  to 
work  on?) 

- Kikwdy  nawac  ta  miyo  atoskdtamdn?  (How  can  I improve?) 

Kisipayiki  nikiskinohamdkosowindn:  (After  the  lesson:) 

- Tdn  ’sisi  nawac  nimiyo  atoskdn?  (In  what  ways  have  I improved?) 

- Kikwdy  a kiydpic  ta  atoskdtamdn?  (What  things  do  I still  need  to  work  on?) 

- Tdn  ’sisi  ni  ka  isi  dpacihtdn  kikwdy  kd  kiskinohamdkaweydn  wayawetimihk 
kiskinohamdtowikamikohk?  (How  have  I used  what  I learned  outside  of  school?) 
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IIIIm 

General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-3  cultural 
to  maximize  the  effectiveness  of  learning  and  learning 
communication. 

strand 

S-3.1  cultural  learning  ! 

Specific 

Outcome 

Students  will  be  able  to:  <; 

a.  identify  and  use  a variety  of  strategies  to  enhance  cultural  learning 

1 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  share  strategies  or  ways  that  assist  them  when  learning  various  eultural  elements;  e.g.,  listen, 
observe,  try  and  retry,  pay  attention,  attend,  partieipate,  follow  direetions. 

• After  learning  about  traditional  tipi  values,  students  practise  those  values  in  the  classroom,  throughout 
the  school,  at  home  and  in  the  community. 

• Students  create  posters  that  promote  learning  about  Cree  culture.  Guide  students  while  they  plan  and 
develop  their  posters  and  encouraging  messages,  such  as: 

- Poko  ta  ndkatohkeyan  otdhk  kayds  ta  isi  nisitohtaman  anohc.  (You  must  look  to  the  past  to 
understand  the  present.) 

- Kihceyimiso.  (Celebrate  who  you  are.) 

- Nehiyawak:  Okanawdpokewak  askihk.  (Cree — keepers  of  the  Earth.) 

• While  watching  a video,  students  observe  and  listen  carefully  to  detect  key  elements  of  the  worldwide 
cultures  of  indigenous  peoples;  e.g.,  traditions,  worldviews,  ways  of  life.  Students  then  compare  and 
contrast  these  elements  with  Cree  culture  in  a chart  similar  to  the  one  below. 


Cree  Similarities 

Cree  Differences 

Ayiniwak  (Indigenous  people) 

Nehiyawak  (Cree) 

Ayahciyiniwak  (Dene) 

Kaskitewayastisak  (Blackfoot) 

Nahkaweyiniwak  (Ojibway) 

Kotakak  Ayiniwak  (Other  nations) 

Maori 

Aborigine  (Australia) 

Japan 

Russia 

216 /Grade  5 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Strand 

S-3.1  cultural  learning 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  cultural  learning 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  cultural  learning? 

Rubrics 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  identify  and  use  a variety  of  strategics  to  enhance  cultural 
learning  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Grade  5/ 217 
2009 


Students  will  know  and  use  various  strategies  S-4  general 
to  maximize  the  effectiveness  of  learning  and  learning 
communication. 


General  Outcome 


Cluster  Heading 


Strand  | S-4.1  general  learning 
Specific  Students  will  be  able  to: 

Outcome  a.  identify  and  use  a variety  of  strategies  to  enhance  general  learning 


fsAMPLE  teaching  AND  LEARNING  ACTIVITIES  | 


• Students  work  in  a cooperative  group  to  do  research  and  then  present  a topic;  e.g.,  animals.  Provide  a 
model  for  specific  presentation  expectations  as  well  as  expected  vocabulary  and  phrases. 

• Students  discuss  different  ways  of  approaching  tasks  in  the  classroom.  They  are  encouraged  to 
practise  the  following  approaches: 

- using  appropriate  expressions  and  phrases 

- identifying  and  noting  patterns 

- paying  attention  and  watching 

- attending  to  models  provided. 

• Students  participate  in  a group  activity  in  an  outdoor  setting.  Demonstrate  and  assign  tasks;  e.g., 

- setting  up  a camp 

- making  a fire  (do  not  blow  on  it) 

- building  a lean-to. 

• Students  create  three  concrete  poems  using  vocabulary  words.  They  use  the  letters  in  each  word  to 
create  pictures  of  the  word;  e.g., 

- sisip  (duck) 

- pisim  (sun) 

- acahkos  (star) 

- kona  (snow) 

- Askiy  (Earth) 

- sikdk  (skunk) 

- wdpos  (rabbit) 

- dmo  (bee) 

- mipit  (teeth) 

- atim  (dog). 
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Strand 

S^.l  general  learning 

Specific 

Outcome 

Students  will  he  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  general  learning 

f SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  general  learning? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  identify  and  use  a variety  of 
strategies  to  enhance  general  learning  (see  sample  blackline  master  in  Appendix  E;  Self-assessment  Rating 
Scale). 
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